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Regeneración, the Association of Raza Educators Journal, borrows its name from 
Ricardo Flores Magón’s Regeneración, the revolutionary newspaper published 

Ricardo Flores Magón

during early 1900s as a voice against the Mexican 
dictator Por�rio Diaz.  In the spirit of Magón’s vision for 
a people’s newspaper and press, Regeneración is a 
medium where educators and community organizers 
provide analyses on education issues and reports of 
struggles on the ground.
   
Undeniably, ever since the World Bank declared 
education a trade-able service--trumping the idea that 
education is a basic human right--education and 
teachers have been increasingly under attack by corporations, venture philan-
thropists, and a growing managerial middle class, who function within a neoliber-
al ideology that places insurmountable faith in markets and the expansion of 
capitalism globally into all facets of everyday life. We believe that the neoliberal 
project to de-fund and privatize public education interlocks with the idea of a 
racial-colonial State.  Thus, it is no coincidence that neoliberal experiments to 
privatize public education have materialized in large urban districts, such as 
Chicago, New York, Los Angeles, etc., where we �nd a signi�cant number of Raza, 
Black, and other historically marginalized peoples.

In this issue of Regeneración we build upon organizing wisdom and praxis that 
help us understand more deeply how neoliberalism is manifest in particular 
geographic, social, and cultural spaces. The orienting questions that frame this 
issue are the following: How are urban and other communities responding to the 
attacks on education and teachers? What grassroots and strategic spaces are 
created that provide alternatives to neoliberalism and capitalism?  

A.R.E. Editorial Collective

The Association of Raza Educators was established to uphold the rights and 
liberties of the Raza community.

Education is essential to the preservation of civil and human rights. It provides 
the foundation for all political and economic progress and it must be a basic 
right of all people. Making this right a reality is the fundamental objective of 
A.R.E. 

Raza has been and continues to be oppressed by the educational system within 
the United States.  Therefore, we are obligated to ensure that education serves 
as a tool for the liberation of our community. 

A.R.E. Mission Statement
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What’s Race Got To Do With It? 
Examining Race and Neoliberalism in Current School Reform

Bree Picower and Edwin Mayorga
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Editor’s Note: This chapter is published with permission of the authors; the 
original chapter can be found in the intersectional analysis of social class 
and race by Dr. Picower and Dr. Mayorga’s edited volume, What’s Race Got to 
do With It? How Current School Reform Policy Maintains Racial and Economic 
Inequality (Peter Lang Publishers, 2015).

Resisting the Neoliberal Privatization of Public Education

In educational justice circles and critical discussions of educational policy, 
researchers and activists are often in two camps.  Some (e.g., Apple, 2001; Comp-
ton & Weiner, 2008; Hursh, 2007) have focused on the neoliberal turn in education 
reform.  Such frameworks focus on how market-based reforms and privatiza-
tion-driven policies have reproduced and expanded economic inequality.  Other 
scholars (Frankenberg, 2012; Lynn, Yosso, Solórzano, & Parker, 2002) have centered 
on race and growing racial inequality as evidenced by opportunity gaps, the 
school-to-prison pipeline, and segregated schools.  These analyses often happen in 
isolation from each other, continuing to divide those concerned with educational 
justice into “It’s race!” vs. “It’s class!” camps. 

In seeking to look at the intersections, rather than the divisions, of race and class, 
we (Picower and Mayorga) have co-edited a book with leading scholars on race 
and neoliberal school reform.  What’s Race Got to Do with It: How current school 
reform maintains racial and economic inequality brings together these frameworks 
to ask what role race plays in hallmark policies of neoliberal school reforms such as 
school closing, high-stakes testing, and charter school proliferation.  We selected 
the group of scholar activist authors because of her or his cutting-edge racial 
economic analysis, understanding of corporate reform, and involvement in grass-
roots social movements.  Contributors traced the historical context of a single 
reform, examined how that reform maintains and expands racial and economic 
inequality, and shared grassroots stories of resistance to these reforms.  By analyz-
ing current reforms through this dual lens, those concerned with social justice are 
better equipped to struggle against this constellation of reforms in ways that unite 
rather than divide.

Activist Political Education: The Story of NYCoRE’s Hydra

This article draws on our book’s introduction and provides a theoretical frame-
work of how race, particularly Whiteness, is masked in hallmark neoliberal 
reforms, and how it operates in real ways to maintain racial and economic 
inequality.  The article also shares how a grassroots teacher activist group, the 
New York Collective of Radical Educators (NYCoRE) provides political education to 
support teachers to resist neoliberal school reform that disproportionally impacts 
low income communities and communities of Color.  Focused on interrupting the 
multiple forms of injustice that intersect through schools, “NYCoRE is a group of 
current and former public school educators and their allies committed to �ghting 
for social justice in our school system and society at large, by organizing and 
mobilizing teachers, developing curriculum and working with community, parent 
and student organizations” (NYCoRE, 2002). Since its inception, NYCoRE has spent 
a great deal of time identifying forms of oppression that a�ect lives of educators, 
students, and communities.  In New York City, and across the country, NYCoRE saw 
these various oppressive policies rolled out one at a time in an individual fashion.  
However, the group understood that these policies were related to one another in 
cultural, political, and economic ways.  In seeking to understand the connections, 
the group began to read literature and discuss globalization, privatization, and 
neoliberalism.  This political education gave the group language to think about 
what was occurring in the New York City school system, and NYCoRE developed a 
metaphor for describing what was happening as an interconnected web.  Some 
NYCoRE members kept coming back to the notion that the attack on public 
education worked like a many-headed monster known as “the Hydra.”

Those familiar with Greek mythology know that the Hydra was an immortal 
multi-headed creature.  Any attempt to slay the Hydra was a struggle in futility 
and hopelessness, because if one head were removed, the Hydra would grow 
back two more in its place.  NYCoRE made the connection that each of these 
Hydra heads was analogous to one of the market-based reforms unfolding in 
cities across the country.  The group observed that the school system was rolling 
out a variety of seemingly individual policies, or Hydra heads, at varying times, 
such as mayoral control, testing, charter schools, etc.  

The initial response by those concerned with educational justice was to furiously 
address each individual head by focusing time and energy on one after another.  
As the progressive education community became increasingly splintered and 
exhausted, NYCoRE observed that when one project was being addressed, other 
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projects were lined up to continue moving a privatization agenda forward.  The 
group realized that focusing on one head meant that our attention was often 
drawn away from the larger forces, or Hydra body, driving reform—namely, the 
form of capitalism that some describe as neoliberalism.  Since late 2010, NYCoRE 
has ampli�ed this multi-headed analysis by looking at how racism in the United 
States is continually connected to neoliberal education reform. 
 
Neoliberalism and Education

Our book, What’s Race Got to Do with It, attempts to undergird the Hydra metaphor 
with theoretical constructs that help those committed to educational justice better 
understand how seemingly individual education “reforms,” or “Hydra heads,” are all 
connected to a broader “body” that is pushing public education toward privatiza-
tion.  The school reform trends that have swept the nation over the last 15 years 
can be seen as part of what critical scholars have described as the rise of neoliber-
alism within education (Lipman, 2011).  Neoliberalism, as a strain of capitalism, is a 
set of economic and social policies and practices that privilege market strategies 
over public institutions to redress social issues (Kumashiro, 2008).  Such policies 
champion restructuring governance, privatizing formerly public services, deregu-
lating trade, and increasing e�ciency while simultaneously reducing wages, 
deunionizing, and slashing public services (Martinez & Garcia, 2000; Tabb, 2001).  
Neoliberalism uses the ideology of individual choice to promote the idea of a 
meritocracy “that presumes an even playing �eld” (Kumashiro, 2008, p. 37).  

As such, neoliberalism creates a two-tiered system of education in which the 
people with control maintain power and opportunity by stripping it from already 
marginalized people—typically people of Color.  These policies work to challenge 
the legitimacy of public schooling by promoting vouchers, charters, and other 
quasi-private schools while privatizing services that were once the domain of 
public institutions, such as curriculum development and testing (Lipman, 2005).  
By focusing on the rights and responsibilities of individuals, neoliberal policies 
have resulted in increasing accountability systems that place blame on and then 
punish individual students and teachers rather than on the inequitable school 
systems that have inadequately served them.  Rather than improving quality of 
education, this vicious circle creates school climates characterized by compliance, 
conformity, and fear.  

As neoliberal education policies continue to push for competition and choice in 
city after city, the implications for the future of public education stands in the 

balance.  As a network of reforms, neoliberalism has spurred the privatization of 
education in a seemingly race-neutral yet highly racialized manner, resulting in 
the accumulation of capital and success for some and failure and dispossession 
for others.  The following section elucidates the role that race plays in supporting 
this process.

White Supremacy, Whiteness as Property and School Reform

Our analysis focuses on the neoliberal nature of market-based school reform in 
relation to a system of racism.  In the literature that situates race as the organizing 
principle of such domination (Ladson-Billings & Tate, 1995; Omi & Winant, 1994; 
Stovall, 2006), it is critical to name this system and process of domination as 
White supremacy.  

White supremacy is the way in which our society was founded and remains 
organized so that White people are at the top of the hierarchy of power.  It is 
maintained through institutional, individual, explicit, and covert processes 
(Jenson, 2005; Leonardo, 2004). As de�ned by Jensen (2005) a [W]hite suprema-
cist society is

a society whose founding is based in an ideology of the inherent superiority 
of white Europeans over non-whites, an ideology that was used to justify 
crimes against indigenous people and Africans that created the nation.  
That ideology also has justi�ed legal and extralegal exploitation of every 
non-white immigrant group, and is used to this day to rationalize the 
racialized disparities in the distribution of wealth and well being in this 
society. (p. 4)

It is this system of White supremacy, or White dominance over people of Color, 
that is protected and maintained by current racial ideology and policies. 

Harris (1993), in her legal construction of “Whiteness as property,” describes 
Whiteness as the “assumptions, privileges and bene�ts that accompany the status 
of being White [that] have become a valuable asset that whites sought to protect” 
and is thus protected by law (p. 6).  In this construction of White supremacy in 
which Whiteness carries legal rights as protected property, Lipsitz (1998) explains 
his theory of the “possessive investment in whiteness”:

I use the adjective possessive to stress the relationship between whiteness 
and asset accumulation in our society, to connect attitudes to interests, to 
demonstrate that White supremacy is usually less a matter of direct, referen-
tial, and snarling contempt than a system of protecting the privileges of 
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whites by denying communities of Color opportunities for asset accumula-
tion and upward mobility.  Whiteness is invested in, like property, but it is also 
a means of accumulating property and keeping it from others. (p. viii)

When Whiteness is seen as property and investment, the symbolic and material 
e�ects of White supremacy are not only evident but are also more tangibly linked 
to the changing movements of capital. 

Current school reforms follow this pattern and are typically framed in race-neutral 
or even co-opted civil rights language.  This power erasure (Kincheloe & Steinberg, 
1997), in which Whiteness remains masked from everyday consciousness, allows 
current school reforms to appear as equity measures while, in reality, such reforms 
have dire consequences for communities of Color.  Leonardo (2004) explains how 
current school reform uses strategies of White supremacy through a particular 
process: “[Whites] set up a system that bene�ts the group, mystify the system, 
remove the agents of actions from discourse, and when interrogated about it, sti�e 
the discussion with inane comments about the ‘reality’ of the charges being made” 
(p. 148). So while it may appear that race has nothing to do with reform, in fact, it is 
the driving force beneath it.

The current school reform practice of school closings can be used to illustrate this 
process.  Reformers frame school closings as a race-neutral strategy for equity; 
these closings are discussed as a way to protect children from having to attend 
failing schools.  In reality, however, school closings have overwhelmingly a�ected 
students of Color, displacing them and forcing them into other overcrowded or 
underperforming schools, into schools in distant neighborhoods, or into the 
charter system.  For example, in the 15 schools closed in Washington, D.C., in 2013, 
only two of the 2,700 students that were displaced by closings were White 
students (Rich, 2013).  While school closings force the dislocation of thousands of 
students of Color, it clears the path for new charter schools and other education 
opportunities designed for White students in often gentrifying communities.  This 
highly racialized process operates in ways that mask what race has to do with 
school reform while protecting and maintaining unequal racial and economic 
hierarchies.  
 
Racial Capitalism

In trying to make sense of market-based school reforms like closings, our book 
employs an integrated racial economic framework: the notion of racial capitalism.  
Leonardo (2012) notes that the goal in “performing a race and class synthesis is to 

privilege neither framework and, instead, o�ers an intersectional, integrated, or 
what I am calling a raceclass perspective” (p. 438).  In other words, the analytic 
framework used in our book is one that seeks not to privilege one analysis (class 
or race) over the other.  Rather the approach seeks to “trabajar en ambo,” or to 
“work in both,” as a way to better identify and examine the connections between 
capitalism and structural racism, or racial capitalism.  
 
Racial capitalism is an idea drawn from Cedric Robinson’s (1983) Black Marxism in 
which he aimed to carve a distinct vision that linked Marxism with the Black 
radical tradition.  As Jodi Melamed (2011) points out, “Robinson's theory of racial 
capitalism clari�es the economic dimension, explaining that because 'the devel-
opment, organization, and expansions of capitalist relations [have] pursued 
essentially racial directions [in modernity],’ racialism is to be considered a 'materi-
al force' and a 'historical agency' of capitalism, with no outside between the two” 
(p. 8). 

Over time, racial capitalism in the US has shifted and adapted to protect capitalist 
accumulation and the supremacy of Whiteness.  Phelps (2014) points out, the US 
is in the midst of its third great system of race and class, moving from chattel 
slavery to Jim Crow, and now to a system that “operates so subtly that it gives 
only the barest appearance of being a system” (p. 2).  In this era of race and class 
de�ned by neoliberalism, institutions and actors have put into play various 
policies such as the privatization of public institutions, cuts in government 
services, and capital �ight to low-wage countries (Lipsitz, 2011), in ways that are 
framed by proponents as “common sense” decisions (Kumashiro, 2008). 

Commonsense rhetoric obscures from the discussion preexisting inequalities that 
have been shaped by race and class.  Neoliberal policies actually decrease oppor-
tunities for upward mobility for most Americans while protecting capitalist 
accumulation.  In this way class inequalities are obscured.  But even more perti-
nent is that economic inequality is already racialized.  While wealth and power 
accrue, the language of individual responsibility for solving social problems and 
meritocracy turn a blind eye to those historical inequalities.  In this third era of 
racial capitalism, the rhetoric of reform and justice is woven into the values of the 
market and becomes a veil for the protection of capitalist accumulation, the 
ongoing supremacy of Whiteness, and the continued dispossession and oppres-
sion of people of Color.

Accumulation by Dispossession
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Much of the research that looks critically at corporate school reform examines the 
negative impact on communities of Color (Fabricant & Fine, 2012, 2013; Watkins, 
2011).  For example, such research tells the story of the amount of schools closed 
that disproportionately impact communities of Color, the services not provided to 
English Language Learners in charter schools, or the disproportionate impact of 
testing policies on African American students.  This research paints a picture of 
institutional racism that is critical to dismantling a legacy of discrimination and 
deculturalization (Spring, 2004) brought forth by public education.  However, often 
missing in this picture are the ways in which these same reforms heap privilege, 
capital, and opportunities on White and middle-class students.  Another goal of 
our book is to look at both sides of this same coin by examining how these reforms 
simultaneously oppress communities of Color while at the same time rewarding 
Whites.  

Referred to as accumulation by dispossession, Harvey (2006) de�nes this process in 
which assets that belonged to one group are taken and put into circulation as 
capital for another group to pro�t from (Buras, 2011).  Once such capital is within 
the market ready for investment and speculation, Harvey (2006) explains that 
“[n]ew terrains for pro�table activity were opened up. . . Once in motion, however, 
this movement created incredible pressures to �nd more and more arenas, either 
at home or abroad, where privatization might be achieved” (p. 158).  Within educa-
tion, these reforms are often framed as meritocratic opportunities—or even civil 
rights measures, but in reality such reforms remove power, opportunity, and 
capital from people already marginalized by institutional racism and economic 
inequality and transfer it to those with power in a seemingly “race neutral” manner. 

Fine and Ruglis (2009) build on Harvey’s accumulation by dispossession to show 
how current neoliberal education policies dispossess poor students of Color from 
quality education.  “As public educational funds are handed over to testing compa-
nies, publishing houses, private security, and policing organizations, the very 
conditions of teaching and learning degenerate and a discourse of individual 
responsibility for educational achievement permeates—especially in the most 
impoverished schools” (p. 21).  This capital dispossessed from the public system 
accumulates in the hands of private corporations writ large, but also has implica-
tions for the lived experiences of racially diverse groups of students.  

The rapid-�re process of accumulation by dispossession under neoliberal school 
reform has profound implications for the permanence of racial and economic 
inequality.  As Cheryl Harris notes, “the dialectical phenomena of White accumula-

tion and Black disaccumulation—the incremental economic and social advan-
tage for Whites and corresponding disadvantage for Blacks . . . aggregate[s] and 
compound[s] across generations” (as cited in Fine & Ruglis, 2009, p. 30). To better 
understand this phenomenon, we must move away from simply an identi�cation 
of institutional racism to a more nuanced understanding of the maintenance of 
White supremacy in which the process of both racialized accumulation and 
dispossession through individual market-based reforms are made visible.

Slaying the Hydra Through Social Movements

For those of us concerned with educational justice, how do we resist reforms 
rooted in racial capitalism?  In our book, we go back to the myth of the Hydra to 
think about this question.  Heracles could not defeat the Hydra by himself, 
because he needed to take on individual heads of the Hydra and keep new heads 
from emerging. He called on Iolaus, his nephew, to help him. Every time Heracles 
decapitated a head, Iolaus would scorch the neck stumps to keep heads from 
regenerating. Iolaus’s help allowed Heracles to begin attacking the Hydra’s head 
and body altogether.

What the story of the Hydra foretells is that resistance to, or the slaying of, the 
Hydra will not be addressed through incremental policy changes, piecemeal 
reforms, or charitable giving by well-intentioned nonpro�ts.  Rather, transforma-
tive change requires collective action and the coupling of policy/institutional 
work to social movements.  Social movements are a vital social form where 
groups of people, or collectives, “give voice to concerns about the rights, welfare, 
and well-being of themselves and others by engaging in di�erent forms of 
collective action and public protest” (University of California, Santa Barbara, 
Sociology, n.d.).  By engaging in this work shoulder to shoulder, we understand 
that these e�orts are about a deep love of humanity and seeing embers of hope 
glow ever brighter because of collective struggle. 
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Neoliberalism and the Generation of Change

Rosemary L. Lee & Steve Teixeira                                                                                                                                           
Trinational Coalition to Defend Public Education, U.S. Section

Large movements of young people are on the rise in the USA and other countries.  
Heroic protests against police shootings in Ferguson, Missouri spurred a nation-
wide movement led by thousands of Young African Americans armed only with the 
slogan “Black Lives Matter”.   As immigration raids increased, undocumented youth 
faced the nightmare, calling themselves Dreamers and disrupting tra�c, campuses 
and government meetings.  Immigrant youth who had been forced across the 
border into Mexico answered them back, with the solidarity of a new movement 
for “L@s Otr@s Dreamers”.   
US students have also organized protests against government attacks on public 
schools, colleges and universities.  They have been �ghting to protect the accredi-
tation of City College of San Francisco, one of the largest community colleges in 
the country, serving 85,000 students. High school students in Je�erson County, 
Colorado mobilized against the school board’s decision to cut out lessons on the 
history of dissent and struggle for civil rights in the USA.  In Philadelphia, students 
held class boycotts when their school board got rid of teachers’ rights.  Further-
more, there is a growing national movement against the over-policing of schools, 
and the “school to prison pipeline”, especially in poor communities of color.  The 
desire to educate themselves about this, among other factors, spurred students in 
several California districts to mount a successful struggle to make ethnic studies a 
high school graduation requirement. 
Meanwhile, university protests in the U.S., Canada, Chile, Spain and México have 
been met by police repression in their respective countries, leading many to 
mount ongoing solidarity protests over the atrocity at a teachers college in Ayot-
zinapa, Guerrero, where 3 normalista students were openly murdered and 43 more 
were arrested and “disappeared”.  Mexico is now one of the 5 countries in the world 
with the highest level of youth unemployment, and inability to pursue higher 
education.  In the U.S., government statistics revealed in January that over half of 
public school students in the US live in poverty, and the US also has the highest 
incarceration rate in the world, especially of Black, Brown and Native youth.  
Clearly, more of this country’s young people are starting to experience what 
workers throughout the hemisphere have su�ered for some time.  Instead of the 
stable employment, health care and educational opportunities that working class 

Americans had begun to expect over the last 50 years, youth today are being 
forced into “the new precariat” of temporary, part-time and low paying jobs, with 
no health insurance or retirement bene�ts.  Those turning to higher education as 
an escape face outrageous tuition hikes, cutbacks in classes and faculty, and 
unpayable levels of loan debt, forcing many to drop out.  Many of those who do 
�ght through to graduation then �nd a shortage of the professional jobs they 
studied hard for, and are driven back into the precariat-level work they were 
trying to escape.  
Seeing no sustainable future for themselves, more youth are forming groups like 
Santa Ana’s Generation of Change, who have declared they need to change 
things, not just for themselves but also for the kids who are coming behind them.  
So it is crucial for educators to help them learn: why is this happening in the 
richest country on earth?  What are these policies called “neoliberalism”, which 
cause so much su�ering?  And how can they be stopped?
In every state and at the federal level, government leaders have pursued a 
strategy of shifting funds away from public education and towards the police and 
the military, o�ering to make it up with corporate money by privatizing more and 
more public schools and universities.  That strategy has a name:  neoliberalism 
which consists of government actions that place the interests of the corporate 
elite at the center of not only economic policies, but also at the center of social 
policies regarding health, welfare and education.  Neoliberal leaders claim that 
building up private capital while cutting social spending will be good for the 
economy.  They blame the economy’s problems on the poorest people, especially 
people of color, immigrants, and the young, whom they stereotype as gangsters.  
But every government (in other countries as well) that adopted such policies has 
seen poverty grow for all ethnic groups, and there is a global e�ort to discredit 
these policies.  However, it would be dangerous to �ght against neoliberal 
leaders and policies without asking why are these old, discredited proposals now 
getting such support?

Origins of Neoliberalism

Like all political developments, the policies called neoliberalism developed at a 
particular time for speci�c purposes, i.e., in 1938 when the capitalist world was 
still reeling from the Great Depression.  Neoliberalism was called “a third way” 
between traditional capitalism and the socialist experiment that was then under-
way in the Soviet Union.  In 1959 another socialist revolution erupted in Cuba, 
and some terri�ed Latin American elites sent their children to study with U.S. 
neoliberals like Milton Friedman.  When Chile’s people elected Salvador Allende 
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president on a program of democratic socialist industrialization, the military 
launched a coup with support from the CIA in 1973.  They killed Allende and 
involved Friedman and other Americans in implementing neoliberal policies to 
reinforce the power of private capital over the working class.  Although the military 
dictatorship eventually allowed elections and non-military leaders, the Chilean 
workers have still not recovered the living standards they lost due to neoliberal 
policies. 

The world has changed since the 1930’s when neoliberalism �rst emerged, and 
since the 1970’s and 1980’s when it gained dominance in some countries.   Today 
global high-tech capitalism has replaced industrial workers with robotics every-
where, and moved factories out of the most industrialized countries, including the 
United States.  The loss of jobs and businesses caused a loss of tax income, leading 
state and federal o�cials to adopt neoliberal-type cuts to schools and social 
services.   The goal of neoliberals today has shifted from serving the old, national-
ly-based industrialism to serving the transition to high tech globalization. 

One way they’ve masked this is by manipulating racism and fear.  A century of 
segregation had packed the poorest people of color together near the biggest, 
dirtiest factory zones.   When those factories closed people of color su�ered the 
highest rates of poverty and unemployment.  African Americans and Latinos 
protested that the promises of the Civil Rights years were being betrayed, which 
was certainly true.  What was less visible was that the wave of high-tech layo�s and 
runaway factories spread out to the white industrial suburbs too, and white 
workers ended up being the largest number of unemployed, though their unem-
ployment rate was less than in communities of color.  

Neoliberals prevented a more united response by working people through divert-
ing their anger into blaming each other’s communities and ethnic groups, and 
blaming foreign competition -- even though the “foreign” production was often 
funded by U.S. investors.  They convinced millions of people that they had to 
compete against each other and against workers in other countries by permitting 
corporate capital to reduce jobs, wages, and bene�ts here.  The conservatives �rst 
proposed this shift to the neoliberal strategy, but the most political damage to 
working class awareness was actually caused by the Democratic Party’s “neo-liber-
als” saying similar things, because many unions and minority organizations trusted 
Democrats.  

For instance, the Democratic Leadership Council was founded in 1985, with the 

aim of developing a “neoliberal third way” between Reaganite conservatism and 
traditional New Deal liberalism.  Their program was aimed at reducing union and 
minority rights, just a bit less than the Republicans proposed.  By 1990, under 
their chairman Bill Clinton, the DLC had won leadership of the national Demo-
crats and elected him president two years later.  From that position he soon 
promoted legislation radically cutting welfare and creating the NAFTA corporate 
trade agreement, which furthered su�ering of the working class.  

Fighting Forward, Not Just Fighting Back

Activists of color often concentrate their resistance against neo-conservatives like 
the Koch Brothers, instead of learning about the neoliberals at work within their 
own communities.  However Democratic Neolibs have developed minority 

Activists of color often 
concentrate their 
resistance against 
neo-conservatives like 
the Koch Brothers, 
instead of learning 
about the neoliberals 
at work within their 
own communities. 

spokespeople to promote their policies, 
under the guise of �ghting for their racial 
or ethnic group.  For example, Clinton 
developed close ties to Antonio Villaraigo-
sa, a one-time employee of the United 
Teachers of Los Angeles union whose 
tenure as LA mayor was marked by his 
attacks against that union.  Small wonder 
that when Latino students launched school 
walkouts to protest cuts in funding, Villarai-
gosa called on them to return to school, 
saying that people like him had walked out 
in the 1960’s so students no longer needed 
to today.  Neoliberalism cannot be defeated by being alert to the conservative 
Republicans yet blindly trusting Democratic Party leaders, of whatever color.   

From Ayotzinapa to Los Angeles, life is changing as countries adopt new technolo-
gy and apply it to everything, including education.  Our “�ght back” can’t hope to 
return to the mythical good old days, because the past is over.  As the neoliberals 
“�ght forward” to a new hi-tech global capitalism sacri�cing our future for theirs, 
our struggle cannot be just to try to “stop neoliberal budget cuts”, or “stop neolib-
eral privatization of schools”.  We must �ght forward too, with movements that see 
stopping each attack as just one step towards creating societies of the future, not 
the past.  

Unlike the struggles against old neoliberalism, today the choice is not simply 
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between the socialist and capitalist industrial societies of the past.  Our challenge 
is creating societies of the future, new forms of life and the economy that use the 
enormously productive tools of the high-tech revolution to serve human needs.  
Because corporate capital has proven, from the U.S. Rust Belt to Mexico’s impover-
ished cities and countryside, that if they are allowed to dominate these new tools 
they are willing to sacri�ce millions of people and a generation of our youth on the 
altar of their pro�ts.

At this critical juncture of history, it will be the young generation who will take the 
lead in creating a truly democratic society to meet the needs of each and every 
person.  Today’s youth know that they don’t have a future otherwise and they are 
stepping up to the plate in ever-growing numbers to �ght for justice. They are 
indeed, the generation of change.   

Another world is possible!

Huelga en las Pruebas Estandarizadas Para Detener la Ofensiva 
Neoliberal en el Sistema Educativo de Puerto Rico 

Rafael Feliciano Hernández
Pasado Presidente de la Federación de Maestros de Puerto Rico 
(FMPR)

La Asamblea de Delegados de la Federación de Maestros de Puerto Rico aprobó, 
el 7 de febrero,  realizar un paro (huelga de�nida) para detener la administración 
de las pruebas estandarizadas en la isla que el próximo 24 de abril.  El plan de 
acción contra las pruebas contempla realizar, el 12 de abril, una Asamblea General 
de las Comunidades Escolares dispuestas a detener las pruebas y opuesta a la 
privatización del sistema escolar.  El objetivo de la paralización es forzar un acuer-
do con el gobierno colonial que detenga, entre otras, la privatización de las 
escuelas, el desmantelamiento de las permanencias de 36,000 educadores, la 
utilización de las pruebas como criterio para la evaluación de los maestros,  el 
cierre de escuelas y la imposición de la enseñanza para la prueba; no para las 
necesidades del estudiantado. 

Por efecto de la relación colonial entre Puerto Rico y EEUU, todas las leyes federa-
les norteamericanas han dominado históricamente el sistema educativo de la isla. 
Actualmente, la ofensiva neoliberal anti-educativa establecida por la octava 
revisión del Elementary and Secondary Educatión Act (ESEA), conocida como 
NCLB, golpea fuertemente a todos los componentes de nuestras comunidades 
escolares. 

Esa realidad colonial establece un contexto de social muy importante para la  
solidaridad entre la clase obrera norteamericana y puertorriqueña. Al igual que en 

A pesar de las luchas 
libradas, nuestras victo-
rias son parciales o 
inconclusas. Por efecto 
de la relación colonial, la 
agenda neoliberal de la 
burguesía norteameri-
cana (tan destructiva en 
la isla como en EU) “re-
gresa” luego de cada 
batalla con más fuerzas.

Chicago, New York o New Orleans lucha-
mos contra las escuelas chárter, el “waiver” 
de ESEA, el “Flexibility Plan”, las pruebas 
estandarizadas, los “Comun Core State 
Standars” (CCSS) y la metodología instruc-
cional conocida como “Understanding by 
Disign”.  Sin embargo, como nación 
caribeña, latina y mulata tenemos una 
tradición de lucha escolar que es impor-
tante compartir. En Puerto Rico los mae-
stros y maestras somos parte activa de la 
comunidad que servimos, somos un grupo 
social con una marcada in�uencia radical 
de izquierda y una amplia tradición de 
lucha conjunta con madres, padres y 
estudiantes en defensa de los derechos de maestros y estudiantes. 

Un ejemplo de esa tradición fue la Huelga Magisterial del 2008 en contra de la 
imposición de las escuelas chárter en la isla y las decenas de huelgas posteriores, 
de uno o dos días, a nivel local o nacional. Gracias a esa militancia, en Puerto Rico 
no hay escuelas chárter,  se evitó el cierre de escuelas, los maestros tienen 
permanencias de empleo, se preservó el Sistema de Retiro para Maestros y el 
derecho a la educación de unos 350,000 estudiantes.  

A pesar de las luchas libradas, nuestras victorias son parciales o inconclusas. Por 
efecto de la relación colonial, la agenda neoliberal de la burguesía norteameri-
cana (tan destructiva en la isla como en EU) “regresa” luego de cada batalla con 
más fuerzas. Mediante el mal llamado Plan de Flexibilidad (ESEA-waivers) el 
gobierno colonial está desarrollando una ofensiva anti-educativa muy agresiva.  
A partir del próximo año, intentará nuevamente evaluar los maestros a base de 
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los resultados de las pruebas estandarizadas, cerrar cientos de escuelas, aumentar 
la cantidad de estudiantes por salón, desmantelar las permanencias e imponer la 
dictadura fabril en las escuelas para garantizar el saqueo de fondos públicos y el 
control social.

Para la FMPR, un punto débil de esta ofensiva patronal anti-educativa es lo que 
aparenta ser su fortaleza: las pruebas estandarizadas. Ciertamente, mediante sus 
fraudulentos resultados justi�can y articulan la ofensiva neoliberal de NCLB. Sin 
embargo, las comunidades escolares tenemos la capacidad de detener las pruebas 
mediante una huelga que uni�que a amplios sectores del pueblo. Si las comuni-
dades no se someten, no hay gobierno capaz de imponerlas y el supuesto “acount-
ability”  va al basurero.

The Non-Pro�t Industrial Complex’s Role in Imposing Neoliberalism 
on Public Education

Robert D. Skeels, ARE Los Angeles

“In the long run, NGOs are accountable to their funders, not to the people they 
work among. They’re what botanists would call an indicator species. It’s almost as 
though the greater the devastation caused by neoliberalism, the greater the 
outbreak of NGOs” (Roy, 2004)

Those ruling society have long utilized non-pro�ts and similar out�ts as a means 
to further their interests, ameliorate their public image, and disseminate their 
ideologies. Whether we call them Non-Governmental Organizations (NGOs), or 
Non-Pro�t Industrial Complex (NPIC), the era of neoliberalism has seen the role of 
these private organizations further entrench itself in spaces that used to be that of 
the public commons. Perhaps the most egregious example of this is in the realm 
of education policy, where the activities of huge foundations, coupled with the 
actions of NPIC funded by those foundations, have insidiously begun to displace, 
replace, and even set the stage for the possible elimination of public education 
altogether.

Education historian Diane Ravitch opens the chapter entitled “The Billionaire Boys’ 
Club” in her seminal book (Ravitch 195) with a discussion of the Ford Foundation’s 
intervention in the so-called “community control” movement as early as 1967. 
Considered one of the more socially liberal foundations, Ford’s ostensibly good 
intentioned social engineering ended up exacerbating the problems that under-
girded the stuggles at the time. Whatever one makes of Ford’s intentions, the fact 
that they have a long history of being instrumental to the Central Intelligence 
Agency (CIA) in terms of surveilling social movements is revealing (Incite! Women 
of Color Against Violence 88). Compared to Ford, modern foundations are far more 
overt in their political goals—especially their neoliberal agenda, and far more 
powerful in terms of their in�uence.

Taking neoliberalism as the modern term describing the “Washington Consensus” 
policies of deregulation, austerity, and privatization, we can best describe the 
current assault on public education as “neoliberal corporate education reform.” 

Rafael Feliciano Hernández
Photo Source: Centro de Medios 
Independientes de Puerto Rico

Los retos educativos y organizativos 
que enfrentará la FMPR para uni�car 
sectores y detener las pruebas serán 
monumentales pues requiere de una 
alianza sólida entre padres, maestros y 
estudiantes. El 12 de abril, efectuare-
mos junto a otras organizaciones la 
Asamblea de las Comunidades 
Escolares  dispuestas a detener las 
pruebas. Una vez aprobado el paro 
por la Asamblea, si el gobierno no 
negocia, la huelga se extendería del 
24 al 28 de abril, días en que el 
Departamento de Educación 
programó las pruebas. 

Ante el fracaso ese primer ciclo de pruebas, es probable que el gobierno programe 
un segundo ciclo. En ese caso, nos prepararíamos para detenerlas nuevamente. Pero 
el gobierno tiene un límite, en Puerto Rico las clases �nalizan en mayo.

Finalmente, saludamos a todos los maestros y maestras que luchan contra la ofen-
siva neoliberal. No importa donde estemos, la clase obrera es una. Las victorias o 
derrotas de ustedes son nuestras. Es importante compartir experiencias y nos alegra 
que la lucha contra las pruebas estandarizadas en la isla sea parte de un proyecto 
más abarcador que une a educadores y trabajadores del mundo.
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While a number of arch-reactionary foundations like The Lynde and Harry Bradley 
Foundation, The Sarah Scaife Foundation, and the Milken Family Foundation fund 
neoliberal aims in education, the most in�uential foundations in terms of advanc-
ing school privatization are those author Joanne Barkan (Barkan, 2011) came to call 
the Broad/Gates/Walton Triumvirate. An exhaustive survey of what these three 
mega-foundations have done to undermine public education nationwide (e.g. The 
Gates Foundation’s machinations behind the malignant Common Core State 
Standards) exceeds the scope of this essay. Instead, we will focus on a single city. 
Perhaps because of it’s size, or it’s proximity to The Broad Foundation’s headquar-
ters, Los Angeles has been one of the central fronts on which the neoliberal ideo-
logues have waged their war on public education. Evidenced by the staggering 
amounts the ruling class spends on school board and related elections, the 
number of well funded NPICs working as a neoliberal axis, and the collusion of the 
corporate media, those in power see Los Angeles as a high value target. In a word, 
it is a microcosm of what is happening to education everywhere.

The Neoliberal Emperor of Los Angeles

In the aforementioned Ravitch chapter, she outlines the “venture philanthropists” 
most responsible for the manifest neoliberal o�ensive against education. Discuss-
ing track-home real estate mogul, toxic credit default swap purveyor, and Troubled 
Asset Relief Program (TARP) bailout recipient Eli Broad (rhymes with toad), Ravitch 
mentions “He created training programs for urban superintendents, high-level 
managers, principals, and school board members, so as to change the culture and 
personnel in the nation’s urban districts” (Ravitch 212). The training programs she 
alludes to are known as The Broad Superintendents Academy and The Broad 
Residency. Perhaps the most comprehensive resource discussing these programs, 
their “alumni,” and their corrosive corollary on school systems is “The Broad Report” 
<thebroadreport.blogspot.com>. A brief description of these unaccredited and 
unaccountable programs is that they are facilities to train—for the most 
part—non-educators in the most callous aspects of neoliberal policy, and then 
pays districts to let these trainees in�ict those policies on communities.

Broad has unleashed some of his favorite disciples in his adopted back yard. Matt 
Hill, John Deasy, and Marshall Tuck, “graduates” of Broad programs, are household 
names in Los Angeles. Hill is one of many Los Angeles Uni�ed School District 
(LAUSD) administrators who were appointed to, rather than hired by, the district. 
Under a Broad program that leverages foundation funds to pay for his operatives 

to work at districts, Hill and many others are surreptitiously placed in key position 
of power and policy making (Blume, 2009). Hill oversaw a program that gave brand 
new public school facilities away to private concerns. That program is currently 
suspended. John Deasy, like Hill, was placed in LAUSD prior to inheriting the 
Superintendents mantle. Deasy was ignominiously forced to resign in the Fall of 
2014 for his role in the LAUSD iPad scandal which is currently being investigated by 
Federal agencies (KPCC, 2014), but not before waging a scorched earth campaign 
on LAUSD that saw him attacking (and killing several) community programs from 
Early Education Centers to Adult Education (Skeels, 2012). Broad’s Marshall Tuck 
was assigned a di�erent track. First he was placed with the Green Dot chain of 
corporate charter schools, then he went on to manage the Partnership for Los 
Angeles Schools. Tuck’s legacy as an agent of neoliberalism is of note. At both 
organizations Tuck managed to produce entire classes of graduates that managed 
up to 100% failure on the California State University pro�ciency exams. Moreover, 
he was “known for killing Ethnic Studies, Heritage Language programs, and Dual 
Language programs” (Skeels, May 2014). There are many more corps members at 
LAUSD and nationwide; Barkan says “Broad casts a long shadow over LA Uni�ed” 
(Barkan, 2011).

Broad’s oppressive in�uence on education �nds expression in ways outside of his 
own foundation and training programs. His strategic “investing” (Ravitch 199) of 
both his and other foundation’s funds in other NPIC allows him to amplify his sway 
over schools. Perhaps his closest aly in this regard is the United Way of Greater Los 
Angeles (UWGLA). Broad is a member of UWGLA’s The Tocqueville Society Million 
Dollar Roundtable.

Los Angeles Schools Under Siege by the NPIC

Dr. Cynthia Liu, founder of K-12 News Network, once o�ered the following on the 
Broad—UWGLA relationship (Skeels, April 2014):

The United Way of LA is chief enforcer of Eli Broad’s corporate takeover of 
public Ed agenda. He’s the reason why I created the term “weaponized 
philanthropy” to describe how lefty-liberal groups in this city are under his 
sway. There’s NO good reason on earth the ACLU or LGBT Youth groups would 
support John Deasy except for the fact that they get money from UWGLA and 
much of that money comes from Broad.

The article in which that quote is cited discusses an incident that part and parcel 
summarizes UWGLA’s role as tax deductible lobbying and public relations �rm on 



Regeneración
the Association of Raza Educators Journal

12Resisting the Neoliberal Privatization of Public Education

behalf of the mega-foundations policy advocacy. Widely unpopular with the 
community, former LAUSD Superintendent John Deasy would face annual calls for 
his �ring. Without fail those calls would be met by an outpouring of support from 
the corporate media, UWGLA, and the smaller NPICs either funded by, or in close 
association with UWGLA. In early April 2014 the press was awash with descriptions 
and depictions of the street in front of LAUSD headquarters blocked by hundreds 
of desks, supposedly set up by “student demonstrators” in support of Deasy and in 
protest of the drop out rate. The Los Angeles Times ran photos of the alleged 
students, who were immediately identi�ed by social justice activists as UWGLA 
executive sta�ers Ryan Smith and Jason Mandell. Student protest exposed as NPIC 
publicity stunt.

UWGLA doesn’t limit their overt policy advocacy to fraudulent protests. In 2011 
they openly lobbied the school board to eliminate on of the very few democratic 
mechanisms that stood in the way of giving all newly constructed schools to 
privately managed charter corporation. Professor Ralph E. Sha�er argued vigorous-
ly against UWGLA’s acting as an agent for the lucrative charter schools industry in 
an Op-Ed (Sha�er, 2011). In addition to their own direct political lobbying, UWGLA 
both funds smaller NPIC to do the same, and forms coalitions with other NPICs 
who have embraced the fund-to-advocate paradigm in which foundations provide 
grants in return for speci�c performance of neoliberal policy advocacy. UWGLA 
formed the dubious “Don’t Hold Us Back” campaign to attack the teaching profes-
sion, and later formed the Communities for Los Angeles Student Success (CLASS) 
coalition. CLASS counts other NPIC like Educators for Excellence, Families In 
Schools, Los Angeles Urban League, TeachPlus, Inner City Struggle and Community 
Coalition—the latter two funded by UWGLA, the remainders funded by others, 
including The Gates Foundation’s and The Annenberg Foundation. All of them 
support the neoliberal agenda of privatization, deprofessionalizing of teaching, 
use of discredited teacher evaluation systems, and more.

UWGLA’s political involvement seemingly knows no bounds. In 2011 they funded a 
“research” (read policy) paper from less-than-credible fellow neoliberal NPIC 
National Council on Teacher Quality (NCTQ) (Skeels, 2011). Their most recent tactic 
has been to host candidate forum for the LAUSD elections, in which the mediators, 
rules, questions, and format are all carefully crafted to favor the candidates that 
support the same neoliberal agenda as UWGLA and its funders. Other groups, like 
the Broad/Gates/Walton Triumvirate funded Parent Revolution, have used this 
controlled forum tactic to their advantage. In 2010 former Los Angeles Mayor 
Antonio Villaraigosa and Parent Revolution Director Ben Austin (moonlighting 

from his City Attorney job), held forums to push for a series of anti-democratic 
corporate education reforms that boosted the bottom line of several corporate 
charter chains (Skeels, 2010).

Those associated with these same foundations and NPIC have raised obscene sums 
of money for school board candidates supporting the neoliberal corporate educa-
tion reform agenda. The Los Angeles City Ethics Commission makes most of those 
records public, and time spent reading 460 Forms and Independent Expenditure 
listings will dampen the convictions of anyone who claims we live under a democ-

Other groups, like the 
Broad/Gates/Walton Triumvi-
rate funded Parent Revolution, 
have used this controlled 
forum tactic to their advan-
tage. In 2010 former Los Ange-
les Mayor Antonio Villaraigosa 
and Parent Revolution Director 
Ben Austin (moonlighting from 
his City Attorney job), held 
forums to push for a series of 
anti-democratic corporate edu-
cation reforms that boosted 
the bottom line of several cor-
porate charter chains.

racy. However, despite the 
neoliberal advocates spending 
huge sums on their board 
candidates, they have lost many 
of those elections in the last 
decade, leading to what Profes-
sor Noam Chomsky says the 
ruling class considers a “crisis of 
democracy” (Chomsky 21). In 
other words, things are starting 
to look too much like actual 
democracy for their comfort. In 
response they are doubling 
down on the sums they spend 
on these local elections, and the 
neoliberal operatives have 
cynically placed two City Charter 
Amendments on the March 3, 
2015 ballot that would move Los 
Angeles nonpartisan elections to the same dates as the partisan ones, which 
would all but eliminate any possibility of community candidates winning against 
those backed by outside interests.

Charter Schools are NPIC

Frequently forgotten in discussions of NPIC is the fact that, in California at least, 
privately managed charter schools are NPIC too. They are run by unelected boards 
of directors, are typically exempt from large portions of the education code, 
discriminate against Students with Disabilities (SWD) (O�ce of the Independent 
Monitor, 2009), and have myriad other issues. One of the worst issues is the re-seg-
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regation of schools, a preexisting problem, but one exacerbated by privatization 
through charter schools and “choice” ideologies. Professor Antonia Darder address-
es this better than anyone (Darder, 2014):

The rhetoric of choice e�ectively capitalized upon discourses of “high-risk” 
students, “achievement gap” anxieties and victim-blaming notions of de�cit - 
all of which have served well to legitimate racialized inequalities and exclu-
sions. Hence, the charter school movement, driven by the logic of the “free 
market,” became an extension of former mainstream e�orts to ensure class 
imperatives and the continuing segregation of US schools. The slippery use of 
language here e�ectively captured the imagination of conservative voters 
and detracted focus away from the increasing wealth gap. Yet, the rub here is 
that charter schools encourage the merging of public and private enterprise, 
distorting or blurring any separation or distinction between the public and 
private spheres and the moral responsibility of the state to provide for the 
educational formation of all its children. In the process, the glori�cation of 
the free market simultaneously legitimizes the covertly racialized ethos of the 
capitalist economy and its persistent reproduction and perpetuation of 
educational inequalities, in the �rst place. Devoid of institutional critiques of 
racism, current educational discourses posit a false portrayal for the 
persistence of school segregation and school failure.

It is important to use the phrase privately managed charters in that the deep 
pocketed charter advocacy NPICs continually bombard the public with the menda-
cious phrase “public charter schools.” By de�nition if a charter is run by a non-pro�t, 
it is not public. The United States Census Bureau frames this issue best: “A few 
“public charter schools” are run by public universities and municipalities. However, 
most charter schools are run by private nonpro�t organizations and are therefore 
classi�ed as private.” (U.S. Census Bureau vi). The more of our schools that are 
handed over to these private sector organizations, the less agency our communi-
ties have, and the more control those espousing neoliberalism have over our lives. 
Our rulers don’t just want exclusive control over the governance and �nances of 
our schools, they want to control both what is taught in them and by whom.

Beyond the NPIC

Professor Lois Weiner wrote the following about No Child Left Behind (NCLB), 
which is applicable to all forms of neoliberal corporate education reform:

What we need most immediately is for those who see the harm done by 
NCLB to recognize its political origins in the neoliberal project—and combat 
the project in its entirety. That requires the determination to reject the will of 

both political parties who advocate a system of education that leaves 
children and democracy behind capitalism’s race for greater pro�ts at any 
cost. (Weiner 173)

Faced with the unmatched funding and resources the mega-foundations and their 
attendent NPIC bring to bear, it is somewhat easy to feel overwhelmed. However, 
oppression breeds resistance. Nationally we have seen groups like United Opt Out 
and FairTest have set the tone against high stakes standardized testing. Various 
groups have begun opposing The Gates Foundation’s Common Core State Stan-
dards (CCSS), although some of the right-wing opposition is unprincipled and 
suspect. We also discussed above how Los Angeles voters have frequently rejected 
neoliberal corporate reform candidates, as did the entire Californian electorate 
when Broad alumnus Tuck ran for the State Superintendent of Public Instruction 
seat (hearteningly, Tuck's Ethnic Studies program shuttering counterparts in 
Arizona, Tom Horne and John Huppenthal, lost in 2014 as well).

However, there is an a�rmative form of resistance led by Association of Raza 
Educators (ARE) members and their allies that points to a better form of struggle 
against neoliberalism. The Honorable José Lara, Vice President of El Rancho Uni�ed 
School District Board of Education, worked with the community to pass the very 
�rst Ethnic Studies graduation requirement in the State of California. That victory 
was quickly followed by passage of Ethnic Studies graduation requirements in 
LAUSD, The San Francisco Uni�ed School District (SFUSD), and The Montebello 
Uni�ed School District. The LAUSD e�orts gave birth to the Ethnic Studies Now 
Coalition <www.ethnicstudiesnow.com>, which has become a nexus for communi-
ty organizing, student led conferences, and a rallying point for the e�orts to 
enshrine the Ethnic Studies graduation requirement as California State law.

The Ethnic Studies struggles are signi�cant for several reasons. The �rst of which is 
that little or no assistance came from NPIC, proving that e�ective, community 
based organizing does not require foundation money, or “professionalized, 
businesslike” (Incite! 95) organizers. Moreover, Ethnic Studies are the antithesis of 
the neoliberal ideals, particularly the subtle white supremacism underlying CCSS, 
which was crafted from E. D. Hirsch, Jr.'s "core knowledge" concepts. Lastly Ethnic 
Studies open the door for exposure to Critical Pedagogy, Critical Race Studies, and 
other scholarship that will provide students with the tools to directly confront 
neoliberalism, the socio-economic structures that coined it, and the rulers of our 
class society that have imposed it. Paulo Freire called on us not to accept neoliber-
alism.
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We need to say no to the neoliberal fatalism that we are witnessing at the end of 
this century, informed by the ethics of the market, an ethics in which a minority 
makes most pro�ts against the lives of the majority. In other words, those who 
cannot compete, die. This is a perverse ethics that, in fact, lacks ethics. I insist on 
saying that I continue to be human…I would then remain the last educator in the 
world to say no: I do not accept…history as determinism. I embrace history as 
possibility [where] we can demystify the evil in the perverse fatalism that charac-
terizes the neoliberal discourse in the end of this century. (Freire 25)

Educating ourselves in critical theory, and joining organizations that allow us to 
collectively resist both neoliberalism and the Non-Pro�t Industrial Complex, are 
powerful ways that we can refuse to accept history as determinism.
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GERM Infects Education Globally

Larry Kuehn, Director of Research and Technology, 
BC Teachers' Federation

GERM is the acronym for Global Education Reform Movement, a description 
created by Pasi Sahlberg.   Sahlberg is an educator from Finland who has written 
extensively about how Finland's education system comes out on top of the PISA 
test results.  Ironically, Finland succeeds despite rejecting the formula for school 
reform recommended by the Organization for Economic Cooperation and Develop-
ment (OECD) that runs the PISA exams.

GERM in English is a pun in the way that Sahlberg uses it.  Germs are the cause of 
sickness and Salberg is suggesting that the Global Education Reform Movement is 
an illness in education systems that are following the GERM directions.

The source of the illness is, in its essence, abandoning education's role of creating 
and recreating social and cultural good and building social cohesion.  In its place, 
education is seen primarily as preparing workers to compete in a global economy.

The mechanisms used to propagate GERM and infect education systems globally 
are at least three:  testing, technology and corporate capitalism.  Each of these three 
elements will be described in their separate impact, as well as how they come 
together.

Testing and Speci�cally the PISA Exams Drive Education “Reform”

PISA is the acronym for the “Programme for International Student Assessment." It is 
a project of the OECD, the Organization for Cooperation and Development.
The PISA exam has become the most signi�cant factor in in�uencing education 
policies around the globe, including in all three NAFTA countries.  When new exam 
results are released in the form of league tables--lists giving a single number 
average result—the rankings get extensive publicity--and often wrong conclusions.
I was in the U.S. when the results from the most recent PISA math tests were 
announced.  The media was full of claims that the schools are a disaster and the 
future of the American economy is threatened.  
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In Mexico, which came near the bottom of the rankings, those PISA results were 
used as a rationale for the education reforms that abandon long-held societal 
goals and undermine the rights of teachers. 

Canada, in contrast, came out near the top in the PISA rankings.  Despite that, we 
still heard the results as a reason for changing our system of education.  The claim 
was that we might not maintain such a high position if we don’t change.  This 
despite no one having a crystal ball to predict the future economy, nor any 
research showing a di�erent approach would produce a better result for learn-
ing--or for economic competitiveness.

Regardless of results, PISA tests are used by politicians and bureaucrats to justify 
changes to education policy--to adopt the Global Education Reform Movement.
The tests are now given in more than 60 countries and many more are expected to 
join the next round in 2015.  In e�ect, the OECD through PISA has become the de 
facto governor of education directions globally.

Naomi Klein describes the process that is used to create a climate for neo-liberal 
change as the “Shock Doctrine.”  Low scores provide an opportunity to promote 
some action already planned, claiming the actions answer a problem.

The immediate response to low results is to blame the teachers.  Most of the 
prescriptions for improving results attack existing structures and call for discipline 
of teachers through regulations. Mexico, for example, has used the results to 
demand tests of the teachers.

Seldom does any politician actually read the more detailed reports on PISA.  One of 
those PISA reports points out that the biggest factor in the di�erence in results is 
not teachers, but poverty.  The social conditions in which students live has a major 
impact.  Canada does better than the U.S.—it also has lower levels of child poverty.  
The US and Canada do better than Mexico, which has a much larger rate of child 
poverty.

Clearly poverty is not the only factor—teachers and schools do have an impact, 
but less than the out of school factors.

Canada also has more equality in funding education than does the U.S., meaning 
that the resources available to support students in school are more equal, regard-
less of student socio-economic status. A study of this aspect of the PISA results for 

Canada identi�ed the lower gap between top and bottom social status as a factor in 
producing higher average results.

The point about poverty is e�ectively made in an infographic that shows the impact 
of poverty on PISA results both within the U.S. and in international comparisons.  I 
found it on the Facebook feed from the “Bad Ass Teachers”—a Facebook group any 
teacher should follow who feels the need to resist the impact of the Global Educa-
tion Reform Movement.

If the OECD knows that poverty is the most signi�cant factor in the range of scores 
on PISA, why are not governments who claim to be concerned about education 
moving to eliminate poverty and equalize education funding?  Because it is 
easier—and cheaper—for governments to blame the teachers and bring in 
programs to” �x” those teachers.

The World Bank and the International Monetary Fund 

Before PISA, the World Bank and the International Monetary Fund were the most 
in�uential institutions in in�uencing education in less developed or “emerging” 
economies.  Mostly they have focused on structural issues and teacher “account-
ability.”  
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They promote Charter Schools.  

They recommend that countries without universal education get more of the 
world’s children into primary education—but without providing funds for reason-
able class sizes or professional levels of pay.

They call for decentralization in responsibility for funding education, but centraliz-
ing the control of content and teachers.

Now one of their reports calls for videotaping of teachers and coding their teach-
ing against a  rubric to see whether they should get a bonus or be �red. This is the 
Gates Foundation techno-solution--sometimes characterized as "�ring the way to 
Finland."
  
The World Bank and IMF join in blaming the teacher and demanding that they be 
�xed rather than �xing the social conditions of the children.

These international institutions still have a lot of power, particularly in less devel-
oped countries, but the OECD has more and growing impact on global education 
policies.

A second major in�uence on education globally is information and communica-
tions technologies. 

The spread of new ICTs has been rapid and ubiquitous.  

It has created a new environment for our children--one whose impact is not well 
understood.  In fact, It is hard to imagine how it can be understood when its shape 
and dimension changes so rapidly.

In this environment, we see many schemes and ideas for how technology could 
change education.  Many of these are promoted as answering the enduring 
questions of education--for what purpose, how--and whose interests are served.  
As with the PISA results, policy-makers are presented with claims that particular 
technologies will prepare children to succeed in the global economy.
  
This growth in technology comes at a time that corporate capital has identi�ed 
public education as the last great global money pot to tap into by privatization.  
One Laptop Per Child has sold more than 2 million laptops in Latin America.  

Millions of tablets have been purchased as well.  The rationale is always to prepare 
the country for competition in the global economy.

All sorts of positive claims are made for the adoption of technology for educa-
tion—many are at the stage that the "Gartner Hype Cycle" labels “peak of in�ated 
expectations.”  Three particular directions �t into the in�ated expectations stage: 
testing, adaptive learning and data mining. The promise is that they will turn your 
school system in a 21st century winner in the global race.

Here as well, testing sets the global education agenda.  One of the most high pro�le 
applications of technology in the U.S. is the billion dollar iPad �asco in Los Angeles. 
The intent was not to produce creative exploration, the implicit promise.  Rather, it 
was to have students ready for tests, a centrepiece of the Common Core.
 
Indeed, the next PISA exam to be given in 2015 is to be computer-based. Students 
who have experience in online testing may well have an advantage over those who 
have not.  This will again provide an opportunity to blame the teacher for things 
over which they have little control.

“Adaptive learning” is the next "big thing."  In essence, it is an attempt to make 
education more “e�cient” by automating aspects of teaching.  It leads a student 
through some aspect of learning, adapting the questions it asks and material it 
supplies to student responses.

Ironically, this approach is referred to as “personalization.”  One concept of personal-
ization one might imagine would be to use technology as a platform of creative 
activity—activity that is not pre-determined, but an expression of student creativi-
ty.  But adaptive learning is not that kind of personalization.  Rather, it is pre-deter-
mined what direction the student is to take and what can be varied is the time it 
takes to develop the understanding or skill to reach that pre-determined objective.

Then there is Big Data and data mining, another element to the "next big thing."  
Audrey Watters in an article called "Student Data is the New Oil" describes the way 
that student data becomes a minable resource.

If all the data points created by a student, and by students collectively, can be 
captured, then algorithms can be used to mine all this data.  Massive databases of 
student information are being developed, supposedly to be able to �nd the route 
that a student should take.  Every keystroke captured, every website visited tracked, 
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every conversation with friends monitored--and metadata collected about all this 
online activity.

Metadata--this is something we have learned about through the revelations of 
Edward Snowden about how much data we are producing--and how little we 
realize that we are all the subject of surveillance.  And surveillance can be turned 
into pro�ts.  When school systems build huge databases, the potential and tempta-
tion is there to share data with marketers.  The InBloom data school data project 
seems to have been killed when parents found out how their children's data would 
be marketed, but don't imagine that is the last attempt to do this.

Tests and Data Link to a Third Element of the Global Education Reform Movement: 
Corporate Capital Attempts to Take Over Public Education

Many of the themes developed previously come together when looking at the role 
of corporate capital in a possible takeover of education globally.

It may seem like a conspiracy theory to talk about this.  But you need look no 
further than one company that is positioning itself to develop a near-monopoly of 
the digital in education: the Pearson corporation.

Pearson describes itself as the "global learning company."  It, like other major 
textbook publishers, face the challenge of a new revenue stream since print 
textbooks are in rapid decline.  Pearson's policy now is that it is only digital.  It is 
preparing itself to move out from making most of its fortune primarily in the most 
developed countries and focusing on "emerging markets," many of these being in 
Latin America.

Pearson has moved into all these areas:  Curriculum and standards, including the 
Common Core Curriculum; online K-12 courses; digital learning resources; stan-
dardized tests; test preparation; identifying test cheaters; operating private schools 
in the developing world, as well as Charter schools; student information systems; 
alternative high school certi�cation; teacher licensing tests; teacher training and 
certi�cation programs.

And Pearson has the contract with the OECD to run the next round of PISA exams.  
It then gives recommendations for education reform based on the tests that it 
creates. Diane Ravich correctly says "The corporation is acting as a quasi-govern-
ment agency in several instances, but it is not a quasi-government agency:  it is a 

business that sells products and services."

Imagine how large a database a database it is developing--and think about who 
owns that information, even if it stripped of its link to an individual.  Teachers in 
New York are in a con�ict with Pearson right now.  It prohibits teachers from looking 
at the questions in tests that it has developed for the new Common Core.  It wants 
to be able to reuse the tests in other "markets," so it wants full control over all the 
data.  This data is no longer owned by the student or the teacher, or even the 
school board that pays Pearson to give the tests.  It all becomes part of a rapidly 
growing set of data that Pearson can use to develop products to sell back to the 
people who create the data--and whose lives and identities are re�ected in it.

So back to the starting point of this talk.  How do the OECD's PISA exams, informa-
tion and communications technology and corporate capital all come together in 
ways that are a threat to public control of education?  

The audit and accountability culture of the GERM makes it ever more possible to 
take education out of the hands of those who create it and should own it--teachers, 
students and the public.  Instead we are seeing it turned into an internationally 
tradable commodity.  

As Audrey Watters asks:  If data in education is the "new oil," who is to pro�t from 
the drilling?

And this brings us �nally to NAFTA and its precursor, the Canada-US Trade Agree-
ment--these were the �rst trade agreements to incorporate trade in services. They 
and many others negotiated or under negotiation are designed to meet corporate 
interests rather than the public interest.

Collectively we need to understand the nature of this globalization.  And we need 
to work together to develop strategies that interrupt and challenge the culture of 
GERM.  
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Ayotzinapa, Las Normales Rurales Y La Ofensiva Criminal Del Gobier-
no Mexicano

Jorge Cázares

Profesor de Educación Primaria, egresado de la Normal Rural “Vasco 
de Quiroga” de Tiripetío, Mich., y militante de  la CNTE.

El crimen de Estado ocurrido el 26 y 27 de septiembre del 2014 en el municipio 
de Iguala, Guerrero, en  el  que resultaron asesinadas seis personas (3 de ellas 
estudiantes), más de una veintena de heridos y 43 jóvenes normalistas hasta ahora 
desaparecidos, a manos de la policía municipal, con la complacencia y complicidad 
de la Policía Federal (PF) y el Ejército Mexicano, no es un hecho aislado, forma parte 
del actual plan de terror y guerra de exterminio hacia la población, principalmente 
juvenil, que en los últimos años ha desatado y agudizado el régimen mexicano. 

Pero ¿Por qué tanto odio en contra de los estudiantes normalistas de Ayotzinapa? 
¿Por qué los mataron? ¿Por qué los cazaron como animales? ¿Por qué los desapare-
cieron? Son algunas de las preguntas que muchos nos hacemos ante la brutalidad 
de los hechos considerados como un crimen de Estado y delito de lesa humanidad. 
Las respuestas tienen que ver con lo establecido en el primer párrafo, pero 
también con la animadversión que el régimen político mexicano ha tenido históri-
camente (salvo raras excepciones) hacia los normalistas rurales. 

En efecto, las normales rurales, herencia de la Revolución Mexicana, desde su 
origen y durante su existencia han sufrido el acoso de los sectores reaccionarios 
del país, quienes las ven como un “peligro” para sus �nes e intereses. Por ejemplo, 
la persecución por parte del clero católico a la primera normal rural de México, 
establecida en Tacámbaro, Michoacán en el año de 1922, la hizo mudarse de sede 
en varias ocasiones hasta �nalmente ubicarse en el poblado de Tiripetío en el año 
de 1949. “La escuela del diablo” (Arreola, Maribel: 2012), así le llamaban los reaccio-
narios a esta normal que, a pesar de todo, signi�caría la semilla de un gran movi-
miento pedagógico y social desarrollado en la primera mitad del Siglo XX conocido 
como “la escuela rural mexicana”, junto con las llamadas misiones culturales. 

El impulso dado al normalismo rural entre  1922 y 1945, periodo en el que se 
fundaron 35 instituciones de este tipo, destinadas a la formación de profesores 
para trabajar en el medio rural, llevando la educación a todos los rincones del país 

y así avanzar en la aspiración de la justicia social como principal criterio axiológico 
de la Revolución, agudizó las reacciones de la derecha eclesiástica, quienes pasaron 
del señalamiento y descali�cación al asesinato de muchos maestros normalistas 
rurales bajo la acusación de ser “comunistas”. Ello, incluso, contó con la complicidad 
de gobiernos que poco o nada hicieron por evitar tales crímenes, pues no les 
interesaba realmente la educación de los pobres, los indígenas y campesinos, más 
como medio para incorporarlos al sistema capitalista en boga. 

No obstante, las normales rurales y los maestros egresados de estas han continua-
do su labor a favor de los indígenas y campesinos pobres de México, promoviendo 
no sólo el aprendizaje de las letras y los números sino, sobre todo, la �losofía de la 
colectividad, de la comunalidad, encarnada en procesos de desarrollo social, 
económico y político en las zonas rurales, a partir de los diversos talleres (agropec-
uarios, de industrias rurales, deportivos, artístico-culturales, político-ideológicos) 
aprendidos en la normal.  

La FESCM y la Lucha por las Causas Sociales 

Para defenderse de los ataques permanentes de la derecha y profundizar el proyec-
to de la escuela rural mexicana y de la educación socialista, los normalistas rurales, 
encabezados por José Santos Valdés,  fundan en el año de 1935 la Federación de 
Estudiantes Campesinos Socialistas de México (FECSM), organización estudiantil 
desde donde, también, se promueven movimientos para apoyar o encabezar 
protestas sociales a favor del pueblo y de la cual han emergido una gran cantidad 
de luchadores sociales. 

El movimiento magisterial de los años cincuenta fue encabezado por el profesor 
Othón Salazar, formado en las normales rurales de Oaxtepec, Morelos y Ayotzinapa, 
Guerrero, mismo que en 1957 fundó, al lado de miles de maestros normalistas del 
país, el Movimiento Revolucionario del Magisterio (MRM), reconocido como el 
primer movimiento magisterial de masas que se levantó en contra del charrismo [1] 
sindical y del autoritarismo o�cial. Vino la mano dura del gobierno, la represión al 
movimiento, el maestro Othón fue secuestrado y encarcelado en la prisión de 
Lecumberri en 1958, pero sólo duró tres días gracias al movimiento, para salir y 
seguir luchando como verdadero normalista rural. 

Lucio Cabañas y Genaro Vázquez, también formados en la Normal Rural “Isidro 
Burgos” de Ayotzinapa y en la Escuela Nacional de Maestros, respectivamente, los 
cuales en los años sesenta y setenta encabezaron movimientos campesinos y 
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cívicos en su natal Guerrero contra el despotismo del gobierno caciquil y por la 
defensa de derechos sociales pero que, ante la fuerte represión del régimen 
(encarcelamientos, asesinatos, desapariciones), devinieron en movimientos arma-
dos acabando abatidos por las fuerzas del Estado mexicano. 

Otro ejemplo de la participación destacada de los normalistas rurales en las luchas 
sociales y magisteriales es el caso de la Coordinadora Nacional de Trabajadores de 
la Educación (CNTE) [2], fundada en diciembre de 1979, donde desde sus orígenes 
y existencia militan egresados de estas escuelas, organización que tiene como 
objetivo estratégico la contribución a la lucha por la democratización de la 
educación pública, el sindicato magisterial y la sociedad mexicana. A más de 35 
años de existencia, la CNTE ha desarrollado movilizaciones permanentes buscando 
alcanzar tales propósitos, pero recibiendo como respuesta del régimen en varios 
momentos la represión física, administrativa y judicial en contra de sus militantes. 

Los Grandes Golpes al Normalismo

En 1969, a un año de la masacre de Tlatelolco durante el movimiento estudiantil de 
1968  y en el contexto de la guerra sucia [3], el gobierno federal echó a andar un 
plan para cerrar todas las normales rurales del país so pretexto de que el México 
“moderno” ya no las necesitaba. Sin embargo, debido a la lucha de resistencia de 
los estudiantes el plan original no se concretó, pero sí el cierre de la mitad de estas 
instituciones. 

El siguiente golpe se da en 1984, teniendo como marco general la imposición 
inicial del modelo económico neoliberal, con la modi�cación a los planes y 
programas de estudio de la educación normal. Bajo el discurso de elevar la carrera 
docente al nivel de licenciatura, el gobierno pretendía convertir las normales en 
“bachilleratos pedagógicos” y dejar el nivel profesional en la Universidad Pedagógi-
ca u otras instituciones. El objetivo era el mismo de años atrás: acabar de manera 
de�nitiva con el subsistema de las normales rurales, que tanto incomodan a los 
sectores privilegiados del país. La lucha estudiantil encabezada por la FECSM fue 
inminente, logrando al �nal sostener a las escuelas pero sólo con el nivel de 
licenciatura bajo el sistema de internado, el bachillerato pedagógico fue desligado 
de las normales en el año de 1988. Así se alargaba la carrera a siete años después 
de la educación secundaria, con la intención de hacerla menos accesible a los 
sectores pobres de la población, así como cambiar el per�l de ingreso de los 
estudiantes. 

En los años noventas, después de la �rma del Tratado de Libre Comercio, tras el 

fraude electoral que impuso en la presidencia a  Carlos Salinas de Gortari, se inten-
si�ca la aplicación de las políticas neoliberales de privatización de todo lo público. 
Se inicia una nueva etapa de agresión a la educación pública, incluyendo al normal-
ismo, que se mantiene hasta nuestros días. En esta etapa, se pretendía, entre otros 
�nes, la desarticulación de todo sistema u organización de carácter nacional, 
entiéndase: Sistema Educativo Nacional (SEN), Sindicato Nacional de Trabajadores 
de la Educación (SNTE), Federación de Estudiantes Campesinos Socialistas de 
México (FECSM). De esta manera el régimen se aseguraba de fragmentar las resis-
tencias a sus políticas neoliberales tanto educativas como sociales y económicas. 
Este también fue un duro golpe que, gracias a las luchas de resistencia, principal-
mente de la FECSM y la CNTE, no se concretó del todo, pues ambas organizaciones 
continúan movilizándose tanto en el plano estatal como nacional. 

En los últimos años, el régimen ha agudizado su ofensiva contra las normales 
rurales, el cual contempla: 

• La profundización de los cambios a los planes y programas de estudio para 
terminar de arrebatar toda esencia de este proyecto revolucionario 
• La reducción sostenida de la matrícula y la cancelación del derecho a 
ocupar una plaza en el sistema educativo. Esto como una forma de hacer más 
inaccesible la carrera a los sectores pobres y restarle interés a los que pudieran 
ingresar. 
• El cierre de normales Rurales. 
• La �exibilización y liberalización de la carrera docente a partir de la mal 
llamada “reforma educativa” y su Ley General del Servicio Profesional Docente, 
aprobadas en 2012 y 2013,  donde establece el examen de ingreso al servicio 
de manera obligatoria, así como para la promoción y permanencia, pero, 
además, para el 2016  cual cualquier profesionista podrá ingresar al servicio 
educativo, sea o no normalista, sólo por el hecho de aprobar (supuestamente) 
un examen estandarizado elaborado por el Instituto Nacional para la Evalu-
ación de la Educación (INEE) bajo las órdenes de la OCDE. 
• La represión abierta y encubierta, masiva y selectiva, en contra de los 
estudiantes de las normales rurales del país, de las cuales las de Ayotzinapa 
(años 2011 y 2014) y Tiripetío (años 2009 y 2012), han sido las más golpeadas 
recientemente, dejando un sinnúmero de heridos, detenidos, muertos y 
desaparecidos.
• La criminalización de los estudiantes normalistas, el linchamiento social, las 
campañas permanentes de provocación y descali�cación a través de los 
medios de comunicación; todo ello para justi�car el golpe �nal al proyecto de 
las normales rurales, uno de los últimos vestigios de la Revolución Mexicana. 
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La Respuesta Social a la Masacre de Iguala y la Crisis del Estado Mexicano

Bajo la consigna “Ayotzinapa somos todos” en México y en diversas partes del 
mundo se ha levantado un importante movimiento cuya exigencia principal hacia 
el gobierno mexicano es la aplicación de la justicia ante los hechos criminales de 
septiembre de 2014, así como la presentación con vida de los 43 estudiantes 
normalistas desaparecidos. Encabezado por los padres y madres de familia de 
estos últimos, además de los propios 
estudiantes de la Normal Rural “Isidro 
Burgos” y con el apoyo de los maestros 
de la Coordinadora Nacional de Traba-
jadores de la Educación (CNTE), así 
como de los estudiantes universitarios y 
otros sectores organizados, este movi-
miento ha recurrido  y desa�ado a todas 
las instancias e instituciones del Estado 
Mexicano, incluyendo al mismo Presi-
dente de la República, Enrique Peña 
Nieto, al cual en una entrevista realizada 
en el mes de octubre en la residencia 
o�cial, uno de los padres de familia le 
pidió resolver el grave caso y si no que 
presentara su renuncia. De hecho, la 
consigna: ¡Fuera Peña! pronto cobró 
fuerza en las movilizaciones realizadas 
en la ciudad de México y en diversas 
partes del país y desde entonces no ha 
dejado de plantearse. 

El Crimen de Estado de Iguala ha marcado al actual gobierno y ha agudizado la crisis 
política del régimen, incluyendo a partidos políticos, gobiernos municipales, 
estatales, a  las cámaras de diputados y senadores, policías, fuerzas armadas y al 
propio Presidente, el cual sufre una caída drástica en sus niveles de popularidad. 
Todo esto se registra después de la imposición de las reformas estructurales 
neoliberales que entregan los recursos naturales del país y despojan de derechos 
sociales a nuestro pueblo.

A pesar de los intentos del gobierno por acabar con este movimiento a través de la 
represión masiva y selectiva hacia quienes se han manifestado en solidaridad con 

los estudiantes normalistas, in�ltrando las movilizaciones con provocadores a 
sueldo buscando así desprestigiar y reprimir a los manifestantes en más de una 
ocasión, la inconformidad social en el país sigue en aumento. Hasta la fecha se han 
realizado ocho “Acciones Globales por Ayotzinapa”, en las cuales han participado 
cientos de miles de manifestantes de varios sectores de la sociedad mexicana, 
pero también de otros países del mundo, lo que demuestra la potencialidad del 
movimiento. 

Tampoco al gobierno le ha resultado el afán de desmoralizar al movimiento 
intentando cerrar el caso en dos ocasiones a partir del Procurador General de la 
República (PGR), Jesús Murillo Karam, quien sostiene como “verdad histórica” las 
conclusiones de sus tendenciosas investigaciones las cuales se centran en el 
secuestro, asesinato y calcinación de los estudiantes normalistas a manos de 
miembros del crimen organizado en complicidad de las policías de Iguala y Cocula 
bajo las ordenes de sus respectivos presidentes municipales, ambos detenidos y 
procesados, al igual que otras personas vinculadas a un grupo delincuencial que 
opera en la región. Esta versión de la PGR y su cansado titular en lugar de lograr 
cerrar el caso,  ha provocado mayor indignación no sólo entre las víctimas de la 
masacre sino en la mayoría del pueblo mexicano. 

“Fue el Estado”

No obstante las intenciones del Procurador de exonerar a la Policía Federal y al 
Ejército Mexicano de los hechos violentos de Iguala, para muchos mexicanos y 
sobre todo para las víctimas, se trata de un crimen de Estado en el que también 
tuvieron participación efectivos tanto de la Policía Federal como del Ejército. 
Incluso, la idea de que los 43 estudiantes hayan sido desaparecidos por las fuerzas 
castrenses, lo cual ya ha ocurrido en nuestro país principalmente en la década de 
los años setenta, ha cobrado fuerza a partir de investigaciones, de cientí�cos 
mexicanos y periodistas, que han mostrado las inconsistencias de las investiga-
ciones  gubernamentales. 

Lo anterior motivó la búsqueda de los jóvenes por parte de sus familiares y com-
pañeros en los propios cuarteles militares, recibiendo como respuesta la represión 
por parte de efectivos del ejército al impedir la entrada en el 27 Batallón de Infan-
tería asentado en Iguala, Guerrero. Sin embargo, esto no hace sino alimentar más 
las sospechas de la participación de las fuerzas armadas en este delito de lesa 
humanidad, como así lo han cali�cado diversas organizaciones de derechos 
humanos nacionales e internacionales. Además, están en la memoria colectiva los 

Artwork Source: #IlustradoresConAyotzinapa
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hechos registrados en Tlatlaya, Estado de México, a mediados del 2014, donde 
militares ejecutaron a más de veinte personas supuestamente miembros del 
crimen organizado y tanto el gobierno federal como estatal también encubrieron 
estos hechos hasta que fueron publicados en la prensa internacional. 

Recientemente, ante el intento de darle “carpetazo” al asunto por parte del gobier-
no, familiares de los estudiantes asesinados y desaparecidos recurrieron ante el 
Comité de la ONU sobre las desapariciones forzadas con sede en Ginebra, Suiza, 
obteniendo un dictamen del mismo que cuestiona al gobierno de Peña Nieto ante 
la generalización de los casos de desaparición forzada, como el de los normalistas 
de Ayotzinapa. Esto y la participación de un equipo interdisciplinario de expertos 
de la Comisión Interamericana de Derechos Humanos (CIDH), así como el reciente 
informe presentado por los peritos argentinos que han estado participando en las 
investigaciones casi desde los inicios del caso a petición de los familiares, están 
forzando al régimen mexicano a reabrir las investigaciones que den como resulta-
do la aplicación irrestricta de la justicia y, lo que muchos esperamos, la present-
ación con vida de los 43 estudiantes normalistas. 

Las Perspectivas 

Para algunos historiadores, incluso conservadores, la masacre de Iguala (2014) 
puede ser equiparada con la masacre de Tlatelolco (1968), en el sentido de que 
ambas representan un parteaguas en la vida nacional, es decir, un antes y un 
después en lo que tiene que ver con los derechos políticos, democráticos y 
humanos de los mexicanos. Si bien es cierto que después del movimiento estudi-
antil del 68 el régimen se vio obligado a generar un proceso de cierta apertura 
democrática, ésta se fue agotando con la imposición del modelo neoliberal que 
privatiza todo lo público, incluyendo los derechos sociales, provocando la polar-
ización social y como consecuencia el aumento de la desigualdad y la inconformi-
dad sociales. 

Como las políticas neoliberales no han resuelto los problemas, generando más 
crisis económicas que no encuentra salidas desde el propio sistema capitalista, lo 
que se impone otra vez desde el poder, es el uso de la fuerza contra todos los 
grupos y clases sociales opositores al régimen neoliberal, en este caso, a la 
aplicación de la cuarta generación de reformas estructurales, en donde se incluye 
la contrarreforma educativa, es decir, la cancelación del derecho social a la 
educación y, por lo tanto, la desaparición de las normales rurales, uno de los 
últimos vestigios de la Revolución Mexicana. Contra estas nefastas intenciones del 
gobierno luchaban y luchan los estudiantes normalistas y los maestros democráti-
cos del país. 

Como lo dicen los compañeros de la CNTE, el caso Ayotzinapa es “la gota que 
derramó al vaso”, en el sentido de que la represión, el asesinato y las desapariciones 
forzadas por parte del Estado en contra del pueblo mexicano son acciones cotidi-
anas, los datos así lo demuestran. Una investigación reciente de la revista Proceso 
(N° 1997) asienta que “Con Peña Nieto, en promedio, un mexicano desaparece cada 
dos horas”, esto según los propios datos o�ciales. Los más de cien mil muertos en 
los últimos años como consecuencia de la “guerra contra el narco” iniciada por el 
gobierno en el sexenio pasado, es otro dato aterrador de lo que ocurre en el 
México actual. 

Por ello, para que la masacre de Iguala sea verdaderamente un parteaguas, el 
gobierno mexicano debe atender las causas de fondo de la informidad social 
generalizada, la violencia y la degradación, alejándose del “Consenso de Washing-
ton”, cancelando el modelo neoliberal y recuperando el proyecto nacional con 
soberanía, democracia popular y justicia social. Pero como esto es casi imposible 
que suceda, le corresponde al pueblo mexicano hacer lo que corresponda, por lo 
pronto seguir luchando por la presentación con vida de los 43 estudiantes 
normalistas y todos los miles de desaparecidos, por la libertad de todos los presos 
políticos, por la cancelación de las reformas estructurales neoliberales y por la 
renuncia del presidente Enrique Peña Nieto, a partir de la con�uencia de los 
movimientos sociales nacionales y con la solidaridad de los pueblos del mundo.

De particular importancia es la solidaridad del pueblo estadounidense, de sus 
maestros y maestras, de sus estudiantes, que mucho nos ayudan con sus protestas, 
cartas de solidaridad y la exigencia al gobierno estadounidense de eliminar la 
ayuda militar y �nanciera de la Iniciativa Mérida.

¡Vivos se los llevaron, Vivos los queremos! 

Notas:
1. “Charrismo sindical” es la forma de llamar a los dirigentes o�cialistas que no de�enden a los 
agremiados, sino conforman ma�as para controlar y subordinar a los trabajadores a los designios de 
patrones y gobierno.
2. CNTE es una expresión democrática de grupos, secciones, delegaciones y trabajadores de la 
educación, que actúa dentro del Sindicato Nacional de Trabajadores de la Educación, un sindicato 
“charro”, o�cialista. 
3. La “guerra sucia”, es como se conoce a la represión ejecutada por el Estado mexicano con  desapari-
ciones forzadas, asesinato de luchadores sociales y políticos de los años 70s.
  
Fuentes Bibliográ�cas: 

Arreola Rivas, Maribel, et al. Escuela Normal Rural “Vasco de Quiroga”. 90 años de historia. 2012. 
Morelia, México. 
REVISTA PROCESO. Números: 1989 y 1997. México. DF. 
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Technology and Privatization in Education

Peter Brown

Manufacturing Technology instructor, Laney Community College, 
Oakland, California, Peralta Federation of Teachers, AFT 1603

There is widespread agreement today among many educators that Public Educa-
tion is under attack by the corporate sector, and that massive changes are being 
forced upon us.  What is not broadly agreed upon is why, and what the solution 
might be.

One of the most aggressive thrusts is the use of new technologies in education, so 
let’s look at the question through that lens.

As we think together about technology in relation to the defense of public educa-
tion, it’s valuable to place it in context, that education is itself a technology; a vast 
body of knowledge about how information, experience, theory and wisdom are 
shared throughout society and down through the generations.  What we common-
ly call “technology” is a range of tools and devices which are used to embody the 
technology of learning and teaching.  The point of this is not to quibble over 
words, but to ensure we don’t try to discuss these particular technologies out of 
their proper place, which is subservient to the overall goals and technology of 
education; ensuring that every human being on earth is able to ful�ll their capabili-
ties and live a rich, cultured life.

Why is this important?  Because we are �ooded with a vast array of new devices, 
information systems and materials, designed, created and marketed by giant 
corporations, which are presented to us as “technology”, many of which may or 
may not be educationally e�ective depending on who designs and controls them, 
and for what purpose.  It is increasingly clear that the corporations which create, 
control and promote these tools have one interest in mind; increasing pro�ts & 
power by constantly reducing the resources expended on education for the 
majority of the population (all the while trumpeting increased student access and 
student success), reducing especially the role of teachers.

And while it’s absolutely true that the problem is NOT the technology, the tools, 

but how they are used and for what, it is equally true that some tools are designed 
and constructed to serve those needs and not ours, and will therefore never be 
useful to us.  Many tools such as distance learning, �ipped classrooms and MOOCs 
show great potential, but we won’t really know this until we, not corporations, have 
full control of them and their use.

It is easy to wonder how the ideals of public education have become twisted 
beyond recognition.  The essentials are simple and clear; public education in 
capitalism was founded on the needs of Capital, and is controlled by the needs of 
Capital.  Corporations once needed millions of educated workers to operate the 
systems of manufacture and service, and now they do not.  They need fewer and 
fewer every day, as it becomes possible to automate, not just manufacturing, but 
virtually every aspect of life up to and including scienti�c experimentation.  

To understand this, we must establish a foundation based on facts.  Every single 
manufacturer has at least a section of their plant which operates without people 
most of the time, and there are many entire factories which operate with almost no 
human intervention [1].  Exactly the same is true of the service sector; manufactur-
ing, warehousing and telecommunications were all being automated by the late 
1970s throughout the United States.  While there was signi�cant o�shoring of jobs 
to other, lower-wage countries, more than 80% of lost jobs never left the U.S.; they 
were simply automated.  The current, highly-touted “manufacturing renaissance” is 
heavily dependent on falling U.S. wages and, most importantly, rapid development 
and increase of automation throughout industry.

It is beyond the scope of this article to go into great detail here, but our economy 
and our society are being transformed right in front of our eyes.

Corporations must obey the laws of the market system; they are not free to simply 
do as they, or we, wish they would.  The prime directive is maximum pro�t above 
all.  Second, they do nothing that does not facilitate maximum pro�t.   Third, the 
one great variable and the de�ning element of our system is the cost and value of 
human labor.  Fourth, technological development must facilitate the �rst three, and 
cannot be reversed.  Contrary to what some progressive economists say, laws of 
maximum pro�t and reduction & elimination of labor costs are not simply “policies” 
or “decisions” or “bad ideas”.  In a system based on commodity exchange from 
which investors pro�t, these are fundamental and undeniable.  Labor is the only 
commodity which adds value to other commodities.  The system only works if 
enough workers make enough money to purchase enough of the commodities 
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they create to maintain the cycle of production and distribution.  To expect corpo-
rations as a class to act contrary to these laws is naïve at best.

If workers are needed, their labor is valuable.  However, if less and less workers are 
needed to produce more and more, as described above, workers as a class become 
less valuable and their labor becomes less valuable in the marketplace.  They are 
relegated to the New Economy of contingent labor; intermittent, low-wage 
contract work when it’s available, with no security, and no employer responsibility.  
This is the current state of the U.S. economy; over 1/3 of all labor is part-time, 
low-wage, contingent or “at-will” labor, and over 80% of higher education teachers 
are contingent. Given the history of the racialization of class in the USA, workers 
from communities of color are hit �rst and hit the hardest.

The purpose of education changes 
dramatically under these new condi-
tions, since it exists to support the labor 
market.  Where once it supplied masses 
of workers who were needed, it now 
supplies a much smaller number of 
much more highly-skilled workers who 
must be e�ciently selected from the 
mass, who will be educated poorly or 
not at all.  To meet the need for an elite 
of technical workers, education will be 
maintained in a form which ensures it 
conforms to the needs of private 
property; i.e., excellent technical 
training, narrowed to produce skilled, 
docile workers who are ready to coop-

For the rest of us, the 
precarious and dispos-
able workers, education 
is becoming a way for 
corporations to pro�t, in 
which providing “educa-
tional technology” is 
both a means of con-
trolling and selecting 
students, disempowering 
and reducing teachers 
and eliminating their 
unions. erate with the needs of the company [2].  

For the rest of us, the precarious and disposable workers, education is becoming a 
way for corporations to pro�t, in which providing “educational technology” is both 
a means of controlling and selecting students, disempowering and reducing 
teachers and eliminating their unions [3].  It is for these purposes and these only, 
that the corporate power (and the State apparatus it now completely controls) will 
use new technologies of education.

Because it is driven forward by irreversible revolutionary technology, this process 
itself is irreversible within the current system; we can’t go back to the “older, 

kinder” age of education because the foundation on which it stood no longer 
exists.

If we understand that there will be no going back to any more reasonable condi-
tions and that no mercy will be shown to us, we must then solidify our resolve to 
�ght every step of the way. Every attack, in every form, must be responded to as 
people are now beginning to do.  

The key, however, is our strategic purpose in every �ght.  Knowing that we can no 
longer win battles piecemeal, each battle must be fought with the purpose of 
uniting ourselves to attain the power to use technology and all tools in the ways 
we as educators �nd e�ective.  Corporations currently hold that power.  There is no 
magically positive way of using online education while it is under the control of 
Global Capital.  We will not even be allowed to do what teachers most sincerely 
desire to do; simply teach for the ful�llment of our students’ lives.  We are being 
denied that day by day.  

Nothing we do will change the reasons why, or the overall way our education 
systems are being transformed in the corporate interest.  The constant testing, 
massive data gathering and meta-analysis used to chart every response and 
mistake of every student, and to select and de-select students and evaluate 
teachers (who, by the way, must be stripped of all security to ensure a so-called 
“meritocracy”), all serve corporate purposes and will continue to do so no matter 
how hard we �ght within the corporate system.

However, the same technology which corporations only use to destroy people’s 
lives could be used and controlled by all of us, to enrich the lives of all people. If 
eliminating the need for human labor in manufacturing means that the products 
cannot be bought and sold, doesn’t that therefore mean that products can only be 
given away?  In truth, only capitalism is driven to constantly reduce or eliminate 
labor, and its costs; and as it does so, the ground on which it stands is cut from 
under it since its only source of power lies in its relationship with workers.  If the 
market system is replaced by one based on human needs and values, we can 
choose and design tools di�erently since our needs are di�erent than the needs of 
corporations.

In this increasingly desperate struggle, it is important not to mistake neoliberal-
ism, which is the body of strategies and policies Capital uses today to attack the 
workers of all nations, for the system itself.  
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To defend the very nature of education we must challenge, not just the “unfet-
tered”, or “overly aggressive” laissez-faire policies of neoliberalism, but the very 
right of corporations to own educational technologies, and their right to pro�t 
from them.  Since they now cannot behave other than they do, we must challenge 
not only their right to shape and interfere with education, but their right to hold 
any power in government and even their right to exist as privately controlled 
entities.

Either everything, including government, will be privately controlled by the 
corporations, or everything will be controlled by us, the people.  In one direction 
lies the destruction of humanity; in the other lies the real, practical possibility of a 
cooperative society, in which the ful�llment of each person and the ful�llment of 
all people are not at odds with each other but are the condition of our lives.

One key to our ability to make such a challenge will be our ability to create an 
unbreakable unity of our working class, not only across racial, ethnic and regional 
boundaries within our own countries but across the entire hemisphere and 
beyond.

Today, Social Justice Unionism is emerging as a watchword for successful organiz-
ing, not just among educators but among all other sectors as well [4].  Social 
Justice Unionism expresses how the �ght for equality becomes the foundation for 
unity, since entrenched inequality has been the most fundamental tool of our 
rulers in guaranteeing disunity.  The Chicago Teachers Union struggle, the British 
Columbia Charter for Public Education [5], and the valiant battles of the Mexican 
teachers have shown the e�ectiveness of such a strategy.  As Mexico enters the 
stage of political revolution, the role of educators and of social justice has become 
even more obvious; workers acknowledge teachers’ and students’ leadership, and 
the corrupt narco-state recognizes the danger to their rule represented by the 
leadership of los maestros y las maestras, y los estudiantes.

If we don’t limit ourselves to redressing inequalities within the existing social order 
[6], we can use the strategy of Social Justice to build unbreakable unity not only 
within our nations but amongst our nations, for the purpose of transforming our 
society.  We can transform it from a corporate market commodity system, in which 
giant global corporations increasingly control every aspect of life, to a public 
economy in which all social resources are controlled democratically by the public 
and in service of the needs of all people throughout the world.

Privatization and dominance are not just “an idea” or “a business plan”, but the only 
idea and the only business plan capitalism and its ideology of Neoliberalism can 
o�er us.  Likewise, building the unity and political power to eliminate corporate 
power and to shape a new world is not just a nice idea for the distant future, but a 
choice that is facing us at this moment. It is indeed the only viable option for the 
future of humanity. Every battle must now be fought with that goal in our sights.

Forward only, not one step back!                                                                                                                                           
Ni un paso atrás!

Notes:

1. Source; SME (formerly Society of Manufacturing Engineers)
2. This is in fact what we observe in California’s Community Colleges today; whether by force, as at 
City College of San Francisco, or by acquiescence as in the Peralta Community College District in 
Oakland, courses and sections have been massively cut (25% statewide in 2008-2209), faculty and 
students reduced; job-market-synchronized courses and programs are well-funded with grant 
programs while less business-favored programs shrink and starve on reduced state and federal 
funding without grants.
3. It is worth noting that in the United States, teachers’ unions represent the largest sector of public 
workers, and that public employee unions are the last signi�cant organized sector of labor in the U.S.  
No wonder there is such a powerful assault on public worker unions and especially public educator 
unions.
4. Bob Peterson, Milwaukee Teachers’ Education Association; http://www.rethinkingschools.org/ar-
chive/29_02/29-2_peterson.shtml
5. The charter, published in 2003, was the result of public hearings in 42 communities across British 
Columbia. In more than 620 submissions, British Columbians expressed their dreams, hopes, and 
vision for their communities and their learners.  http://publiced.ca/the-charter/languages/en-
glish.php 
6. Today, corporate media and social misleaders equate social justice with “equity”, a dangerous trap.  
Equity means fair access to a shrinking “pie”, an aspect of Austerity.  Equality is our goal, full access to 
all the resources of a society based on common ownership of socially-necessary resources.  This 
cannot happen in a corporate-ruled, market-based system.



Regeneración
the Association of Raza Educators Journal

25Resisting the Neoliberal Privatization of Public Education

P 154 Brooklyn Students, Parents and Teachers Join Citywide 
Opposition to Common Core Testing

Alan Singer, Social Studies Educator, Hofstra University

Editor’s Note: This article appeared previously in the Hu�ngton Post and is republished 
here with permission of the author.

On Thursday March 12, my grandchildren Sadia and Gideon and I rushed to their 
school early. We joined hands with over two hundred parents, teachers, and kids at 
P 154 in Windsor-Terrace Brooklyn to protest against Governor Andrew Cuomo's 
push for high stakes testing and assessing teachers based on student performance 
on the tests. Gideon carried a sign "Protect Our School." Other children and parents 
held signs "Education Not Business" and Pro-Teacher, Pro-Kid." Sadia's friend Rory 
was angry with Governor Cuomo because "It is not fair to blame teachers if not 
enough kids pass his test." Rally organizers included PTA President Abby Palanca 
and 2nd grade teacher Laura Varriale. Dozens of Brooklyn schools and hundreds of 
schools citywide were scheduled to participate in the rally organized by a coalition 
called Protect Our Schools.

This rally was in marked contrast to a pro-Cuomo charter school rally organized at 
the state capital earlier in the month. The charters pulled children out of school, 
but the public schools ushered everyone into class in time for the start of the day. 
It is also not clear who put up the hundreds of thousands of dollars needed to 
transport 10,000 children from New York City to Albany.

Sadia, Gideon, their friends, teachers, and all the other adults at the P 154 rally are 
catching a wave of anti-Common Core, anti-testing, pro-school and pro-teacher 
protest that is building nationwide.

In New Mexico, hundreds of students walked out in protest.  Hundreds of Albu-
querque High School students stage a walkout in Albuquerque, N.M. on Monday, 
March 2, 2015, to protest a new standardized test PARCC they say isn't an accurate 
measurement of their education. Students frustrated over the new exam walked 
out of schools across the state Monday in protest as the new exam was being 
given. The backlash came as millions of U.S. students start taking more rigorous 
exams aligned with Common Core standards.

In Newark, New Jersey, high school students occupied the o�ce of the state-ap-
pointed district superintendent. They demanded that New Jersey not renew the 
superintendent's contract and that in the meantime she be required to attend 
meetings of the Newark Public Schools' Advisory Board.

On Long Island, New York more than 1,000 people rallied at Tilles Center for 
Performing Arts on the LIU Post campus. They protested against high-stakes 
common core testing and the use of student scores to evaluate teachers. The 
crowd booed U.S. Education Secretary Arne Duncan and New York State Governor 
Andrew Cuomo The next round of standardized tests in New York in English and 
Math are scheduled to start April 14. Keynote speaker Diane Ravitch called on 
parents and teachers to "Organize, mobilize and defend your public schools 
against attack."

Long Island high school principal and Network for Public Education Board member 
Carol Burris also issued a called for resistance. According to Burris, "there comes a 
time when rules must be broken -- when adults, after exhausting all remedies, must 
be willing to break ranks and not comply. That time is now. The promise of a public 
school system, however imperfectly realized, is at risk of being destroyed. The 
future of our children is hanging from testing's high stakes. The time to Opt Out is 
now."

Albuquerque Students Protest Common Core and PARCC Assessment. 
Photo Source: Creative Commons
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Interview with the Trinational Coalition for the Defense of Public 
Education

Miguel Zavala, Chapman University

Editor’s Note: This interview with Maria de la Luz Arriaga, Rosemary Lee, and Larry Kuehn is an edited 
version of a longer interview.  All three are active members of the Trinational Coalition for the Defense of 
Public Education, which was founded in response to the NAFTA. Holding a historic 1993 meeting in 
Olympia, Washington, the Trinational has developed into an international space where teachers’ unions 
and organizations from Mexico, Canada, and the United States, are united by a common vision for 
democratic education. Larry Kuehn, Director of Research and Technology at the BC Teachers' Federation in 
British Columbia, Canada.  Larry has been Canadian coordinator of the Tri-national Coalition in Defense of 
Public Education. María de la Luz Arriaga is professor at UNAM (Universidad Nacional Autonoma de 
Mexico) in Economics, and has been active in building the Mexico wing of the Trinational; she partici-
pantes in the Red Social para la Educación Pública en América.  Rosemary Lee is a representative of the U.S. 
Trinational; she has been a public school teacher and union activist for the past four decades.

Miguel: First, thank you for our time and the space to interview. I have several 
questions that will orient the interview; these pertain to your work in the 
Trinational, which I believe will provide an international framework for under-
standing neoliberalism today.  The �rst question: What is the Coalition’s stance 
on the neoliberal privatization of public education?

Rosemary: I think that has been the core focus of the Trinational as a response to 
NAFTA and the making of education as a commodity to be sold on the world 
market. There was a much broader understanding of what neoliberalism is in the 
other countries. As economic crises ratchet up, we see more and more the policies 
behind it: the attack on social services including education has been key.

Larry: The Coalition and all the groups in it have opposed neo-liberal policies, 
including the privatization of education, austerity policies that lead to cuts to 
education, and attacks on the labor rights of those who work in education.

María: Lo primero es que siempre consideramos que la educación no es un servicio 
o un bien: es un derecho social. Esto fué fundamental, que informa la declaración 
de Olympia y una educación democratica. En los 22 años desde ese análisis, creo 
que no nos equivocamos con en análisis de la privatizacion neoliberal. En cada país 
coincide de transformar la educación en una mercancía, como una via de ganancia, 

con la meta de empobrecer a la sociedad. Lo que signi�ca esto es que genera 
politica de individualismo y de competencia. Nosotros en Mexico tenemos una 
larga historia de educación publica, desde la Constitucion de 1917 con la Revolu-
ción Mexicana, fue un derecho social. Contrariamente, en Estados Unidos es una 
educación mas individualista y nosotros no tenemos eso, la educación no es un 
negocio.

Miguel: How is neoliberalism impacting working class people?

Rosemary: One thing that is really key, at the economic level, the basis of any 
society, is this huge shift in the search for pro�ts with so many jobs going o� shore 
and many being replaced by technology. So, you have whole service and manufac-
turing industries run by robots, which means we don’t need as many workers. So 
what happens to us? In the Midwest we have a whole area such as Detroit that has 
been devastated. And then we have these policies where emergency managers are 
put in who are not elected.  So on one hand we are losing our rights to democratic 
representation.  In California over 35,000 teachers have lost their jobs; as money 
shifts to the wealthy and with decreasing tax base, you have a created crisis.  The 
answer then is: Privatize it!  On the other hand we have more and more of a surplus 
population that we don’t have jobs for, so what do you do for them? We have an 
education system that says, although not stated as such, is ‘why do we need to 
educate people if there aren’t any jobs.’   

Larry: Universal rights to education for all is the promise of more equity in the 
society.  Privatization, higher fees for post-secondary education and student debt 
are reversing many of the social gains made during the post-WWII era in all three 
countries of North America.  Precarious employment after formal education adds 
to the negative impact on the lives of the young and of the marginalized.

Miguel: What impact has neoliberalism had on public education? What trends 
do you see in the school systems across countries?

María: Fomenta el individualismo y competencia. También impacta al magisterio, 
con su critica adjunta. Lo que ocurre también es el cambio de los contenidos, 
estandardizar el curriculum. Un cambio fundamental es no solo establecer una 
educación basica sino una de competencia, lo cual es instrumentalizar la 
educación: hacerla un entrenamiento mas que una educacion scienti�ca, amplia, y 
de transformación. Nosotros hemos tenido problemas historicamente, nunca 
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hemos logrado una educación transformadora, pero ahora lo que quieren es 
recortar cierta materias como la historia y el arte, cuál está ocurriendo a todos los 
niveles. Nosotros tenemos millones de textos gratuitos que transparten a todos los 
niños de primaria y secundaria, cuáles se están eliminando para tener contenidos 
mas intrumentales. 

Rosemary: You see an emphasis on not educating students, such as traditional 
colleges, with gentri�cation driving the whole working class out. There is also the 
privatization of public higher education here, of the UC and Cal State systems, 
where we now have nationally about 80% of our faculty nationally as adjunct. The 
dream of transferring from a community college to a UC is almost impossible now. 

I think what is really important and what we’ve learned from the movement 
building in Chicago, in particular CORE, which had that amazing strike, is working 
with students and parents, not just asking them for help, but working with them to 
keep alliances going. This kind of organizing is really key; I say ‘across boundaries 
and across borders’. It’s working with parents who address such things as the 
school to prison pipeline, working with parents so students are pushed out; 
working against division in communities, such as the Black and Brown split. Also, 
working across pre-K to higher education. 

Larry: Standardized testing has become the dominant in�uence in  de�ning  and 
narrowing curriculum.  Testing on a national level and on an international level 
through the OECD's  PISA exam is moving the discussion of what our students 
should be learning from the community and educators.  The tests and comparisons 
based on testing are a way of "steering from a distance," controlling what happens 
in classrooms from outside.  A few corporations, with Pearson being the main one, 
have taken over the role of de�ning education and taking advantage of the role of 
trade agreements in making education a commodity.

Teacher unions in Canada have been opposing this standardization, including 
working with parents to boycott tests.  Resistance to testing has recently become a 
factor in education in some communities in the US now.  Our colleagues in Mexico 
who have been involved in the Tri-national Coalition have been campaigning 
against these control mechanisms as well.  A tri-national conference on standard-
ized testing created a package of resources for those opposing standardized 
tests--resources in both English and Spanish.

The homogenization, harmonization and commodi�cation of education is particu-

larly powerful in marginalizing indigenous cultures.  The struggles in Mexico are 
profound in challenging the attempts to undermine indigenous cultures through 
education policies that are based on globalized, neo-liberal education concepts.  
This is a struggle in Canada as well, although on a smaller scale.

Miguel: What challenges do you see in movement building given your analysis 
of neoliberal policy?

Rosemary: So much of education is absolutely opposite to what it has been, 
meaning not teaching people to be analytical. We have an entire population that is 
working class that does not know it’s working class. I �nd a lot of the community 
work is learning to listen. We work using storytelling circles. In 2009 we did a 
workshop in Highland Park and talked with a lot of parents. Teixeira had the 
parents think about their community and identify a problem. They discussed the 
need for a stoplight.  Parents become empowered in these small ways, when they 
identify local problems and work to solving them. Nowadays, people say parents 
are not involved in education, well parents now are working two or three jobs, they 
don’t have that community network to fall back on. People are living in a crisis 
situation and it’s important to develop those skills to understand why this is 
happening, why is this happening to us.  Also, the whole criminalization of youth is 
what we need to look at. There is nothing for them, and they hear go to the Army 
or get a job at Walmart if you can, and people survive by other means. So there’s 
this complete criminalization of youth in all our countries, yet they are the one’s 
that will be the instrument of change, like the group we met in Santa Ana, La 
Generación del Cambio.  

We had a Freedom School at LAUSD Occupy. People want to know why is this 
happening, why are we losing homes, why is helping family members who are sick 
a major set back for families?  It’s about helping people connect those dots. Unfor-
tunately, we have a Tea Party picking up the poor. And we can’t forget the role of 
the corporate media.  But the amount of young people who are jobless now and 
can’t pursue an education because it is too expensive, with the student loan debt 
being larger than the national credit card debt. This is a problem we are seeing in 
Mexico, Brazil, Greece, and everywhere internationally. The mass immigration 
because people cannot work in their own countries, facing extreme discrimination.

But in the end, people want to know and make connections. It is always great when 
you see people say, yeah, that’s what’s going on.  But it’s tough.
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María: Es una pregunta no facil de contestar. En lo que estabamos hablando, hay 
dos elementos que también me falto mencionar para poder llegar a la pregunta.  
Creo que es importante que tengamos presente en nuestro análisis que muchas de 
estas estrategias que los gobiernos estan aplicando obedecen los intereses de 
organismos �nancieros transnacionales como la Organización Para la Cooperación 
y el Desarrollo Económico, el Banco Mundial, el Fondo Internacional Monetario. 
Establecen reglamentos y cierta 
politicas como atacar a los sindica-
tos, empujar a los derechos, y 
imponer leyes. Por ejemplo, en 
Mexico acaban de cambiar la 
legislación para generar una inesta-
bilidad, una inseguridad para los 
maestros obligandolos a evalu-
aciónes periodicas. Y si no pasan sus 
evaluaciónes los van a despedir de 
su trabajo. Esto es un element, 
atacar a los sindicatos y maestros. Lo 

tenemos un gran reto, una 
batalla de las ideas, que 
todos entendamos que la 
educacíon no es una mercan-
cia, es un drecho social. Los 
derechos sociales no son 
para estar negociando o para 
estar quitandoles a unos y a 
otros no: son universales.

otro es que también utilizan mucho lo que son los medios de comunicación para 
desprestigiar a los maestros y a los sindicatos. Presentan a los maestros como �ojos, 
que no quieren superarse, que son responsables de todos los problemas educati-
vos. Lo segundo es establecer las politicas de competencia y estandardizacion, de 
poner a las escuelas a competir. Esto hace mucho daño. Esto en realidad lo que 
estan haciendo es desprestigiar escuelas y más allá eliminar el concepto de la 
educación como derecho social. 

Llendo a la pregunta, cuales son los retos. Uno, tenemos un gran reto, una batalla 
de las ideas, que todos entendamos que la educacíon no es una mercancia, es un 
drecho social. Los derechos sociales no son para estar negociando o para estar 
quitandoles a unos y a otros no: son universales. Lo otro es que en esta batalla de 
las ideas, quitar el mito de que es muy importante la evaluación. Lo que hay es 
decision estandardizada, decision para atacar a los maestros, para quitarles dere-
chos, para cambiar las escuelas publicas y abrirlas como privadas, para descriminar 
a los niños y a los jovenes.  Esto es un reto, establecer la idea de la educación como 
derecho.  Dos, la defensa de la educación publica no es una defensa de los traba-
jadores y de los maestros solamente. Es necesario que sea una formulación social 
con los padres de familia, con los campesinos, con los obreros, para defender a la 
educación.  Es una lucha que tiene que incorporar a los jovenes; una lucha trans-

fronteriza. Estamos en un mundo globalizado; no puede ser solo una lucha en la 
Ciudad de Mexico o en Guerrero o en Oaxaca—si no que son luchas nacionales e 
internacionales. Son luchas historica que transcienden a los momentos concretos. 

Algo importante es que tenemos que construir alternativas; ir más allá de decir 
que no estamos de acuerdo con esto sino generar propuestas educativas que 
nosotros llamamos educación transformadora en el cual el sujeto es un sujeto 
libre, con derechos, y que ve a los demas como parte de su comunidad. Uno de 
los valores que mata al neoliberalismo es el de la solidaridad, pero es importante 
que se vea esta lucha por la solidaridad como una lucha común. Lo otro, un reto 
es dar a conocer es que somos una fuerza. Somos millones de maestros en el 
mundo y podemos en algún momento llegar a una acción en el mismo dia y la 
misma hora?  Con esto, tenemos que democratizar a nuestras organizaciónes, 
nuestros sindicatos. En Mexico estámos viviendo una situacion critica. Pero hay 
esperanza, por eso existe la Coalición y esto lo que están haciendo, esta publi-
cación por el interes de ver que pasa en otros países y de ver lo que pasa con 
ustedes mismos.

Miguel: Gracias por su tiempo. Thank you for your time and sharing this invalu-
able perspective that will educate our readership.
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9th Annual Association of Raza Educators Conference: 
Public Education Not Privatization!

Association of Raza Educators, San Diego Chapter

Public education is under attack. In the past few decades, there has been an 
increase in propaganda decrying schools as “broken” and “ine�cient.”  Movies like, 
Waiting for Superman, and books that reiterate that public schools’ performance is 
inferior on an international scale,   would have us believe that U.S education is in 
chaos and that teachers are to blame.  But this diagnosis is a lie.  By creating a false 
narrative where teachers and unions are to blame, the private sector sets up 
opportunities for a market-driven approach to education where billions of dollars 
are up for the taking.  The Association of Raza Educators vehemently opposes this 
push for privatization because it further pushes democratic education, self-deter-
mined by the community, out of the hands of our people and into the pockets of 
the billionaires who do not have our students’ needs in mind. Therefore, we must 
actively work to expose the truth behind this shift towards the privatization of 
education and develop ways to resist this trend. 

Historically, signi�cant educational victories were spearheaded by people of color 
during the Civil Rights and other movements, but they have been violently eroded 
or reversed in the last 30 years by neoliberalist in�uence and policies.  Today, we 
see how corporate America is in the forefront, once again, of the educational 
“reform” movement, which intensi�ed during the 1970s with the expansion of 
de-regulation of business practices and the de-funding of public sectors, with 
education being a key target sector. Private interests prescribe corporate charter 
schools, co-location, school reconstitutions, attacks on teachers’ unions, attempts 
at instituting merit pay, and other fascist policies under the banner of “reform.”  
Additionally, the current standardization movement and adopted standardized 
curriculum and assessments systems were created almost entirely by non-educa-
tors and will be used to inspect, monitor and ultimately control the work of teach-
ers and reproduce schooling (as opposed to education) for working class students 
and students of color.  

Our aim in ARE is to analyze through popular education how these “reform” tools  
function in the interests of corporations, how they threaten our communities, and 
what we can do to not only reclaim public education but reinvent a new, multi-sec-
toral movement that brings together teachers’ unions with students, families, other 

grassroots organizations, etc. As an organization, we believe we must build at the 
grassroots level and work intimately with our communities to address these 
issues in an organized and consistent fashion. We utilize a critical, decolonizing 
pedagogies to promote democratic education and to achieve a critical social and 
political consciousness among ourselves as educators and our people.  When we 
say public education we mean an established democratic education that, at its 
core, is community-driven and has long-term vision. It is through this strategy 
that public education becomes an expression of community self-determination 
and ultimately fuel the �ght to reclaim our humanity.

Those passionate about this struggle are invited to join us to reclaim Public 
Education, NOT Privatization at our 9th Annual ARE Conference happening 
March 7, 2015.  This will be a day to come together as educators, counselors, 
parents, students, labor advocates and other community members into a liberat-
ed space to collectivize and build for resistance and change. 

Let us unite in constructing an education revolution!

ARE Members 
with Keynote 
Speaker, Jesse 
Hagopian
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A.R.E. 2015 Conference Photos

San Diego, CA
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