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What are the important components
when learning to write in a new

language?

Viewing writing as an act of communication sug-
gests an interactive process that takes place between
the writer and the reader via the text. Such an
X approach places value on the goal of writing as
i well as on the perceived (or intended) reader audi-
ence. These two aspects of the act of writing need
to be stressed even at the very beginning level, as
soon as students can create the smallest meaning-
ful messages. Teachers need to encourage students
to define for themselves the messages they want to
send and the audiences who will receive them.
The writing process, in comparison to spo-
ken interaction, imposes greater demands on the
text, since most of the time written interaction
Jacks immediate feedback. The writer should try
to anticipate the reader’s reactions and produce
a text that will adhere to Grice’s (1975) cooperative
principle. According to this principle, the writer is
obligated (by mutual cooperation) to try to write a
clear, relevant, truthful, and preferably interesting
and memorable text. The reader, on the other
hand, will interpret the text with due regard for the
writer’s presumed intention if the necessary clues
are available in the text. This is true even for the
shortest and most reduced digital text message: All
the clues needed by the reader to understand the
writer’s intention should be included in the text.
In academic or official exchanges in writing,
Lis important that the linguistic accuracy, clarity
Epresentation, and organization of ideas support
€ efficacy of the communicative act, since they
UPply the clues for interpretation. Accordingly,
ile the global perspectives of content and orga-
ation must be focused on and given appropriate
lition, it is also important to present a product
‘does not suffer from illegible handwriting,
SEI0Us spelling errors, faulty punctuation, or
fate sentence structure, any of which may
r the message unintelligible.
. he present chapter focuses on the gradual
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.. (tﬁ ements of the target language
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There is, however, another important objective to
the writing of graphic shapes—it provides students
with support in the acquisition of the mechanics
of reading. They gain a sound basis for letter and
word recognition when reading.

It is important to remember that in the ESL/
EFL context, writing, like the other language skills,
needs to be dealt with at the particular level of lin-
guistic and discourse proficiency that the intended
students have reached (Raimes, 1985). The pro-
posed sequence of activities will start with primary
focus on the mechanical aspects of the writing skill
and move on to a more communicative goal.

Writing systems

EFL learners usually acquire the mechanics of writ-
ing in English as an extension of their ability to read
and write in their first language (L1). It is therefore
important to first understand what writing system
the students already know to design an efficient
program that suits their particular needs.

Our first global consideration is whether the
student’s L1 has a writing system based on meaning,
such as Chinese (the graphic sign is a unit of mean-
ing) or a system based on sounds. In writing systems
based on meaning, the graphic sign is linked to a
meaning in the real world; in the writing systems
based on sounds, the graphic sign is linked to a
spoken sound (usually a phoneme as in English)
or a syllable (as in the Japanese katakana writing
system). Many languages in the sound-based writing
group use an alphabetic system in which a graphic
sign stands, in principle, for a phoneme. In such
writing systems, we talk about phoneme-grapheme
(or sound-to-letter) correspondences. Korean has
basically an alphabetic writing system consisting of
consonant and vowel symbols, but when they are put
together they form syllables. Some of these alpha-
betic writing systems are more transparent and con-
sistent in representing these correspondences than
others. Italian and Finnish are good examples of
transparent and highly consistent alphabetic writing
systems (V. Cook, 2008). English, on the other hand,
is much less transparent and has complicated rules
for linking graphemes with phonemes. We often talk
about sound-spelling correspondences in English to
capture the complexity of the writing system.

The direction of the writing system can be up
and down and in columns (as it is for traditional

Chapter 14 209




Chinese and ]apanese) or in lines (as it 1s for re
Furopean and Middle Eastern languages)- The
direction on each line can be left to right for lan-
guages with Roman or Cyrillic alphabets or right to
left for languages like Arabic, Urdu, and Hebrew. b
Suitable practice act vities need to be developed
according to the needs of students who may come
from language backgrounds with scripts that have
an orientation other than the Jeft-to-right, horizon-

tal writing used for English.

le

CONCEPTUAL UNDERPINNINGS

Early writing in a new language
Children learning to read and write in their L1 have
y the language by listening

had prior experience with
to stories, being read to, interacting with adults and

others in their environment, and observing people
writing. In fact, many children have developed an
understanding of writing before they actually need
to learn how to write in school. Most important,
they have acquired a large yocabulary in their own
language. The FFL learner, on the other hand, usu-
ally knows how to read and write in his or her own
language but often has to adjust to @ new writing
system while acquiring the first words in that new
language. The acquisition of the new writing system
. has to be carried out within the linguistic framework
of the knowledge newly acquired in the target lan-
guage. This is an important consideration that will
come up at various points along the way.
Learners whose first language emplo
Roman alphabet already possess the appropriate
direction of reading and writing, they recognize
and use letters with the same shapes as those 1n
English, and they are aware of the phonological
' processing route (V. Cook, 9008). Sometimes
| the L1 writing system uses a different alphabet
such as Cyrillic, used for many Slavic languages,

or for Greek, which has its own alphabet. In
these cases, jearner few
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is only partially familiar to them, will need to be
enhanced and practiced in the new writing system.
Phonemic awareness might require some practice
s well. At the same time, these learners must get
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writing. Eventually, they too; will need to learn both
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writing system.
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Sound-spelling correspondences

English presents the lear i
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e sge1 ling correspondences (Chomsky &
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system, they sorklggifegcrsli?ietme lCOrrespondence
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s now}: of the letter ¢ is not finished, how-
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fall butoipl :\lrpids.followed by the letter k (not l)rfir—
chicken and loc/; nl“ll(l((ei lseol)lhzt'thehend i g
o g : in this case is
e c%i }11 Zsp;p;ence should create no diff{cliﬁtya.md
e et Whgg 1nfEngllsh demonstrates a simi-
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el let ¢, i/y, 0, and U in which they stand
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tonsed 1 scles) and diphthongized VOWEIS, as 1y
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f;; I/my, Lu (as in Lulu).
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In a CV-type syllable, long
it is pronounced:
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Furthermore, some of the more advanced
spelling rules related to English morphology can be
facilitated by this knowledge. In polysyllabic verbs in
which the final syllable is stressed, the spelling rules
for adding the inflection ~ing work in the same
manner as in monosyllabic verbs. Thus, learners
who know the rule for consonant letter doubling
when changing sit to sitting will be able to apply the
same rule to any polysyllabic verb that ends with a
stressed syllable having the form CVC. Therefore,
the verb begin, since its final syllable is stressed, will
undergo doubling of the last letter in beginning, as
opposed to the verb gpen, where the final syllable is
not stressed and the —ing form is opening.

However, in spite of all that has been said so
far, English orthography has a notorious reputation
because, in addition to all these helpful and relatively
reliable rules, we must take into account some less
productive rules that have a lot of exceptions. These
exceptions are often found in some very common
words that defy the most basic rules, such as give,
have, and love, where the silent-e rule does not work.

There are some additional rules that are quite
predictable, such as the occurrence of the letter a
in front of [or I, which (in some dialects) is quite
consistently realized as /2/ as in call, or the letter a
in front of the letter 7, which has the sound of /a/
asin car. In general, the letters/sounds land raffect
the way the preceding vowel letter is pronounced,
causing it to represent a more centralized (i.e.,
Pronounced in the center of the mouth) vowel as
in the words world, bird, and curd. Furthermore, the
Yowel diphthongs have a variety of spellings, such
S the following letter combinations, all of which
orrespond to the same vowel diphthong /iy/:
Hedl, beet, and cede. So, while it is true that there are
lte afew cases in English that need to be learned
S Individual correspondences, there are far fewer
@l people imagine (for good sources of rules
_sound-spelling correspondences, see Schane,
0; Venezky, 1970).

I summing up this section dealing with
ieaching points relevant to the mechanics of
8 and writing, we emphasize that it is impor-
for learners of ESL/EFL to realize from the
~:rt1eE1nghSh orthography is by no means a
- Cetter—sound Correspondence system; it
_ Onsistency embedded in the combina-
Of letters in (heir environments, resultin
at v, . ’ g
€ call sound-spelling correspondences.

Matching tasks. The major objective of matching
tasks is to practice the quick and effective recogni-
tion of the English letters. This is particularly impor-
tant for learners who know a writing system that
does not use the Roman alphabet. Many of the drills
used here are similar to the drills used for beginning
readers of English who are native speakers. Learners
need to distinguish a particular letter from other
similar letters, they need to match words beginning
or ending with the same small or capital letter, and

Chapter 14 213

By introducing the proper pronunciation of sounds
in relation to the given spelling patterns, we can
provide learners with a good basis for pronuncia- '
tion as well as for the skills of reading and writing.

The three areas of pronunciation, reading, and

writing go hand in hand in the very early stages of
acquiring another language.

CLASSROOM APPLICATIONS

How do we teach mechanics?

The teaching of the mechanics of reading and '
writing has three goals: (1) to enhance letter
recognition, especially when learners come from

a different writing system; (2) to practice sound-

spelling correspondences via all four language [
skills; and (3) to help the learner move from let- '
ters and words to meaningful sentences and larger
units of discourse.

Recognition and writing drills constitute the
first steps in the development of effective reading
and writing habits. However, to acquire active mas-
tery of the sound-spelling correspondences, it is
necessary for the learners to arrive at relevant gen-
eralizations concerning these correspondences.
Such generalizations lead to a better understand-
ing of the systematic representation of sounds
in English orthography and require learners to
master some basic phonological rules in English [
and develop an ability to recognize the distinctive -
features of each letter within a spelling pattern. |

Three major types of recognition tasks are |
used at this early stage of reading and writing, I
each type incorporating an adequate variety of
drills: (1) matching tasks; (2) writing tasks; and
(3) meaningful sound-spelling correspondence
practice. These drills can be carried out using paper
and pencil or via computerized/digitalized lessons.




1. Letter recognition activities:

a. Find the ODD MAN OUT.

hh® nhn £
pbb dbd

. Find the same letter.

b: n d@ck

lag j if Ty 't
dbp ! dh
Find all the d5. Find all the 5.

fksn@]j

s jddbp

s kjhmn d
z knb s d
mhnh s s

fghkhb

hfkszm

f dkjnm

d. Underline the words that have n.
net
ben
bed
ten

Underline the words ending in ed.

ned

bed

dip

net
Match capital letters with lower casc.
Connect the words beginning with the same
letter.
Pin tin
bib pin
Tin Bin

Figure I. Sample matching tasks (adapted from Olshtain, Crumlish, Goell, & Kneller, 1970).

they need to search for a certain letter within a group
of different letters. All these exercises are focused on
recognition and do not require either writing or
pronounc'mg the letters Or words. When the drills
are done digitally, students drag similar letters and
words to matching positions or relevant groups or
simply click on them. At a slightly more advanced
stage, the drill requires students to match words with
pictures and even short sentences with pictures. This
can be used when students can work with meaning
as well as accurate recognition. Figure 1 provides
some sample matching tasks.

Writing tasks. The major objective of writing
tasks is to allow students to produce the shapes of
the letters both as @ recognition and a production
task. Usually these activities begin with tracing
letters that are printed on the page. In this way,
students can focus on the detailed characteristics
of the letters. This stage is needed only for learners
who come from 2 different writing systems students
familiar with the Roman alphabet can move right
to writing meaningful words. In computerized
activities, students can type out the letters on the

keyboard and thus practice using the keyboard as
well as the alphabet. Figure 2 provides a sample
writing task involving tracing Jetters, words, and
sentences; Figure 3 provides a sample task involv-

ing meaningful copyng activities.

Sound-spelling correspondence tasks. The major
objective of sound-spelling correspondence tasks
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is for the learner to match individual sounds or
sequences of sounds and words with their written
form. The teacher may read the words, or students

may listen to a recorded drill. In either case, the
focus here is on listening and recognizing the
sound corresponding to the relevant written form.
The spelling environments are important in these
kinds of tasks. The distinction between CVC and
CVCe can be practiced in many different ways. In

the computerized yersion, there is a voice accoms=

panying the activities and students choose the
written forms according to the sounds they heak
Srudents can also be asked to pronounce the writs
ten forms and thus practice pronunciation. These
activities provide learners with a solid basis for a

four languages skills: reading, writing, listening

and speaking. Figure 4 provides a sample task thal

focuses on sound-spelling correspondences:

An important feature of this early sta8€8
writing is the need to accustom learners to US!
the appropriate capitalization rules in Engli
and some basic rules of punctuation. While P
ticing sound-spelling correspondences; stude
can be writing meaningful sentences: or O
them on the keyboard, with proper capitaliZds
and punctuation such as the following SE
sentences, which focus on some of the impo=
environments that need practice:

There is a cat on the mat and a cake on the plate-
The ball is near the tall boy next Lo the wall.
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cup on the table,
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1. Read and decide.

It can help Dan.

AMhat 1e
What is he wearing?

Thesg sentences contain words that e i
;i?:;%;&ifsp?}]dences and that, :tx S?;F;gzzotlllri:
k- Seménc)é Sa 1leac1y been learned by the students’
e s1ﬂoulﬂd be accompanied by pictureq.
. ;bleal ners understand the meaning. We
e to write a whole story this way, but

II. e I yl g (S
. M anlng ul COp n ACthlll S

(1 aple om Olshtain et al. 9()8, Pl 6, 85, 4 1
daptecl N Ist 1 1 3. 7 5, and 7/)

Dlzm wants to win at tennis. He doesn’

play he takes a Tucky ring with hi CpROticn & I, it it hi ghad

Lk y ring vim. He thinks it can help him wi \\}’IOLS o
~ 2 win. What do

2. Read about Lll(,ky the Rock Star in Exercise 3 below. Then answe b .
1 these questl(ms

| TSP P TPy

It can’t help Dan.

What is he doing?

(continued)

Figure 2. Tracin
. g letters, word
Kneller, 1970) ’ s, and sentences (adapted from
) ! Olshtain, Crumlish
J , Goell, &

since our focus is fi

: irst and fore

spellin N most on the sound-

t(I;’mundgmcoxrespondences, it is an important sl:d
ore meaningful g 2

the di ) . 1l personal writing. Even

e SC(;(?LIISC units that students write vxgr’ill grovt:lallzi

iy lsnlit: mli)re meaningful and interesting tei?ts

guage knowledge the students gain can be th .
e

’gUl e 3 Vle n f I H H f B
aningtul co n ities da 1e(| 1[ m ( ) n F r h I
Zerac.1 I C, g p)’l g acti i p e oliny
) v (a o] 'Shta|
s uerstein SC C In.
D <, &
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Practicing Sound-Spelling
Correspondences

sunglasses. ll(} is ¢
itar. He is sitting

V).

Who is Lucky the Rock Star? Read and check (V)
g \ces. He is wearing @ funny Vhat. b
s is wearing old ugly jeans.

The letter ain all and ol
a. Read the following words out loud.
all also
ball  always
call almost
fall although
wall
tall
hall
small

1 armng 2 ne Ie 15w ‘clllh’l ige
€ ¢ g B
He 1s wea 144 1 ,(l\‘ - bofd

w19 5 p £
wearing new ack shoes. € i X g gu
(e w bla hoe: He H S n iding a gu

on a black chair.

but the sound is different in the word—
shall

Scheolnik, & Zerach, 1998).

basis for developing more sophisticated and person-
ally relevant texts.

At this early stage of writing, we need to
give learners “plenty of opportunities for copying”
(Byrne, 1988, p. 130), either in handwriting or in key-
boarding. Such copying activities can be made more
challenging by asking students to create sentences
for new contexts. One such activity is to provide
a bank of sentences and pictures; students copy
the proper sentence below the matching picture.
Although copying may seem terribly mechanical,
it allows students to practice words and sentences
while gaining fluency in writing.

1

4. Re‘\d 4 lld dc(:nle. 1ere does he ‘.IVC:. In SO““\ Calollnd or Canadai
aj

40 P | "% A
Where 1live it rains a lot in wintey,

but there are also many s

nny days.
© doesn't

Sometimes itis cold, but

usnally snow.

He livesin —

He doesn’t live in

ore advanced writing tasks

lay’s weather. These sentences may help you. g

il i e d);’.f's cloudy. It'shotf. Tt's warm.
It's very nice. y

Tt's windy. Tt's rainy.

40t advanced writing activities that start shifting
0m a focus on the mechanics of writing to basic
focess-oriented tasks need to incorporate some
‘8lage work at the morphological and discourse
€ls. The activities suggested for this part of the
98ram focus on both accuracy and content, with
.‘ S4l communicative goal. At this stage, we are
foncerned with the beginning level of ESL/
Yet the focus shifts toward communication.
_ef(?;PCS of wri.ting. tasks serve as the frame-
‘OMmunicative writing activities: prac-

L Writi S o
ting tasks, emotive writing tasks, and

- H teiny l. =
; A d from Olshtain, Feuers “Oriented ¢ L
Figure 3. Mea ningful copying activities (adapte o asks. These activities can all be

OUt in handwritine raditi iti
. . ng for traditional writin
Zerach, 1998). (Continued) 118ES as wel| - ' ul
erach, - as using email messages, social
Postings, or any other digital interaction.

Scheolnik, &

'}
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b. Use the above words to write the
missing letters and then read
the sentence.

1 the sm__

2. Underline the word vour teacher says.

a. tin b. tam c. mit
tine tame mite
tan time mat

d. bad e. hide f. can
bade hid cane
bid had cap

Figure 4. Practicing sound-spelling correspondences (adapted from Olshtain, Feuerstein,

To develop and use these more demanding
writing activities in the ESL/EFL classroom, we
need to develop a detailed set of specifications
that will enable both teachers and students to
cope successfully with these tasks. Such a set of
specifications should include:

The task description: This description presents
students with the goal of the task and its impor-
tance. Such a task description will initially be pro-
vided by the teacher, and eventually students will
provide their own task and define it.

The content description: This description presents
students with possible content areas that are relevant
to the task. Here again, the teacher will first sug-
gest these areas, but gradually students will become
more involved via discussion and brainstorming in
suggesting relevant content.

The audience description: This description
guides students in developing an understanding of
the intended audience, its background, needs, and
expectations. Gradually students will be guided to
write authentic messages to friends and others.

Format cues: These cues help students in plan-
ning the overall organizational structures of the
written product. Even for short messages or emails,
students should learn to plan the format to ensure
effective communication.

Linguistic cues: These cues help students make
use of certain grammatical structures and vocabu-
lary choices that are appropriate for the intended
message.
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Spelling and punctuation cues: These cues help
students focus their attention on the spelling rules
they have learned and eventually on the need to
use a dictionary or a computerized spell check (to
check the accuracy of spelling); they also guide
students to use acceptable punctuation and capi-

talization conventions.

These are writing tasks
that are procedural in nature and have a predict-
able format. This makes them particularly suitable
for writing activities that focus primarily on spelling
and morphology. Writing lists of various types, writ-
ing notes, categorizing, labeling, writing short mes-
sages, Writing simple instructions, and other tasks
are particularly useful in reinforcing classroom

Practical writing tasks.

work.
There are many types of lists: things to do,

things completed, things to share with others, and
shopping lists. Each of these list types provides
teachers with an opportunity to combine some
spelling rules with morphological rules and with
the logical creation of a meaningful message.
Things-to-do lists are useful for practicing verb
base forms and reinforcing various sound-spelling
correspondences. When assigning an activity, the
teacher should indicate whether the listis personal

regular past tense formation

d is added) and its spelling

patterns, such as the deletion of 2 final ¢ before
d); the doubling of the

adding —ed (as In live, live
last consonant in monosyllabic bases of the form
CVC (as in pat, patted) and the same doubling rule

when the final CVG syllable of a polysyllabic verb
is stressed (as in occut, occurred, but not when a
nonfinal syllable is stressed, as in open, opened); and
the replacement of y with i when the base ends in
Cy (as in &y, tried). Such an activity also enables stu-
dents to practice the spelling of irregular past tense
formations. For example, a list of things completed
for the surprise birthday party might look like this:

need to review the
of verbs (in which —e

Things Completed

1. Planned the games for the party
9. Wrote the invitations

3. Bought the present

4. Called Donna’s friends

5. Tried to call Donna’s mother

Shopping lists provide us with a very good
opportunity to practice the spelling of the plural
ending of count nouns and the use of quantifiers.
The sound-spelling correspondences here consist
of the two orthographic forms of the plural inflec:
tion with its three phonetic variants:

‘ O.ther types of practical writing activiti

might include the completion of forms on s
or on the computer and the preparation of ipaper
tions, greetings, and thank you notes on pa milta-
on the computer. All these activities \«II})xepe1 .
ried out in class, require the set of sp,eciﬂcl:lt'car-
already mentioned, with the appropriate fo i
orthographic, mechanical, and linguistic accCLL:rSa(c)}lf]

Emotive writing tasks. Emotive writing tasks ar
Con‘cerned with personal writing. Such pers alfi
wn’tmg primarily includes letters to friendsindona"
mmves.describing personal experiences, mess o
o'n social networks, and personal journa,ls andad; -
ries. Wh'en teaching letter writing, teachers st 11:
empha51'ze format, punctuation, and s ellilou f
appropriate phrases and expressions. &lle;:g .
dents write about personal experiences—usuStlLll_
ina 11ar1*c1t1ve format—they can review and pr ice
the spellmg of past tense forms. Entries inpdz?cu'Ce
and journals, both on paper and on the com Jlarle“s
can take the form of personal letters and ser e
review of letter writing in general. e
To serve the personal needs of the learner
emotive writing has to be quite fluent. To maks’
these activities real and authentic, teachers sho lel
allow students to decide on their own written es
sages. How can they carry out such tasks in the gflsy—

tll(: tea ll(il bl]t y us lealll to
. (€ 3 gIaduall Stu(i(EIlIS m t
e W
write j()l an llllkll()WIl 1 (O | dS to
€ l(l(tl V 11 1€ receive
llle lnf()l mation bel] lg l”lpal l_(:(l eXCIllSlVels via
g. 1S 1S tru cours b x
writin Il 181 (t, ()i 11 6, ()lll mn written me
S
SEIg(?S Or dlgllal lllessag( S Ill some SCll()()lS, SllldelltS
I Sp ltl] lll t V1 Clllall Or
can coirre ()ll(i W clr (ZEI(Z] 1€TS a
SOCral n W S al’ld y
3 can h d
OC1 l ety ()lk lll(: an 1mn 1‘1()1“(:‘ ()lk
aSSlgIllnenlS m a dlgltal f()llll. '
AL ‘ll( (ally stages ()f Titin lll(: assignments
g w g’ g
all(l written LaSkS Hllght be \ely Sh()lt all(i Sl“ll)l(:.
ANSWErSs I“lgllt be Slllgl(: PlllaSCS or sentences, sum-
S ( N
04 S (a 1]S g a ad, Or
14171€ tin ()l main 1(1(3'1 ar d d )
S 1 (:SCIlptl()IlS) a
S(unenCe ()flela.ted sentences. All tlleS(f “lltlllg activi-
tes S]l()lll(i b(? gl\/( 11 a"ellll()l‘l, b()tl] at [l’le 111 lglllSll(Z-
a(:(:llla(:y ]CV(?] all(:l at tll(: message-transini .
g S SS101N 16‘61
S“l(l(:“ts Sll()“l(l l)(! glll(l(t(l to tdk(: Sp 5
re ()llSlbllll f()I
(ie\/(fl()[)lllg thClI WI ltll’lg abl]ltles C g
. ()Hlblnlrl content
ll(l Or nization &\Hll acce l('(i 1()111]211 162\&11(?5 Of
"Vlllll’lg conver ons p p
1t1on Wlll 1161 Stu(l(fll (i(?\(tl() tlle
ts
W. g Sklll d ll( j ture ¢ O I:Ilgll l .
Writin Nne¢ (1( 111 Nelr ratu us
f Sh

Di p o,
Dfallogue ‘ journal writing at the early stages
inlta ogue journals enable students and teachergs to
eract on a one-to-on i |

e basis at any level i

any learning context. Th et
. They are, therefore, al

. Ltex ! also ve
1sefu'l communicative tasks at the early’stages c?;
earning to write in a new language. The dialogue

— -

or intended for a group project. The content speci-
her this is a list of things

fication will indicate whet
to do in preparation for some event or just a plan

for someone’s daily routine. For example, a list for
a group of students who are preparing a surprise
pirthday party might look like this:

5 &
B e S e and heie vocaiae
does not include all the words t:heell O
N ‘ ﬁ : y may want t

;el.lslet 1tshlemlp1p]1 cam at this stage to guidey studentcs)
. reaglpagehthat they know. It is always
ge - laée that, even with limited knowl-
. guage, learners can express most
B l(;tlgnts if they plan the message carefully
. tLt::s and messages can be designed in
. kngowg% reflecting the language that the
i and. eleachem can provide sample pieces
... basggulagc students to design their
o on the .n.lodels. Brainstorming
o Sg sucfl‘l writing activities can help
B tl]eipevc;rllfotlol1s that should guide

jour i
Jate 151:)2:11 enables the beginner in English to gener
ne personal input and recei ;
e receive t iy
direct feedback on it. e teachers
According ¢
Joung Elcl(?ll;mg Lp Peyton and Reed (1990), both
ildren who are beginni i in.
Mg writers in -
ond language and i 2 dia
nonliterate adults i
. : can start a dia-
ingtl;e Joprnal as soon as they are comfortable writing
e classroom. The journ
. . : al can start as an i
active picture book i i her and,
n which, first, tl
1 by ' , the teacher and,
lipel”f,dtlle .lea.mels label the pictures and provide
del; A Zscrlptlons. Gradually the texts become more
i fli 1 as C;he communication process is enhanced
] . . . )
i EL L1alogue journal, like any other writing
, but even more so, can b i
. . e done via email or
i : ail or
bet‘s\c;celplltnetxfrorks, expanding the communication
/ eachers and students
| and also am
i ong the
agucilents themselves. Students should be enfour
ed to use the second 1 |
. anguage as their i
code for interacting wi ly oy
ng with classmates. Ther
: : : . There can b
a special discussion for i i i
. orum in which they inter
e _ : y interact
Tht? ktheb Lea;hel as well as with other students
eyboard, rather than th :
rd, e pen or il
N Ttk p pencil, can
ecome their most significant writing tool

—s, which is pronounced [s] in nuts, grapes,
and soft drinks and is pronounced [z] in
eggs, apples, and onions

—es, which is pronounced [9z] or [1z] in

peaches, 0Tanges, and toothbrushes

actical writing task is nOtes
and messages that are left for another person O8
are sent via cell phone text messages. These allo¥
students to practice brief and simple sentences with
proper punctuation and a meaningful message:
make the activities more interesting and persofié
students can design their own message headi
and then fill them in. Here is an example:

Things to Do
Another type of pr

1. Buy a present for Donna (Sharon).
| 9. Call Donna’s friends (Gail).
3. Write invitations (Dan).

that a list like this would be
members via email or
These types of digital
of classroom work so
Jearning to function
in relevant and

Today it is most likely
sent around to the group
text messages on cell phones.
activities should become part
that students feel that they are
successfully in the new language
familiar situations.
Following a things-to-
move on to the things-comp
fies which things have already been taken care of;
herefore useful for practicing the past tense

itis t
forms of verbs. As part of this activity, students will

Messages for My Little Sister

1. Wash the dishes in the sink.

9. Feed the dog.
3. Watch your favorite program on TV and
have a good time.

0l-orient

1 nct1011§d0;a:ka'- One of the most impor-

R Mucﬁlt-mcig- in students’ lives is its

Btudens o wri;n md.ual learning goes on

e Ing assignments, sumimaries,

565, the » and essay-type passages. In
lence for these writing tasks is

do list, we can easily
leted list, which speci-

TP no
s can also be done as “sticky

Such message
on the computer.
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n
All learners in a classroom, sciiool, or ahz
ther group can take part in a discussion fqgum. "
¥ i ressing er an
this case, the writers will be addressing a Wl s
more varied audience. They can discuss jcl Ctp t(;
hare some ideas O experiences, and 16? 0
S i oru
the writing of others. The messages on ‘thle =
hould be read and judged for content Cl1 at }1161 e
S therefor
i Lahav, 2005), an .
uality of writing ( the e
. oret};tudents may feel comfortable paruCipatfu gt
" is not perfect.
1 ir of language 18 I
en if their mastery . . .
CS“’ h a forum provides an authentic setting and ar
uc

authentic purpose for writing.

FUTURE TRENDS

iti rners
Taking into account the writing needs og lea pers
in general, more emphasis will be place gi}t X
1 5 pi ,
teng interaction via digital tools. Yet the zfls ilmy o
produce clear, well-understood messages 1 e pwin
] en
o ts. Students’ exXpert
tant for all studen ‘ i
i e varied typ
jude more and mMor
o o hapter sets up the
jvities. The present chap ‘
writing activities. sen e e D il
i beginning stude
asic framework for begll E ’ > Wi
t(:ventually become proficient writers in English
iti -
an additional languag )
While the constantly changim o
will certainly affect the learning and teaching ot lab
uage in all areas of use, it will also affect re§ ti,
S -
groigriding new questions that need to be 1nve

iti eds
d. The impact of technology on writing ne€ .
: ¢, with a clear focus on the
: arious

g environment

s d furth
; ; he
to be investigated T 5 foc
of the L2 writing system 11 its v‘ o
Such issues include how many rep

d recognition activities should

i erize .
tions of comput P e
‘scluded in a lesson, what mediation 1s need
o e Jearning

for students to work on their own in early ol
an

iti ivifi orted by technology,

writing activities SUpp : and

certain writing activities affect reading fluency

acquisition
realizations.

CONCLUSION

Teachers should be encouraged to gse ?dvczltlrlisrtlyy (:i
writing tasks at all 1earnirig 1e\'/els 31((1i : ﬁgi ek
the beginning level. Writmg, in addi

communicative skill of vital im
enables the learner 0
nication proces

with the opportunity to

izati
racy and content organiza

i ' initia
of writing are particularly important 1 the
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portance, is a skill that
plan and rethink the commu-
s. Tt therefore provides thfa iearner
focus on both linguistic acc'u—
on. That the mechanics

arning English as an additional laiigié?gﬁ

must be emphasized; they help studenti estz(l)u;lsd-
ood basis in and useful mastery (,)f the ~s ot

2slpilling correspondences that are crucial for reading

in English. As 1. S. P. Nation (2009) points out: An

essential part of the reading skill is the skill of being

them
able to recognize written forms 2ind to cc')nn”ezt i
ith their spoken forms and their meaning: (p- <)
i d-spelling patterns also

Ihe {()CllS on soun
|

i f iring listening 1
tral role in students’ acquirt
piia(ilssa zziirrig skills. The importance‘of Carefiillby .
alannid interaction among thes:e diffeilent ?? 2
}s)kills in the initial stages of learning the language

mphasized. . .
cannot be overe . ”
When teachers focus on Wi iting, 10 particular,

1 i ; care-
they should emphasize the 1por lEance (t))f ]ae \ thee
i i ix
ntation, which com
fully planned presental )
eZhI;nics of writing with the composing pr(l).cess‘f
T vise students to prepare a listo

might ad ;
gﬁ?gi}iizsqiiesgtions that they should try to answer in

= ot - =
tive erspec:

ive of a written text. “
" OTilie early stages of an ESL/EFL course of study

i i r
must provide learners with a good foundation fo

furthering their knowlsd%le i?) zlii:lzgiegrlsi’a%z 3:23 %?i
i €

i }Silgutsei“) es)ii)(iivs thow ir%iportant thesg ezi,rlyl
it Z YKC)t another perspective of the begmnmg,l
level, not‘ discussed here, relates to the s;ttlg:r:;
interests and motivation o learn. The ulsi) o
get language and writing, 10 particular, s

t lle lea] ners rea l-W( ) (0] nmllnicatjv c
lld al’ld leal CcOx
h—t(‘ChnOlO '

needs. Since we live in an innovative, hig

hal
world, it is important to take full advantage of W

i ir second O
students need and want to do with their s

foreign language, right from the start.

stage of le

stages ar

SUMMARY -.
te letters and words.

» By learning how to wri "
tlie new language, students also beconl |

readers. ' a2 fngl
» The sound—spelhng correspondenc  ad

provide learners with .the bailis fgliing
writing, speaking, listening, zm1 sgmng 9

» Even in the early stages of lea i
language, once students

have acql{lre .
.-, be ln
mechanics of writing they should beg
1 for communication.

»  Early writing activities can take digital forms
and can be used by students in authentic
exchanges with their peers.

DISCUSSION QUESTIONS

1. How would you plan the early writing stage dif-
ferently for students whose first language uses a
Roman alphabet compared to students whose
first language has a writing system based on
meaning?

9. How should we sequence the teaching of the
various sound-spelling correspondences to be
most effective? Would using a computer for
practice make a difference?

3. Give an example of how the teacher of either
beginning-level ESL or EFL students can com-
bine elements of the composing process with
elements of the mechanics of writing.

4, How would you use Twitter or any other typi-
cal social networking system to have students
interact meaningfully at their level?

SUGGESTED ACTIVITIES

1. At the early stages of learning a new language,
we focus on some basic grammatical structures
and vocabulary items. Design some interesting
writing tasks for beginners, such as creating a
wanted poster (i.e., a poster of a criminal the
police are searching for) with questions that stu-
dents need to answer using a person’s descrip-
tion or creating a lost-pet poster, which requires
the description of an animal. Suggest a variety
of such activities, and evaluate their usefulness.
Prepare a game or a set of cards to practice the
difference between the vowels sounds in the
environments CVC and CVCe (e.g., hat, kit ver-
SUS hate, kite). Incorporate as many words as will
be.meaningful for the intended student popu-
ation. You may have to use some words that
€Xemplify this sound-spelling correspondence
t}}'clt are not yet known to your students. How

Wil you present the new words to your students

ftfore you practice the spelling patterns?

£0d pictures that can be used to produce
m_P.lt? descriptions. Develop a number of
-t:ii;:;-that will enabie pairs or small groups

he quesf set of questions about ea'ch picture.

1 1ons should lead to a concise descrip-

M of what is in the picture.

FURTHER READING

Ferris, D., & Hedgcock, J. S. (2004). Teaching ESL
composition: Purpose, process, and practice. London,
UK: Routledge.

This book provides teachers with a detailed descrip-
tion of how syllabi for ESL writing programs are
developed. A major chapter in the book is devoted
to material and task construction that is helpful
for expansion activities beyond textbooks that are
used. The book also focuses on writing assessment
and on developing a community of writers.

Gelb, L. J. (1963) A study of writing. Chicago, IL:
University of Chicago Press.

A reference for those interested in the history and
evolution of human writing systems.

Ivanic, R. (2004). Discourses of writing and learn-

ing to write. Language and Education, 18(3),
220-245.

This article presents research on writing and writing
pedagogy focusing on six types of discourse: a skills
discourse, a creativity discourse, a process discourse,
a genre discourse, a social practices discourse, and
a sociopolitical discourse. Thus the article links the
writing course to discourse research and provides
approaches to the teaching of writing.

ENDNOTES

! The term allophonic contrasts with the term phonemic. A phoneme is
a difference in sound that makes a difference in meaning, such
as initial /p/ in pull versus initial /b/ in bull. An allophone is a
difference in sound that is typically environmentally conditioned
and does not make a difference in meaning, such as the initial
aspirated (breath-releasing) [t"] in (i versus the unaspirated,
unreleased final [t7] in pit, which are both allophones of the
phoneme /t/ in English. Languages differ in that an allophonic
difference in one language can be a phonemic difference in
another. This can complicate the learning process.

2 In these formulas C stands for “consonant,” V stands for “vowel,”
and e stands for silent ¢. Thus, the formula for a word like (ake
is CVCe.

3 When consonants are voiced, the vocal cords are vibrating; when they
are voiceless, the vocal cords do not move. This can be felt by
touching the throat and is perhaps most obvious with the difference
between a sustained /z/ sound (which is voiced) versus a sustained
/s/ sound (which is voiceless). All vowels in English are voiced.

4 Sometimes y serves as a sixth vowel letter, replacing i This is not very
frequent in CVC contexts (e.g., gym), but it does occur frequently
in CV or CCV position (e.g., my, sky, &ry).

5 English vowels are diphthongized if there is tongue and lip move-
ment during the production of the sound toward /y/ or /w/. For
example, /ey/ as in bait, /ay/ as in bite, /ow/ as in boat, or /aw/ as
in shout are all diphthongized vowels in North American English.
Vowels are simple, or nondiphthongized, if there is no tongue or
lip movement during vowel production, as in the vowels in the
words bit /bit/, bat /bet/, or but /bat/.
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