






u t.oucattng t.mergent tlllinguals 

trn11sla11guaging (Garda, 2009a; see also Garcfa & Li Wei, 2014; Otheguy, Garcfa, 
& Reid 2015; see also Chapter 4, this volume) can become an important resource 
for all in the future. The linguistic resources of the nired Seate have never been 
greater. Despite the insistence on being identified a a monolingual nation-scare rhe 
United States ha perhaps tbe world's most complex language practices, given its 
long history of immigration. The benefits of harnessing the Jived multilingualism of 
American are more evident than ever. 

THIS BOOK 

The central idea that we present in this book is that there is a growing dissonance 
between research on the education of minoritized emergent bilinguals, policy en­
acted to educate them, and the practices we observe in communities and schools. 
Whereas research has consistently shown the importance of building on students' 
complex home language practices as they develop ways of using English, whether 
in ESL instruction or bilingual education,3 U.S. educational policy has often ig­
nored these research findings. In fact, in recent years in the United States-as we 
explain subsequently-educational policy toward rninoritized emergent bilinguals 
has become more rigid, embodying a view of these tudents solely from a deficit 
perspective and demanding that English alone be used in their education. It is in­
teresting to note, however, that language-majority families, as well as second- and 
third-generation bilingual families, have had a growing interest in developing their 
children's bilingual abilities, accounting for the growrh of immersion programs in 
languages other than English (often called dual-language immersion), the increase 
of two-way dual-language bilingual education programs where language-majority 
students participate, and the development of dual-language bilingual programs 
where bilingual children who are positioned differently along a bilingual and social 
continuum are educated together. These last programs are often called one-way 
dual-language or developmental bilingual programs because most students are con­
sidered to be of one ethnolinguistic group. But because of the students' different 
national identities and various historical and generational immigration experiences, 
students perceived as being of one language group engage in linguistic and cultural 
practices that are quite heterogeneous. This book focuses on emergent bilingual 
students who because of race, poverty, immigration status, and English language 
proficiency are subjected to an impoverished education that contradicts research on 
language acquisition, bilingualism, and learning in general. 

Educators, who are closer to the ground than many policymakers and research­
ers, are often caught in the middle of the dissonance between research, policy, and 
the immediacy of having to educate emergent bilinguals. As a result, educators' 
teaching practices sometimes suffer as they strive to find alternative ways of acting 
on top-down national and local educational policies that are plainly misguided for 
the education of these students. This frequent incompatibility between research, 
policy, and teaching practice is responsible for much of the miseducation of emer­
gent bilinguals in the United Scates and their failure in school. 

Introduction 

Chapter 2 in this book characterizes the students who are the subject of our 
attention: emergent bilinguals. We raise questions regarding the ways in which de­
mographic data on these students are collected at state and national levels and used 
to identify them for educational purposes. Chapter 3 briefly historicizes the edu­
cational policies targeted toward chis group of students and reviews the programs 
and practices that have been developed over the past 50 years. We then turn to 
Chapter 4, where we consider theoretical constructs, empirical evidence, and prac­
tices related to what we think are the five most important aspects of the education of 
emergent bilinguals-language and literacy considerations (Chapter 5), curriculum 
and pedagogy (Chapter 6), family and community engagement (Chapter 7), assess­
ment (Chapter 8), and digital technologies and learning (Chapter 9). The objective 
of these chapters is to expose the educational inequities that directly affect the edu­
cation of emergent bilinguals and to provide descriptions of alternative practices 
that alleviate these injustices. Most of the inequities stem from policymakers' and 
often educators' lack of understanding of bilingualism/multilingualism itself. Thus, 
we will discuss how misunderstandings about the nature of bilingualism have edu­
cational equity consequences for some of the most disadvantaged students. Finally, 
Chapter 10 offers recommendations for advocates, policymakers, educators, and 
researchers. 
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STUDY QUESTIONS 

1. Discuss some of the issues that emerge from the different labels that

have been assigned to students who are developing English proficiency in
schools.

2. What are the reasons why Garcia, Kleifgen, and Cervantes-Soon name

these students emergent bilinguals? Discuss how using this term affects

students, teachers, policymakers, parents, the language education
profession, and U.S. society.

3. What is the central idea in this book?


