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Chapter 11

Civic Youth Work

SUMMARY. We propose civic youth work as a new eraft orientation in
the family of child and youth care, education, social work, recreation and
other relevant semi-to-full professions. We envision this practice as
based in the philosophies and practical sciences of pedagogy, politics,
aind human development. The ideal-type civic youth worker will have a
skilled praxis in understanding young people and working with them in
democratic, inclusive, just and nonviolent ways in small groups on issues
meaningful to them. The goals of such work are individual human devel-
opment, strengthening of democratic institutions and practices, mastery of
relevant knowledge and skills by young people, and positive, public
change in this meaningful issue. The philosophical and praxis basis of
this practitioner role are enumerated and exampies given. doi:10.1300/
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In the past few sections of this volume, we have foxfr 1;13321;1%: L?tfh Psucbi:
lic Achievement (PA), Youth in Qovernment (Y1G), an Youth Sel-
e e oretion ?a{:h rezzidmgtigﬁm;gli?i-g;? t?ﬁ:ﬁ)l@erigcation, and
B e fouter ings are dosi d both to illuminzlte and interro-
youth. These four r_eadmg_s are designe ht T eE

: rograms in particular and youth civic engagem _
igfeﬁgﬁ [;lno%ll'm: broacﬁ:st sense, Beachhprogtrlalﬁ H);r};i gd;icigtr e\&;ﬁzﬁ
i from a different frame. But theoretical frames are mor !
:11;1\;?}(11 sil:ifts in perspective. Tgeoriesi rzﬁzze% g}e:}}/lse fg é)étgez;?lﬁ::;g Vfl?;t_
ies, scientific findings, and morai v . :
zgﬁgf;ézi{:ﬁt;nd what c%oes not. These frames matter lljecat?;i: T’}t?g:)é 1?:;[2
implicit in funding processes and e_xpected edu?gtllong S:ve m };avmg
as, in the U.S., No Child Left Behind. We certainly tft:] eve In baving
lear expectations but want youth workers to be aware tha - N f;)r
| gutcomes are theoretical framf,ts th'at have real worlld ‘conzcéqgeetr:;n:li.ne
practice. For instance, scientific discourses on g@p escen > detert posj
in part, what a teacher, social worker, or police 0f1; 1ce;r1 mg{nitiatives o
sible for a 12-year-old girl to think, feel, and do. Int est; e
have seen how youth often defy Ehesc:, age—g.rade.?xpe]c z; : mo} acl Klimg
complex issues that supposedly require a higher levels \

i and cognitive development, _ o
Uol;‘?:ed;irst p%il‘t of this chapter summarizes each theoretical frame and

distill three key ideas from our theoretical readings, and we distill three

key ideas from our theoretical readings that we think are innovative,

Then we translate theory into a new orientation to practice—civic youth .

work,

REVIEW OF FOUR THEORETICAL FRAMES

In chapter 7 we interpreted the three initiative§ thrgugh the fran;lc;;)tf
ion. e -ast civic education with civic engagement.
education. Here, we contras uca h  engageon
ivi i i andard definitions of citizenshir :
Civic education relies on stan onsiip and sore
€S 'ni tent (knowledge about political ins s,
fore focuses on learning con bo o
inci cesses of governance), mastering sp nocrate
e e i itical thinki c.), and the attaining o
il : tical thinking, etc.),
skills (e.g., public speaking, cn : , el , >
particgla% dl;spositions (e.g., social responsibility, toler(?nce, c?tmcia;};
sion, etc.) (Butts, 1980; Patrick, 1996). Youth civic engagen'{e{ o
iengzats these conceptions of civic education. Rather than learning
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knowing-about in order be better informed, it emphasizes learning
through doing. There is a key shift from the future orientation of civic
education-learning about in order to—to the present orientation of civic
engagement-leaming through.

This conception of YCE clearly resonates with and is situated in the
larger literature on experiential education, Experiential education is
more, however, than simply learning through doing. Even though we
are learning (and not learning) all the time in the course of our everyday
lives, experiential education represents the reconstruction of experience

-in ways that promote learning and growth. In academic terms, this ex-
pands learning through doing to reflexive doing~that is, the intentional
and reflective practice. From our conversations with young people, we

identified presenting an invitation, supporting demoacratic ways of work-
ing together, doing real world public work, and reflection as critical.
components to powertul civic learning experiences. In this sense, these
three initiatives were philosophically and pedagogically experiential
education (Dewey, 1938; Joplin, 1995; Kolb, 1984), They do not offer
an alternative conception of experiential education but, rather, refine
key principles towards civie engagement,

Chapter 8 was written from the frame of political theory. Here, we
contrasted standard accounts of citizenship with our expanded alterna-
tive understanding of lived citizen. Standard accounts of citizenship fo-
cus on what citizens are (legal status), what they should do (desirable
activity), and how they identify as citizens (collective identity). Trans-
lated into civic practice, this frame directs practitioners and researchers
to the developmerit of c¢ivic and political knowledge, attitudes, skills,
and dispositions. Indicators of “positive” civic engagement include vot-
ing, volunteering, contacting public officials, following politics in the
news, engaging in boycotts and the like, While each of these indicators
are important parts of citizenship, this frame may not count many of the

- students in PA and YSC as civical ly engaged. Standard measures do not

- map onio programs in which young people have the freedom to co-cre-
ate the activities, projects, processes and outeomes,

From our reading of the lived experiences of young people in these

. three initiatives, we came to see that these standard accounts miss some-
- thing very important-they miss the embedded, embodied, and dialecti-
"~ cal relationship between doing, being and becoming citizen in specific
. contexts. Drawing from Hannah Arendt, we emphasize that politics
~should not be understood as limited to pre-defined activities or places

but that politics take place wherever people actin concert for public pur-
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poses. In addition to curricular and co-curricular programs, Arendt
helps us see how museums, youth clubs, churches, and even families are
possible places for engagement! Because these spaces for engagement
do not arise spontaneously, we arguc that an important part of YCE isto
offer an invitation to engagement. We then turn to John Dewey to em-
phasize the interactive nature of YCE. Dewey directs our attention to
lived experience, how each moment Is pregnant with possibilities for
learning and democratic citizenship. Gur conversations with young
people revealed that something as imundane as making a phone call can
be an important source of learning and even transformation for an indi-
vidual. Our alternative understanding of citizenship represents a broad-
ening and opening to current discourses of citizenship. It hopes to knit
together a more grounded, embodied, and fluid understanding of the re-
lationship between doing citizen activities (PA, Y1G, and YSC), be-
coming citizen (learning through interaction), and being citizen. Taken
together, we advance lived citizen as the embodiment and integration of
doing, becoming and being citizen.

In Chapter 9 we read YCE through the lens of vocation, Vocation
may seem like a strange turn given its association with religion (hearing -
the call of God) and technical training (vocational education). However,
we draw from the deeper and venerable tradition of vocation, in its reli-
gious and secular senses, to emphasize the idea of address and response.
In our everyday lives, we find ourselves addressed or confronted by cer-
tain persons, issues, situations, conditions and ideas that are compel-
ling; they require us to answer, (o respond. How we hear this address
and respond is who we are. We define ourselves; we craft ourselves in
our lived-response. In this sense, we author ourselves in action, one
form of which is citizen: lived-self as lived-citizen. :

We examine this idea by unpacking and interpreting the statement we
heard again and again in our conversations with young people—"1 want
to make a difference in my community.” This statement can be read in
terms of motive (the reason why 1 do this) or-as a ritualized trope (a
bulishit answer that young people think adults want to hear, like “don’t

take drugs”). We believe this statément becomes richer and clearer
when read in terms of vocation. “T want to make a difference” represents
a moral sense of commitment of the whole person. The vocational repre-
sents a an internal dialogue between the secular and the sacred, between
such important issues as what 1 believe, what I stand for, and what com:
pels me to act publicly and, ultimately, who 1 am,

In Chapter 10 we examined YCE through the lens of youth. Here we
contrast the applied developmental model of adolescence with our alie
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2321\:;2;%22?- a‘s.a social idea. The developmental model advances
cogniltive emot;lc) snc;lentigc fact‘, deh_ned by chronological age in terms of
cogait h(;ldg otio al, an .p_hysml‘ogxca‘l development. Simply stated, this
12-yearmoldl irla acrll Ll’_l(fif\fldual is defined by chronological age, s,ay a
AN 1gkm, anf this age deﬂne‘s certain traits, that is, a ge-appropriate
s o think b'g’] ec?ltrng, z;nd acting, Even if we are not familiar with
Do) o 1]0‘0g1cal SC]ell‘ltlf‘lC literature on adoiescende, this devel-
whete age xpectations are lear, patoled . s e LTS
_ X| a . patrolled and, if vi
We are fi):r’l’llllill‘, perhaps all too leljmiliar with ’sgt‘;ﬁgﬁd, Chliﬂlﬁ"n‘.‘gEd-
po' age! 1or “How old are you?” , et as A
$ an alternative, youth as : ial idea repre: i
cgl, and moral 01'ga11i);ationaf)1:1 t?]%(;?lblig?g liiplesems Hom o
§1ze‘that youth is context-based: what we ef
1; different contexts. In one sense, youth tallc3
w i aeuxrgi(;tt}c]l;geré?l (;hmgs of a teenager who is a worker at a fast food
foslaurant t C n a student in an A.dvanced Placement class, Like student
b sflb‘ izen is a_lgg) a social role. This role is often age-graded—
youth are jecito a differer}t set of laws, are not allowed to vote and
Sib%]i?izsdo?m‘ E_een Eo ’need training in order to take on the moral res’pon_
oo it C{] ggnb}np. But more than simply playing a different role
expectatioh,q hrelpresents a shxft and rupture of age and role-based
fore n nced f raining, YO shalrgan nespiot 3 1¢ad and there
' / training, > challenges assertions based in sci
e s 7 ol i e o
while they are and are seen as youth ;)s pereons 12.33 yowcs orLe roles
n . 0, as persons 12-22 years old, and as
':[yhelnﬁa;\)leot%]e.:l"}%e young people in t_hcse initiatives fiwe proven &1'11:
y have the capacity, ability, and willingness to be citizens now! ‘

al, politi-
al facts. Here we empha-
ect frqm youth is different
¢ on different social roles,

THREE INNOVATIVE IDEAS

Throughout this book we have referred to the idea of lived citizen. Tt

: 1 1! 0 h ] 5

citizel.l integrates the politi
have just reviewed. It also ruptures ex

{ 1S fag "g 4 13

¢ engagement. In an important sense lived-
cal, educational, and vocational frames we
pectations of young people in

CE that we think are innovative and serve as
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the foundation for our discussion ivi in the
orer ¥ t concludmg

Open and Expansive Understandings of Citizenship and Poliricg

We described how standard definitions of citizenship and c¢iv
gagement defines in advance the behaviors, attitudes, activitie
outcomes that “count™ as civic or political. Drawing,on Aren
Dew‘ﬂ__-y, we call for expanding the definition of “the political” to i
any situation wheye people work in concert for public ends. This
us away from seeing citizenship as an individual attribute and tow ds
seeing it as a collective enterprise. It also pushes us away from eeg'r ;
politics as only happening in governmental institutions. Citizensl;i -
be conceived of as an interactive process between individuals a{nd%lfa‘n
environments. Any situation, say, meeting a school principal, is reelr
nant with civic and‘ political potential. This does not mean that any gétﬁ_
ering or any meeting with a principal is civic or political, Fo]lowin;
theories of experiential education, we believe that there must be an invit:

ic eps
S, and
de ang
nctude
Pushes

tatiof, support, and reflection to bring about powerful civic learning and

engagement.

Hence, the iclea of lived citizen approaches politics from the inside
out. It starts with young peoples’ everyday lived experiences and ihen *
they dqvelop an understanding of “the political” through the process of
reflective engagement. This idea radically opens up the domain of poli-

thS..HOV\:’CV‘Er, does it strip “the political” of substantive content? Can
we, in ‘thls.h‘ame, call anything we want political? Is not a ereet. gan

defendl_n gits “turf” an example of collective action for the public end 0%
protecting its neighborhood? Rather than focusing on one correct defi-
nition, we suggest establishing procedural criteria to define the political.

F(-)}‘}owing szte and F_arr (1.997), we suggest that a robust understanding
of “the public™ or publics offers guidance. It is a procedural in the sense -

that “the public” should not be defined in advance but through inquiry

and in the context of youth’s lives. There are relatively simple criteria to

help youth think through the public dimensions of their work. Framed

as questions, they include: Who does this problem affect? How does it -

affect them? Are there differing views about the nature of the problem?
What are the negative consequences of this problem for the community'}'
Who are the stakeholders (who has power in relation to this problem)?
What ]qnds of projects or solutions will make the best impact? Who will
they affect? Will they be lasting, public, and meaningful?
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We believe that public criteria may actually require more of youth

- workers. Instead of implementing curriculum or organizing prescribed
" getivities, youth workers need to be open to young people’s worlds and
pe willing to work co-creatively.

" Youth as Citizens Now

Building on this expansive sense of citizenship, our reading of YCE

" through the Tens of youth as an idea calls for reconceptualizing youth as

citizens now. When implicated in developmental conceptions of adoles~

"cence, YCE is often seen as preparation for future citizenship. Instead,
. we argue that citizen engagement represents an opportunity to disrupt or
-overcome age-grade and sacial role expectations for youth. Instead of

envisioning youth as apathetic, youth as a problem, or youth as the future,
we call for seeing youth as youth: as promise and possibility.

What does it mean to see youth as promise and possibility? On a sim-
plelevel itmeans not pre-judging young people based on what they look

" like, how old they are, how they talk, how they carry themselves, what

friends they have. On a deeper level it means embodying an invitation
for co-creation with young people. In everyday terms, this means start-
ing where they are and taking their ideas scriously. But it is more than a
‘way of doing things with young people, it 1s a way of being (oneself) to-

_ gether with young people. This mode of being co-present with young

people has the potential to invite, foster and witness young people’s be-
coming (citizen).

Lived-Citizen as Vocation

Many discussions of citizenship and civic engagement focus on the
role of citizen, that is, citizenship is one role among many-student,
worker, sibling, friend and the like. We believe that vocation represents
a more powerful way to articulate citizenship as a mode of being in the
world. This is a more integrated, wholistic, and purposive understand-
ing of citizenship-it is a relationship and dialogue between an individ-
ual and the world she lives in. When we are “living citizens™ we hear the
address of the world in public and political ways and we are compelled
to respond. “I want to make a difference in my community” is trans-
formed into *I cannot be myself if I don’t make a difference when I see

2 This sense of self-as-citizen, citizen-as-self, is the ulti-
mate goal of YCE. Rather than just focusing on what young people
learn through a particular program, we believe we should also pay atten-
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tion to what happens after the program is over. Voc
understand the ways in which

yond civic progrannming,

ation is one way t
young people become and be citizens he

BEING AND DOING CIVIC YOUTH WORK

Young people are exhorted to become involved in civic issues while

at the same time they are acFively marginalized by adults—and peer pres
sure—from structures of participation in school, community, faith-worlcis
sports, and family. And they are poorly, if at all, prepared for civic en.

{gage‘m.ent and rarf:ly supported in long-term involvement. Basic to this -
mvitation, exclusion, and irrelevance is the assumption that they are -

neither interested in nor ready for responsible p

! articipati i
popiher Int articipation on impor-

In contrast, our stance is in other places, a geography of rights and the

Siﬁce? 0§'d§1noc’racy. In thes;, youth civic engagement is given in virtue
of an individual’s birth, not in virtue of his/her chronological or devel-

opmental readiness. This follows Jeffs (2001) and others in democratic -

theory (Boyte & Ske]tqn, 1997). In this view, positive developmental
outcomes, however defined and in whatever value frame, can be valu-

able concomitant results of active, viable, authentic, and mea

youth eng ningful

agement, but they are neither its pur '

outl rel , hey are n purposes nor its goal, The
right to participate as a birthright is what is in play and is what must be
Eé;iefc;ectl hto preserve democracy, and this right is not age-graded, ex-

L1or the very young, those with severe and persistent al i

pacities and the senile, P mentl e
t t1111 mz;)ny societies, young peo_ple come to engage in issues important
0 llei;n y bemg recrul_ted.mto existing political or social action youth-only
or age-mixed groups, being pressed into joining such groups by other

young people or adults, or by creating their own issue-specific groups, - |

among other possibilities. Adults who recruit or pressure youth to be in-
volved may be emp!loyed by a political party, an issue-group, a school or
_youth program. Typically, these adults have little training in I;ow to work”
}n democr.anc ways with youth in groups, while they may have training
L‘md experience in work with young people as recreation leaders, high
scho_o] teachers, church leaders, and volunteers in youth 01'ganiza,tior%s
Typlcqlly, yo_uth who do this leadership work with other youih 1150.
have !lttlc training. One reason for the absence of this training is ‘that
there is no institutionalized worker role in most places oriented to kdem—

....... . M
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ocratic civic practice (VeLure Roholt, 2006). Ttis this we would like to
propose.

Civie youth work is an embodied invitation to young people to be-
come and to stay involved in civic issues important to them. Its craft ori-
entation is to address young people—individually and in small and large
groups-by being present, co-creating, and finding opportunities for viable,

- quthentic, and meaningful engagement. Civic youth work can be prac-

ticed anywhere in the life-worlds of young people on the level of their
everyday, ordinary existence in school, community, places of worship
and recreation, and even at home. ‘

Civic youth workers go about being this invitation and address by

_their presence in spaces available to young people and by their presence

as invitation (Friedman, 1974; Friedman, 1983). There is here a geogra-
phy of democratic opportunity that joins invitation to opportunity and
availability: they are there where democratic work can be done together.
Civic youth workers orient to young people as co-creators of ongoing
democratic spaces wherein both act their right to be there togethier and
to work together on common interests, privileging those of the young
people.

The frame of the civic youth worker is existential, with an orientation
in the moment, in emergence, and co-creation. In this way the civic
youth worker co-creates democratic space and time and in so doing em-
bodies democratic practice, discloses democracy, and teaches demo-
cratic practices and skills. Such work is an infinite game (Carse, 1986),
ongoing, emergent, with a few rules but no conclusion, no winner or
loser: ongoing, as is democracy.

This ongoing work is a process of connected instances, moments
brought into existence by the workers intention and act-of-invitation,
over and over again, never ending. This is a worker mode-of-being, not
reducible only to knowledge, attitudes, and skills—the classical trilogy
of professional practice-but to praxis which becomes integrated in be-
ing en-act-edl. The worker literally invites the young person to make real
a possibility within which they then work together. This calls for the
worker to imagine the possibilities of space potential in every moment
and to imagine living in every space—to imagine that the worker’s act
right now, here, will invite opening which worker and youth can occupy
and use. What is, is actually made into a future. After that moment the
same is done again, ad infinitum. In this way, the worker is doing de-
mocracy with another.

An observer of this might see worker and young people “working to-
gether” or simply being together. Without the knowledge necessary to

l:
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discern, to know how to tell what it i if it i
ern, 1s and tell if it is real and
. e
outsider may not be able to know and to say that what is seen is den,1
racy and citizen. The outsider has to be a connoisseur. She or he

the
0C~

participating can describe what it is like to do and be self while dojp

this with a youth worker and, likewise, tel] their feelings and thoughtg.

and the meanin gs of doing and being in this way. In this we are given g
cess to living-citizen, to the existential reality of citizen. ¢

Basic to the interior and exterior description of the work is lan Uage
and the issue fpr us is, “What are the langnages of lived-citi7e%1 ﬂge-::
lived-democratic practice?” At minimum, in the democratic ethdos 'gnd :
language must be everyday talk, folk-talk, as it were. Then there i t;:e
talk of the 1ssue and the talk of the self-at-work and in other modé ?-"5
!Jemg‘ Sometimes there is a reading of this living-text (Ricoeur 1989{1) :
in the languages of politics, political philosophy, and pollitical %heory)' :

Each language is a frame that, when used o re:
_ . : hat, . ead and speak, chs s t
reality of what is seen and said. For example: : pest, changes the
Every day talk: “Well, having kids trying to make a difference
cause there are probably tons of adults trying to make a difference in

something, and like they don’t think kids ¢an do it, so then they’re giv- *

ing kids a'char}ce 1o try and make a difference in our community.”
 Talk of the issue: “We first started out in budget cut issues. Our first
1ssue was the library and why the library was closed from schools and

yvhy we couldn’t check out books. So we wanted to get some money for -
that. Butin the end it got so complicated, so then we went (o texthooks. -

And we gotalot of info like everybody was suing [county] because the
was getting more money for schools than [other suburban schools] Sg
we got some help. We knew if we did try to take it to the Supreme dmrt
we would‘have had some back up.”

Talk-of-the-self-at-work: “The whole entire group was sittin & around
and he was drawing on the board. We were talking about regular poly-
gons, And' we worked our way up, we were like, “What's the wordr}ory a
]3u1}d1'eg1—51ded polygon?” And then we said, “What’s the name for an in-
finite-sided polygon?’ and it was a circle. And 1 was just trying to think
of whaf; can you take and make it into a triangle and would transform
into a_cu'.cle. And I came back the next day and I said, “What if we ﬁsed a
laser msmlq of a circular mirror and Jjust bounce it a;round in there?”

' AII of this matters if one goal of these yonth civic engagenﬁent ef.fortq
Is civic educz}tlgn: One may not know this is what is going on unless oné
know that this is what is going on: to name is to see, feel, make ;;;ame
assess and all the rest. Few youth had a vocabulary in which‘ th*e);

what is seen and the experience of 1t, one’s feelings and thoughts Tli]l:,iu :
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could make sense of their civic engagement as political, democratic,

and citizen.
All of this also matters in program assessment and evaluation, both

rocess and outcome, around the focused goals of civic learning, citi-

: zenship eduocation, adolescent and youth development, and community

and social change. A PA example from a Kansas City, Missouri, Catholic
school makes this point: “I was the one whao called the Park Department.
They would not talk to me. I called three times. Then I talked to my
coach. We decided that I should call the City Council first and get them
to help me. That worked. Later when I called the Park Department,
someone spoke to me.”

Is this young person talking about making a telephone call or some-
thing else? Is this telephone call a significant citizen action or just a tele-
phone call? For this young person, this telephone call had a civic
purpose and required his or her courage; it was “scary.” The telephone
call was made in the name of the project, to work on a public issue and
was a step in addressing an important personal concern. On the surface,
simply a phone call, explored more fully, is a powerful example of an
everyday civic act. The observer has to be able to discern the meaning of
the act to the youth; the young person must have an interpretive frame
and a language to make sense out of heir/his act as a civic act and of him-
selt/herself as doing citizen.

Describing Civic Youth Work

The practical sense of nursing is an articulation of the essence of
the way in which nursing is practiced. Unfortunately, many people
think of practical as methods or techniques used in practice. But
methods and techniques, isolated from the systems of meaning
which give direction to their use in achieving the goods at which
they aim, make little sense and hence are not practical at all.
(Bishop & Scudder, 1990, p. 13)

As for nursing, so too for civic youth work. Brought to civic youth
work, the primary system of meaning is democratic citizenship, and the
second is human development, a broader and more inclusive frame than
scientific adolescent development or socially normative youth develop-
ment (Rich, 1971; Rogoff, 2003). That is, the work of the civic youth
worker is co-creating democratic living citizens and this, at its most
rabust, is a moral frame for undersianding, practicing, and evaluating
the human development of young people.

¥
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| :\n_a.lyzmg a bi.t more, note that we wrote co-creating democratic |
i?bwmtizle'n, not citizen as social role. Rather, the goal is to bring a‘bclav :
erig—c;l,t[zen, the clm_ng and E?elng citizen as a mode of beingdn—thmf
se(]jifr : et to make this confusing, when one is citizen one can read one
e e_at.shmjuzen and can be so read by others. What we are getting atis the
re there are two ways of making sense and these are compatibie : y
often congruent. puttbieand.
soth:: nlleansl 'that how the youth worker orients to the young per
o kp ople, what he or she does and how it is done must be read and
" ake sense to them and us both as grounded, practical democratic pra
01;::; a?j'mt a;‘] abstract, reified youth work. The civic youth worker[z:;a?t
-ientation, then, is to invite a way of doing and b ing ¢ 7
Fontana, 1984), a democratic, citi g e arba &
_ , 1984), ¢ ic, citizen self. What the youth k
is to try to become present and avai tual yo ol e
} wvatlable to actual yo 3
 embodied invitation to co-creat D
-create here and now space/time
gether and to work together in democrati et mra
: | the itic ways on some i X
lem, condition or situatio ; e i ¢ it o
, ‘ on of immediate inferest to them, and i
over and over again. How this is d i ert et
. . one, the particular and specifi
: v this is done, a ic acts,
?]96;%(?6}:’/1 f(t:rllg Froceggg%;)me cgute varjed and many are avuilab%e (Hildreth
: yre, and some having been ev :
. _ , AN a aluated as to thei
t;fffecny;an.ess zllgz.nnst‘spemﬁc outcomes (Lerner, 2004; Winter 20021;
“[(; gr‘i :;1 t.()t ghshtangmsh between what is done and how it is doné: In the;
50 ay, it is how one lives that shows lived-citi iving ¢
n ats -citizen and living as citi-
zen, not only what she or he does, su i i B e suc
8, such as voting. Since a citizen as
can do bad, even evil, we writ e livedcitizen, Since th T
, , e democratic lived-citizen. Si [ '
can lead to evil or merely the bad, i e moeratie civie
ad, it becomes clear that de lic civi
youth work is a moral practice and | fentific practices
th work 1 pr not a neutral scientific practice—
mor gl practice l:_m;sed in part on/fin the sciences of adolescenlt)devclo If
meTn‘lll,. about political life, social change, and the like b
o .nul;g)ifl:)rmulhaltlfr;l owes much to Bishop and Scudder’s (1990} work
sing, which has a clear and single bio-medi i
o . g -medical science base fi
nursing science and several other sources for its phi ches,
sources for its philosophy, ¢
and methods. This is true too for i o
: g or teaching (de los Reyes & G
. _ . s ozemba,
%202,1 va;r; ;\élalfen, 1990}, social work (Healy, 2000; Nelson Reid &
e tpp e, 199 )., c'm.d other human services. In all of these, expertise is an
a \l;\\t)}?yp:;zli _g)(:[lrém% \'faluis, philosophy, morality, and technique. This
. 1ld claim that civic youth work and rel: axe
‘ d g ated praxes ar
lﬁ?ﬁfg?ﬂ,ﬂei practices than rocket science. Bishop and ScudE()ler (1931)6;
e their book on nursing, The Practical, Moral j
- their ] ctical, | and Personal Sense o
Nursing: A Phenomenological Philosophy of Practice. A full de‘icrip'f
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fion of civic youth work would do the same. What yemains is to give
more examples along with short discussion of the practices shown.

Yeah, well, [the worker] like, [the worker] doesn’t try and be like
the leader, or the head guy, [the worker] makes us like try and be
that, or one of us steps in the day, and, it works out, like, usually.

She wasn’t like those [workers] that just stepped back and kind of
watch us: she acmally participated in this with us.

[The worker] is like “a supervisor who’s just, if you need anything
like materials, whatever, they will get it for you and will not take
over your project.”

Just this last time I was waving the laser in a kind of cool way and
t caused, ike, a weird, like, shape to appear and {the worker] was
talking about it and they tried to figure out more about it. And it
turns out that we couldn’t really do anything cool with it, But we
just, you know, [the worker] kind of like took that idea, and I felt
kind of special because [the worker] was paying attention to my
ideas, I guess.

For those partial to cookbooks for teaching particular skills, we suggest
reviewing and adapting Public Adventures, by 4-H (Bass, 1999), Build-
ing Worlds, Transforming Lives, the Public Achievement Guidebook
(Hildreth, 1998), or Developing Communities in Partnership with Youth
(Center for Youth as Resources, 2001). Remember it is not just what is
done, it is also how it is done and what this doing means within the con-
text of democratic lived-citizens as a type of human development for all
persons and, given our interests, young people especially.

The ‘What and How of Civic Youth Work

The general task of civic youth work is the ongoing co-creation with
young people of democratic living-citizen. How is this done? Through
the ongoing embodied invitation of worker to young person. Crucial is
how the worker does his/her job. How does he or she live as an open
invitation to responsible working together? All of this is part of civic
education and civic youth work as a type of sociopolitical pedagogy.
civic education (civics). This pedagogy is more social than individual
in its oricntation to taking on citizen role in one’s life-worlds at home,
school, play and work; in its orientation to interdependency between

R PR -
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and among others in small to large groups and in its awareness of gq.
cial norms, social roles, social practices, and discourses constitutiy
issues and ways of response. It is social in how the personal is brought
to the everyday and in how freedom, choice, and responsibility-the
Existential and existential triology-are given situated sociopoliticg]
expression,

These general orientations of the craft and practice of civic education
work as touchstones of reality (Friedman, 1976) that take on meaning-to-
live-by in situations and other contexts. These elements of the civic youth
work orientation can be made more specific.

Elements of Civic Youth Work Orientation

These elements are skill-sets or skill-clusters in the role-set (Merton,
1961) of civic youth worker. These are many ways of ordering and pre-
senting skills basic to a semi- or full profession. This is one we prefer
but may not be best for you the teacher, trainer, or worker: keep our
ethos, and change the specifics!

A skill can be presented as inside or outside a situation or other con-
text, as trained ability to master a task at a hi gh level of competence and
consistency; skill can be presented as an objective actand as a meaning-
ful act. For us, skill is a meaningful, contextual act of expertise (Bishop
& Scudder, 1990). Beyond even this, skills arc embodied-we do these—and
thus, along with meaning found in the craft orientation of civic youth
work, skills are modes-of-doing and being lived citizen. Skills in this
sense are philosophy-in-action, are praxis. Skills along with ethos and
orientation are the essentials of the civic youth work craft orientation.

In presenting skills as modes of doing and being, we do not get to the
level of technique, as in the chairs in the room are 17 inches apart, in a
half circle, with. . . . Rather, we are at a more abstract level of skill orien-
tatton, and we use examples from interviews to point out what we want

you to notice. In this we are suggesting that the workers’ skills may not
be visible to the naked eye. Instead, one must learn to see and hear these,
to discern their presence, relevance, utility, and effectiveness. Second,
we are quietly following Martin Buber's notion of teaching as pointing:
“Thave no teaching. I only point 1o something. I point to reality. I point
to something in reality that had not or had oo little been seen” (Schlipp
& Friedman, 1967, p. 693). What are the essential modes-of-doing and

being that we point to and in this way show educaré-opening outward,
toward, i.e., educating?
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Education as the “Discovery of Responsibility” (Morris, 1966)

[ mean there’s a lot of things that are really difficult that probably I
don’t even know if they’ll ever be able to control. But you haye to
try, and see if it does work, and if it doesn’t you have to keep trying.

The worker invites yoﬁng people into recog;lizigg thfti:r res%ogﬁaelgg‘;
in civi S A Wi ive their freedom throug
ity to act in civic space as a way 1o five ; h
zgesnoff—Caravaglia, 1972). This is part of what it means to beda c1tflzer1
in personal, social, and political terms. The worker lives a mo ¢ O't' 0-
ing and being either by going to the place of young people or invi ing
them to another place, being clear that the purpose of coming toge(tlhel is
to freely explore individual and collective issues, problems, an C('Z;:l‘l—
cerns in their everyday lives or beyond in ne.lg‘hborhood,'commumty,
city, nation, world. Both the explicit and implicit message is that \}Te' 0-
ether will co-create safe, public space for exploration, person ¢ Otltfe;
gnd group decision. In that common (civic) space, we will togethe
come to agreement about whether we want to continue to come toge fe;
in the hope and possibility of community-of persons, of 1pterests, or fo
ther purposes. _ .
° In tI;lesE: ways, individual youth and the worker both lgve th?(ljl p%le
sonal and civic responsibility to choose hov\]; they Wdant tl:e_lrr‘ \tx;;rt wt;- o
i i ut and sustal .
nd how they want to live so as to bring about ‘ t wor
ElLl"heir choiceyis about co-crafting future and, in this, co-crafting se}f
(Holstein & Gubrium, _2000).

Education as the “Partnership of Existence” (Friedman, 1976)

I didn’t really think, like by myself, 1 W(_)uid be abie to f;hazgg
something in the community. But maybe w1§h the group, 1 c‘ap. : nht
so a lot of like the possibilities you can do with the group that r}r}ng%
not be possible by yourself. Because }hen you have nqbody he p-
ing you, and you’re just trying to do_ it yourself. Now if you h.ave
the group, you can gather information and data, and everything,
and have support from other people.

The worker invites young people into explicit reah?‘atlon llﬁh?édﬁgns
moral résponsibility to others is both face—to-_tac‘;e ((;a ‘drkclzo, ér dm fa;'
& Atterton, 2004) and more abstract (e.g., z_tctm_g against ‘ur;g inaar
away country) and that each person can Joimn with ofhe_rs in ygﬁilit "
terdependency which makes explicit each person’s respons y
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. put, instead, is a way of doing whatever one chooses (0 do; itis ahow of

" doing, a quality of being together, one woven into responsibility, part-
nership of existence, and existential trust. Caring about individuals, is-
sues and problems and caring for others are all included.

All civic youth work is about caring in these ways, in the invitation to
come together, in how educator and young people work together and in
how each makes individual and collective sense out of their together-
ness: What is the meaning to cach of our coming together to work to-
gether on this isste? :

These, four existential modes of doing and being civic youth work
"beg for specificity, concretencss, particularity. While we hear this, we
respond in a way which is oriented to topics quietly introduced above:
expertise, mastery and the skills of civic youth work. First, we introduce

briefly the stage(s) of civic youth work.

Ehose o.thers, near and-far. This recognizes the existential truth th
b.f:.{;'o ?rlllé ;f;rafec;,;i‘]i ig:nce isonly proper‘ly undegstood as a partnership. V\}aé .'
become: hone z_m(,)’ther.and live our lives with one another in the -
(z}sl real sense of the term” (Friedman, 1974, pp. 304-305). Coming t .
Efzi neé' Eﬁacix\géogi ;c?rc!)]tll?eon mtcTrEE:StS and purposes is a ground for re%og
zing that d others and the space for living-out that re ition,
Citizen is a recognition of one’s place in this soci g tica] partner
ship. The Civic Youth worker’s li)nvitation as a giihzﬂgf%cg;;giil%agt‘;ir-

civic educator embodies existenti [ (Fri i the :
nership. al trust (Friedman, 1974) in this part-

Education in “Existential Trust”

We're all connected to the same rol i |
: ] _ e. Like everybody h: -
responsible for a different part. And then, like, if Iywasr)l}’t ‘}d\;gu?f::l 3

set that example and, like i at I’ 1 :
dependable. p , , seeing that I'm not responsible, not

From Stages of Civic Youth Work to Action-Orientation
as a Stage-in-a-Process

ingT;}i lﬁflzr];:r ai elt’nbodied (élivic ethos exists as a mode of addr.ess invit
ople to respond and, by so doing, to disclose “existenti .
trust” (Friedman, 1974) as a possil:;' iy o it they o e
, as sibility that exists and that th ;
real by choosing freely to live in this as thei : ity end donns
n thig as their mode-~of-hei i
There can be no together witl i et e
hout this, and the courage to ne i
choose, and act in common , o oo oo
- and a purpose on common interest pres :
person’s willingness to believe and liv i R et et
i . e the promise of existential t
Related in the worker ‘ e the 1o
: -young person address and re i i
of vocation, a conversation heg o o o
. , | ween and acts following f;
ling world-address—person, i i e being o
) ss—person, issue, problem, situation—its bei i
and read, and one’s free choice t , e yomh WOt
. 0 act, to respond. The civic h
as educator makes explicit both exj i : o o roalis
) existential trust and vocation as reali
touchstones guiding ever if ife i e ottty
e yday life and life in the purposive
g e _ roup the
civic youth worker is co-forming and co-sustaining with youngfgg peo%ie.

A youth work process is constituted of smaller units, smaller time
segments, and acts. Our language for this is phases or stages: ear-
lier/later; now/then; first this, then that. Such youth work processes are
not natural obviously; instead they come from practice experience and
are reflected upoun and later conceptualized as a process—a way of doing,
the steps in doing, a praxis of purpose, way and steps, for example.
Rarely, empirical research documents and evaluates such processcs.
Typically, processes of this type earn their legitimacy from practitioners
who answer the questions, “What are you doing?” and “How do you do
i7" with “This is my process’-iraipers and educators too talk and write
about the youth work process.

So there must be a civic youth work process!

And this is what is claimed by Banks (1999), Edginton, Kowalski,
and Randall (2005), Jeffs and Smith (1999), Krueger (1980) and Maier
(1987). Here words get slippery and the civic youth work process can
blur into method, technique and guideline, and then come issues of ex-
pertise, mastery and skill to carry-out this process. For the moment, al-
low that there is a family of civic youth work processes and one way o

- understand these is as a sequence of stages. In this frame, we propose
that there is a process composed of four sets of actions and these may
occur in sequence 1-4 over a short to Jong period or they may occur in
alternate sequences, €.2.. 1,423 0r1,324. The actual sequence is de-
cided upon by the worker and the young people in each specific context.

Education as Caring

[The v_\lforkers] are pretty cool. You know, you can just have fun
around [and] with them, and actually have a decent talk

Civic youth educators live carin i
\ . s g about and caring for (M
]_‘{)):7 lt,tll:loddmgsz 19_8%) as modes of being and doinggand, (in ?l?iirl\?v(;f;,
p 1t 1;1 e wzay to mdmdual,_small group, and larger group ways of bein ;
with others. Caring here is not a thing or an attribute or a proces%
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Action Sets:

1. Entering the place (site).

2. Co-creating the place (site) as a democratic civic rehearsal space,
3. Co-sustaining the democratic space at that place (site).

4. Co-expanding the democratic space into the larger world.

The civic youth worker must do | and, if she has been working with
these same young people for some time, she may also and, at the same _
time, work at 3. Put academically, a distinction between when an acting
process sequence is undertaken can be distinguished from the intention
of the act, and these may be incongruent. There can be simultaneity in
the acts as seen from afar while, internally and phenomenologically, the
intention of 1 and 3 are clearly different.

All of this is also about strategies, tactics, expertise, mastery, and
skills—all in the context of what is civic youth work, what is its purpose,

- what are its approach and methods, and how do its practitioners go about
their work (purpose, activities, acts and the rest). Let’s examine this next
using a constructed example based in our direct practice and research.

There is essentially only one stage of practice in civic youth work—the
beginning. The beginning is entered or brought about over and over, al-
ways with the same purpose—to again co-create communal, civic space
for work together on issues, problems and concerns important and
meaningful to the young people participating. This is not non-sense! In-
stead, itis our effort to move toward ever renewed beginning as the way
of this work and, in so doing, move away from a cookbook approach or
a handbook or method that guides the worker through a process pre-
sumed Lo be, but rarely proven, effective: first stage is introduction, the
second problem-finding and so on,

However, there is something important about such guides, training
manuals, handbooks and cookbooks; they indeed can guide. But they
alone are not the work of civic youth work—the how of the way one does

together. This is the work, the praxis; and the work is done always as de-
pending, as contingent on who is there, previously together-work,
real-world constraints and openings, and the rest.

What Does the Civic Youth Worker Have to Know About
anleave to Be Able to Do?

The civic youth worker walks into a room where six teenagers are
sitting, talking, listening on their headphones. It is in a middle school
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and the.young people are students in the school. The'y came‘L todtl?ﬁl g;?:;
to join a group called Students for a.Bletter _Scho.ol. Six h'u Ec re sewe e
could have come at this time to partlci.pate in thlf?‘ group; t eg rgc e
school credit for being involved; their effort W%l} be rec‘or e‘ ?n relr
school record and on their report card, which their parents musts1gn ai

return to the school.
1. What does the civic youth worker see?

+ Kids, teens, young people, adolescents?

e 12,13, 14 year olds?

« Good/bad kids? - ' - .

« Caucasian, African American, Hispanic, Asian-American, African
kids? - ' -

« Tall/short, skinny/fat, just 1'{ght bodies?

+ Volunteers, potential participants?

« Citizens?

Civic youth work-in-practice begins bf:fore the worker comei‘. t(} ;l;(;
door; the worker knows as much as poss;blcftbout:-the pqutcl)sclf) o
meeting; who called it and why; that person’s 1:016 in thc? schoo f, guci
she or he and not someone else called the meeting; .Eh? hlsForS{1 9 éom—
efforts in general, in schools, with young people this dﬁe,(m ](li com
munity and city, etc. She has done some homework and can p o Shé
in more inclusive, more complex, and more useful Q?ntt;x §: e
knows a lot about this sort of event, space and participants, She com:
mf\?\?gﬁddoes she do with all of this information, this ;‘:oreparatl\o.nt?0 e

She puts it all into parenthesis (van .I\‘/Ianen, 1990) and goeé,i in i
room and towards the young people as if one has never before done this.

‘? -

W?[).that the uniqueness of this situation with these specific yo’ung. pe;;};lici
will have a chance to show the worker what and who th?y are 1;1 o
particularity and uniqueness. She wanFs to' be able to wm?& h'erf1 foql e
first time—~the moment when everything 1s new and fresh and fu
possibility. -

Docs one forget what is known?

No, merely sets these aside, {or now.

v
s

RN

RIS

o
XY
R

)

SyEEE

R
iy

Wk L P

S

T

A
F
SR

SR

ey

S e

AT

A o

Bty

£ty

e




176 Becoming Citizens: Deepening the Cra tof Youth Civic Engagement
8 (2 g ! g8

2. What does one do next?

She says “hi”
there. She confirms the general purp

meets each young person. Then and there, as
man, 1983). Together they talk about why

3. What is the worker orienting to and attending 10?

The civic youth worker is orientin
here, with these young people reg
group, their working together on an issues meaningful and important to

them, etc. In effect, it is orienting to future-makin g out of the immediate
present here and now, attending to: '

g to what could emerge right now,

The words and meanings of each person
* The body of each person

The tone of the group, its ambience
The sequence of the talk-who is talking, s
who speaks next, saying what, how.

aying what, how and

The worker is imagining the possibilities of co-creatii

new spaces in which she and they make a new present, and new futures.

4. What is the worker listening for?

She is listening for opportunities to invite th
invite them to choose to work on a common iss
What does this mean? How do

It means that the worker
movement, every moment, to
together? Do I now invite ther

em to become a group,
ue, etc.

you listen for opportunities?

subjects every word, silence and body
aquestion: Do I now invite ther to work

n to reflect on their talk? Do Inow...? Re-
member: All civic youth work is co-creating beginnings!

5. What does one do next?

The civic youth worker invites and invites again and again, and
again: she invites six young people to do something together, here and
now such as forming a group or picking an issue to work on,

and introduces herself, then asks them a]l why they are

ose of getting together and they’

fully as possible (Fried-

this group is being formed. "
And so on,

arding their coming together as a

1g and inhabiting
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6. When does one use what has been put in the parenthesis:

i (i i is

The civic youth worker moves in and out of setungn gihcleb\:ggggng

. L ; ) N
y training, work/life experience, £ing
known from educanop, D e a profussion:
it forw: i The more one defines herse :
it forward and using it. fir el s B P o
actices within those terms, the more reflexive y .
e wating a bi s t or longer at the end of the
tive, waiting a bit, perhaps a moment o : ]
rﬁ?:tgng to revie\% what was done, what else could hc.w.e beenﬁc}ltz:gﬂa{l’; 1'§
Lf cours:a, what was missed, done well and poorly. Civic you
uate to improve their practice. : . N
evzis a profes}s}ional she is accountable and res}Fo%lis1blt: htc? sﬁf i;dp?ztlc—
e ity—for the work. Thus the w ‘
ers—teachers, parents, communi e o e
i i ively (Schon, 1983) because
tices reflexively and reflective n, e e eho may be
i rati - ssionals, because it is a good, because ¢ ' be
imperative for professionals, ¢ od, e T
i ‘ se this is one way
uired to do so by her agency, and ecan ne v tor
;?1?1 improve practice. A good worker will also do this with young p
5 - i - theirs.

e for herself, her practice, and for ] atches
v In the actual moment with the six young people, the wor‘fé (\; wohes
herself watch, listens to herself think'and talk, al.waylsl aw IS O o
own awareness and of whatever is gomgEi (l)n.. Dprnii 5\1?2‘;0“ eining

5 ker ing forward learning ) )
awareness, the worker can bring d leal ! nne.
experience—to make sense out of what 1sh gtolmg oguﬁgklljé\gf; é)}tg Ir)e o

i Id co-sustaini ith these ¥ :
1) the co-creating and co-sustaining wi e
EIO)W of civic space; and (2) the healthy development qf ﬂ“fe§e yotli:::g s}iagg >

What grounds our example is the context, thr': situation, . ;faxiq A
the process, the worker’s stance (ethos), craft orle.:ntatlon‘, ag qu“S L\.Ne
traditional language for these is knowledge, attitudes, d]?m; and. o
want to explore next how the categories (,’f_ knowle\dge, 8 es\(’)f el
tudes can be reframed and to suggest positive consequence: :
civic youth work practice and for understanding it.

;. AND SKILLS:
XPERTISE, MASTERY, TECHNIQUE,
. WHAT IS CIVIC YOUTH WORK?

. . o Drac-
The classical frame for doing, underis)‘tzﬁldlpg e}mcl ir:s:s:cggii thion
ice i i : ial, and behavioral sc s—education,
tice in the applied human, social, and e done:
i seling, like is to show relevant p :
social work, counseling, and the ' reley e el in
atti sk t times, these latter are g
knowledge, attitudes, and slfll}s. A , latier at o o
methods%md techniques. This is the frame of applied science ?’C){(l\tflirthout
by Bishop and Scudder (1990} to “pracncal human science.
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g}illéll'gfgt :h;sr tdistilglc:tign back to epistemology, tradition, and culture in
rafts, arts and sciences—where there are real, i
plex issues—we nudge up against these ¢ fics by oxamining o
£ § se complexities by examini ivi
youth work as expertise, master ki embed SKilS.
yo \ Y, and' skills, We embed skills
igl;k;ggt f::::ccil Srf:i?]?:{é c{r.b(199(})]) suggest, in meanings. Simply put sklali
s pra ,» amimated, brought into existence in it formance,
that is always in a pl i i o 0 in other oo
_ s place, at a time i ton i -
texm%]?m ys in o place, , I a sttuation and in other con-
lrmii zl;r(l)i ils \3 gf}gt;cttjﬁar typ]ci {if act; its home is in two language and re
ated s¢ S—the workplace and mastery and experti .
alw ] ‘ se. The
gfi a s_;k[ﬂrl)’l,s ds_sclosed n answer to the question, “Whatp does it take}i(;nlm
mlzjooag.‘ (‘S_lmon‘,’ Sc_hel}k'e, & Dippo, 1991, p. 27). A skill is not tchg
lractli)c ;‘:GSSIO?‘Of an lndl\{]dll:".ll or even individuals in a “community of
lfjor e ;:' dor aI teld or pr'ofessmn, Rather, skills are “always depengent
tor theit ¢ ;igc?ﬁtr;?r(lé,.dlsplag z;'nd maintenance on opportunities to put
. | : imon, Schenke, & Dippo, 1991 :
skills, first get at the situati \ P Wt the e
‘  fir ‘ 5 on and the work-at-hand: What is y
jObTI}(l). bfe done? What_ does it take to get the job done? 1 the works
ings ]«;11 el ;st\g;eize tsrl:j:ls tc_the fognd. Tolook other places is to risk reify-
skdll, 8, treating 1t, an abstraction, as a concrete, particul: i
or activity. A second home for skilt is qualitati P eetining
. : 1s qualitative, not defining. It |
?12(;;112 2;1 gk%eerrf;ci)srm?gc‘e. Bott‘l&skii] and mastery are inside thegl.ar‘tgfl:i
l e (Ericsson & Smith, 1991). In the c " civi
‘ ; . , . ontext of civ
Zg;iglx\twg}'k sﬁﬂll_, technique, mastery, and expertise are perform ative—irlf
: what is at-hand to be done. Skills join in its performan
we}tg! as do ethos, stance, orientation. A v
skilleizta):z)? (2)111111 ;31; ct:llisz,;lkii]l is f; mode of doing/being. This means that
kill s only re n performance as praxis; skill is also a w:
living—the joinin 's doi g This i tro copoetally on
g of one’s doing and being. This i i i
: ‘ 1g an . 18 true especis
our society where what we do is said to be who we are l'h']:: i _l‘ﬂly_ o
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Education and Training

Since skill in these senses is a verb, s action (in the service of a task), a
erformance, then mastery and expertise are high levels of performance.
This tells us that the education and training of civic youth work skills is
best done in an experiential pedagogy-learning quality performance
through practice (Argyris, 1993; Argyris & Schon, 1974). But of a
particular kind: each civic youth work skill then is a cluster of mean-
ings, acts, activities, knowing, beliefs specific to each unigue coniext
and situation in which there is work to be done. What is the work to be
done? Learning to do and be living-citizens in specially constructed re-
hearsal spaces and also in the larger worlds of school, neighborhood,
community and beyond.

What is in this cluster? Again: belief in inclusive and just living-citi-
zenship, understanding young person as human being and life mo-
ment-in-context, how to rightly and correctly work to co-create and .
co-sustain a democratic civic space, and the like.

How should civic youth workers be prepared? Doing with them ex-
actly what one wants them to do with young people and doing this with
an unusually high degree of explicitness about intention, purpose, tech-
nique, and evaluation so that the worker can come 1o understand as both
insider (group member) and outsider (teacher) the reasoning for eachel-
ement of the work. Doing this will facilitate the worker’s own evalua-
tion of the work, of self, of youth, and the ongoing enhancement of the
work. This also is true in all accounts for the worker doing action-re-
search (McNiff & Whitehead, 2006; Stringer, 1996) in addition to—or
rather than—process and/or outcome evaluation.

CONCLUSION

Civic youth work is proposed as a new craft orientation for preparing
young people for living-citizenship and for working on issues and poli-
cies supporting their everyday involvement in school, community, job
site, and spiritual place. Iniroduced and outlined were the craft orienta-
tion and ethos, major skills/modes of being and doing, and the civic
youth work process.

We conclude with a call for serious analysis, reflection, and actionon -

civic youth work as such and on the need for it because of the moral
panic about youth as citizens, becanse of the political right young peo-
ple have to’ participate in issnes that concern and affect them, because
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