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Principals play a criti .
e achool’s ,E;S:imf; ;:galrrc%e. A charismatic leader articulates a vision of
school CGmmunity—teac}}z :JeChf» a collective sense of purpose to thcé ent'(?
e | leader maintains hi 1rs, Studenlts, and parents, An effective instrune
e expected to do the sa ng;) ?XI.)E(II‘[EIUOIIS (and makes it clear that teachej_
ot the students are PrOVidEdm 2 l th-e students in the school, making su S
A successful principal reach with rich, engaging, and relevant CurriCullL
munity organizations C1';1t'es out to {'Jarents; and makes links with co a.
vest needed msourc;s inctlmlg- strategic alliances with local businesse ‘IT-
safe, and inclusive school ci'ml schools. A strong principal fosters a W"b' .
dort, principals o ;Eztiowhere ‘studex‘lts can focus on lez;rnin:g“;:;
leagcishiphcan substantially improvlzrsﬂc\lf;;lzl glijf(l)?nd of transformational

ut such principals are as few and far bet mance”

Qur data demonstrate ¢ etween as are exemplary s :
 sample attende;fdt]l;fi fr:io’st of the newcomer immigralll)t st);;i(t): l'bl
the ldten i this st ; ld-l- fell far short of these ideals. In fact, m 111.

sming and Cﬂgﬂgen‘;ent [ y attended schools that not only obst;ucto 5;

iy and development )I;n‘also were, in many ways, toxic to heal.tle

| too many were “fields olf ather than providing “fields of opportuni IZ
endangerment.”® ppoTtuty,
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ucational achievement and graduation rates shows

plional cases under extraordin
schools that are separate are still unquestionably unequa
Poor children clearly face particular challenges. Although some ymimi-
ed backgrounds, large aumbers of immi-
grant youth today, especially those who come from Latin America and the
Caribbean, face challenges associated with poverty. Immigrant children are
more than four times as likely as native-born children to live in crowded
housing conditions and three times as likely to be uninsured? Children
raised in cireumstances of poverty aré more vuinerable to an array of
hat impair educational outcomes, including dif-
ficulties concentrating and sleeping, anxiety, and depression.'® Poverty has
Jong been recognized as a particularly significant risk factor for educa-
¢ional access. It limits opportunities and frequently coexists with a variety
of other factors that angment visks—such as violent neighborhoods satu-
rated with gang activity and drug trade, as well as schools that ave segre-

gated, overcrowded, and understaffed."
In such settings, students’ opportunities are
sources are scarce and the buildings are thus oft

paint and litter all about. Classrooms are typicall
ed and irrelevant. Classroom routines can be mind-
de-level worksheets
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safety.'? A recent report note
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ronment that many immigr
igrant students and st '3
o 1d students of color encounter at
Parents ofien voic
oiced concerns about the vi
. é he violence the e i
e hey perceived at their
o chools. The mother of Rokando, & fifteen-year-old Central (An c%l
hoy, remarked: “The role 5 l ‘ e
bcem , y,t . marked: “The role of the school is to educate the student ;1
LR et a nts the
et ; ey can so that they can have a better future. But unfortunatel
here are many terrible thi i i ‘ e
e e );ltemblc things going on in schools, many delinquent st Z
Tt *) g i 3 L _
dents 00 51 (;dlms. It is very sad because the students feel unsafe” St
k - . ! I3 L -
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ike to the teachers, when kids don’t listen and tr .
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security, and their abili i : o]
orsee ,lsy;h : ll;eln ability to experience trusting relationships in school
as their ability to learn. Whe :
. . en we asked stud [
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them[;; : pli?ns of school problems and vielence, an alarming numbe ;
spoke of cri i feeli : -~
poke of crime, violence, feeling unsafe, gang activity, weapons, d
) » drug

f}lgiﬁilg, zlmc'i racial conflicts." As we saw in Chapter 1, student percepti
dentsuz::h slzi::fze\;rcilhlgllﬂy related to their academic engagfmeni ;(ilif
o e o o moﬁs where‘ they perceived such problems were
SO !iag‘é— low a(.:hlcver” and “precipitous decliner” stu-
o o b ost school violence and problems. We also found a
ion between students’ perceptions of school problems and a

variety of “obiective” indicat
ol Td' b }f:ctlvel indicators of school performance available thr
ool districts’ public access websites.” irough

Statistics for Schools in the Study

-School distri .

cato;:l (:1;551;]1}(22 111:23: -]Lmb.hc mf(‘:urmation available about & variety of indi-

-school who are péor 1(:: fll‘Cltlci1;1g percentages of students attending the

duced lunch); segre mtiﬁcﬁ\fx‘eﬁ by whether they are eligible for free or re-

chool); )el-~’ 8! ik ‘ on 1ate.(the racial and ethnic composition of the
; percentages of inexperienced teachers (or out-of-subject certifica
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public schools in the same districts. Thus we compared the schools our
Mexican and Central American participants were attending to those in
the same San Francisco mettopolitan area districts, and the schools our
Chinese, Dominican, and Haitian students were attending to the public
schools In the same Boston metropolitan districts (Table 3.3),

Several facts stand out in these comparisons. First,

our sample stu-
dents attended schools that, according to the criteria we used, were similar

to other public schools in the same districts. There was oniy a small per-
centage difference for poverty and diversity {with a bit more of a gap in
Boston), and our participants tended to attend schools with somewhat
higher teacher/student ratios and suspension rates. The greatest difference
between our participants’ schools and schools in the general area was on

the rate of passage of the high-stakes English-language test. Strikingly, too,
the schaols in the Boston area fared better on all the school statistics than
- did schools in the San Francisco area districts, {The Mexican and Central
* American participants, then, were attending scl

hools that presented the
least optimal learning environments to their students,)

~ As might be expected, the indicators of school quality were consistent
-with poor performance on the standardized testing indicators. Fewer than

one-third of all the students in these schools, as reported by the districts
é_nd the states, reached proficiency level or higher on the states’ English

anguage arts exam. Students in our study from different countries of opi-
gin attended schools that had different exam results. While Chinese stu-
dents attended schools where 59 percent of the schools’ students per-
ormed at the proficient or above level on the state English language arts
tandardized exam, only 37 percent of Haitians, 20 percent of Dominicans
nd Central Americans, and 16 percent of Mexicans did so, Not sur

iy, using our trajectories of performance as a |

T3

pris-

ens, we found that a
her percentage of high achievers attended schools where more students
485 the exam (47 percent), whereas low achievers and precipitous declin-
1s ttended schools where only a small percentage of their students passed
H(ffie tests (21 and 25 percent, respectively),
We found a highly significant relationship between schools that were
th poor and racially segregated, and our participants’ grades during
ast year of the study.® There was an even stronger relationship be-
n those schools and students’ Woadcock Johnson Test of Achicve-
M scores. ™ Students who attended these kinds of schools received lower

95
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ent test we administered. T he ines-
he performance of thejr students.
4 segregated schools, and are

y strive {0 adapt (o a new

1d did less well on the achieven
lity is that schools matter for €
mer immigrants enter poor an
t a significant disadvantage as the
culture, learn a new language, master the necessary skills to pass high-
stakes tests, accrue graduation credits, get into college, and attain the skills
needed to compete i workplaces shaped by the new global economy.

grades &
capable rea
Many newco
consequently a

School Ethrographies

index of the discrep-
day-to-day realities
stand their ev-
schools, and
le schools

m the school district providé an

ancies between schools, but offer little insight into the
of school life for immigrant children. To more fully under

eryday experiences, we spent long hours in our participants’
om four of them—two midd

here we present ethnographies fr

and two high schools. We picked these particular sites after our first year in

the field, once we understood the range of schools our students attended.

fiach of these four schools had fifteen or more of our participants in atten-

e point in the study. We selected two “Jess than optimal

wo “better than average” schools, in order to capture the
s that our participant students were encountering in

Quantitative data fro

dance at som
schools” and t
range of experience
their schools.

Quentin Middle School

Quentin Middle School is in northern California.
¢in” lics between two sites of natural beauty-—a spect
and rolling hills to the east. Incorporated in 1905, Q
boomed through the first half of the last century and reac

during the 1940s and 1950s.
major shipbuilding center, but tod
' exception is in the hill area to t
a source of ambivalence for th
it spews toxins into thea

ay most of its industyies stand idle. Th

he north, where a large, activ

one
e community. While the refine

finery is
provides many jobs,
an oily stench.
Accompanyin
100,000 experienced

is city of now just ©

¢ the downturn in employment, th
related violence d

a4 marked rise in drug- and gang-

7 The city of “Quen-
acular bay to the west
pentin's economy
hed its zenith

During World War 11, Quentin served asd

¢ oil 1¢

irs occasional explosions leay
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ing the 1980s. . .
naiionai avem;zy:\gfheilly ] 91905’ [.t had a homicide rate of seven times the
ctudy began Th;t Yearx ;;K t 1]an sixty homicides during 1998, the year our
calls every seven minule‘; e(;? flncer(:iegiﬂ:;em responded to 911 emergency
seven times a day, for R » calls reporting “shots fired” came in
creased police p:;:;)llsa;:;al Oil 2,64-0.su‘ch C.aHS during the year. Despite in-
dangerous ; even today this city is one of America’s fifteen most
Driving ale i i
wchool WE . :;g Main Av‘enue, a §1121p1dated stretch of read leading to the
quor siore ]};e;e C:mm;araal establishments in various states of decay: a }i
ot are omen S(;en?ifec ]("jﬂl- lcl)l there, a gas station beyond. The businesses
with broken window&ig ;:lezjn;v‘{}?;if u;redfr(}miare empty or abandoned,
bovant graffiti e nd garbage strewn about. -
gagg:fti?il‘itgc]io(\;is gex;ﬂricBbluﬂdzngs, proclaiming the presence iofpizgi
widespread Sﬂlvadm.gn ;;ng) Ua(:?;»‘rjiﬁiﬂoll\/ia;? Salvatruchas (a brutal and
anes. There - _ ’ . 18 Norteno and Surefio Mexican
favegfor isgiatzzzgfrc:l }1:)2];5 aIOJ?g Mam.Avenue. The streets are deserted,
capable. ps of men. The feeling of decay and disrepair is ines-
The remaini inesses
n Anm;i::]:jlfo];?i??be5 cat.er. to the. area’s diverse ethnic groups. Afri-
specialize in lair exmm.zequem the .na.ll salons and the hairstylists who
grocery stores with $ ullmis afld brzud}ng‘ Mexicans run restaurants and
Tegumbres (fresh r};;mml namesMCa‘rneceria (meat market), Frutas v
“There are Thai andp\/iet ce), Jugos y Licuados (juices and smoothics).
cally ownod brsinesse namese stores and restaurants, too. These are lo-
-dren enrolled at Q];;:ns;"hj’;\i.?aﬂy of the proprietors are parents of chil-
by the school are liquor st _1‘d16‘ and other neighborhood schools. Right
LN no:-(;] cs-,.bars, and acluli-video stores. Bven some es-
ographic matetial on dilc ]enufy themselves as “adult-oriented” have por-
ntranced by the adult vijlp 3?’- :Ne.oﬁen spotted Quentin Middle students
" At Quentin Middle Sch 6015 playing on the store monitors,
ither Latino or Africar XO ) 1.]-10116 than .three__qual.ters of the students are
crcent are Afric:lﬁ A;n}e-'nf]e! lcin: specifically, 45 percent are Latino, 31
-5 percent are Fiii%)ino OI;&;Z’-CIJ ]_Je-rce)m e Asian, 7 percent are white,
Native American. Mexi_;:a;n.s llll:lk(:inl: all:: lfa C]r-;c ]Sla.nder’. and 0.2 percent are
he school: nearly 90 percent of all vy -ali the fargest immigrant group in
The remaining immigrants c _l_nlmlgllam students there are Mexican.
g imnugrants came from Asia, Africa, the Middle East, and
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ol is deeply segregated by language
hnicity (African Americans and
re designated as low income.
state high-stales English lan-

Central and South America, The scho
(Spanish and English) and by race and et
Latinos). Bighty percent of the students 2
QOnly 7 percent of the students who took the
guage arts exam scored at of above the minimum state standard.

On our first visit, Quentin Middle gchool looks uninviing impersonal,
dreary, austere. The school covers a full city block. The schoolyard fence
encloses five haskethall courts and a grassy area of equal size. The main
{wo-story building houses cassrooms, offices, lbrary, and a large cafeteria,
Its walls are painted industrial gray and greei, but they are covered with
large blue and black graffiti letters. At the front door, an ominous sign
greets visitors: “The site is equipped with metal detectors” .

The dim, monochromatic classrooms along the long hallways, with their
stingnishable only by their room numbers. The ethos
utional: correctional rather than educational, it strikes
oors are the sorts of graffiti usually reserved for
bathroom stalls. The bathrooms themselves are filthy, dark, and trash-
strewn. The mirrors are cracked, the soap dispenscrs contain no soap, there
is no toilet papern and the toilets are often backed up. The fetid smell is
overpowering. Graffiti covers the walls: “Paola is a slut” “She does blow
jobs;” and, perhaps, an answer from Paola: “Hijas de puia [sons of 2 whorej
Tell it to my face.” Outside the bathrooms, ihe drinking fountains—iwo 0l
cach side of the hall—are ogged with gum and debris. The school librat
on the first floor 18 cdosed more days than not because the lbrarian comé
in only twice 2 week. It has just seven shelves of books.

During our time at Quentin Middle School, the administrative pexsol
nel changed. The vice-principal, Oscar Rangel, was appointed princ
in 1998. Apparently, Rangel experienced adjustment preblems during b
transition from vice-principal to principal. Many teachers told us
were disappointed by his promotion, and they displayed little confid

itive toward and accommodating:

in his ability. While e was always pos
ject, he often seemed remote, removed from the life o

metal doors, are &
here is decidedly instit
us. Scrawled on seme &

our research pro

school.
After his promotion 10 principal, we rarely saw Rangel in the hails,i

f the school at the beginning or end of the da
ed in his office behind mounds of paper.
2 po-nonsense womat

cafeteria, or in front 0
was ajmost always seclud
the new vicevprincipal, Tamika Washington,
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severe demeanor, wh
S tored the h;“ h;) became the most visible administrator. She oft
some Mexi alls, harshly directing students back to thei .1 o
exican st . CIY Classr
PR udlents confided that they fell Washington did o ke
ans g pla . : . i
e _ played favorites with the African American st not like
they are from the same race” an students because
As the school ;
dassroomms, swa b.e]l scunds, chaos explodes. Students rush from tt
- S ary - ) "O111 ir
et m,n " 111}1g through the halls and the schoolyard. Most ;]{;11
, there is a lot of pushi ard. Most of the
. ng and horsepl
ening. Other students— 7 play, and the noise is deaf-
ollonae: nts—mostly boys—-strut languidly, as if to br caf
¢ gd : “Just try to make us get to class on time.” ’ 0 broadeast a
ne day durin -5 ) '
migrant Ygun t g our second year at Quentin, as we walked with ¢
d T 3 RN < L 1m~
o iean Agj elis on their way to the cafeteria, we came upon a B
< 1} o . . « g :
e palhn Herzcan students running and pushing each ot} group of
d ay walls, ] . , 1(3'-2' A
y walls. The Mexican immigrant students tensed : ﬂgl;nst
sed--one told us

that this same group of
p of students had re
ad recently shoved her agai
against the wall

almost breakin - wrist
e 5 her wrist. The nearby guards were involved | i
conversation with each other and did nothing o # private

i}] 3y € el g v ¥ p-
B /lf cla ou ] he
‘ S](%C l]lC caleteria, we cannot h] l(.l a sin 1(A racid H l]1]x€d

gl U

Segl %a 0 ¢ 1§ alxsoiaie f“\‘-}]‘a 15 wil AS ans, blac tl b
ewat lllEiC l S 1 3 s <! acks with acks A
3 KS,y L.

inos with Latinos, whites wi
g wl ites. T
» whites with whites. The scating arrangement is a ne
S5 anear-

perfect reflection of the school’s social organizati
social organization. In our two years at the

chooi, we seldom 3 1¢ to
o e :;W students from different ethnic groups worki g
‘ g y 10~
.e ¢ CCLS, hen groups come 1{05’6[]1(’31‘, itis mmliy to figl ll t
! ¢ cl g ] ..

MIGRANT CLASSROOMS

g [ S - ] g 3 [} -
: !_ ar lSh speak g ] ] 9} O
ol W ]11] 1 d

[]n]]l] rant an ) 144 1 ({ 1 10 Al 1nte T

1C1¢] 1Cy olte vt < Y
ake all i l S5ES Ogethe] IyplC(ln lhEY llkC E gh 11 a
1 £ l 11611 classes t ) 1 Il S S

06 ¢l i e « [ ¢ h
SEC 1{:] Ll]]gudi’c (l bL) Clﬂshcﬁ iOi IL’ld)llg lild ]dllgtldge s l]ld b]h]i
} - 3 ) 1 i [« i:]
d i atly, § , dand §O ](l stu 10 y aKe
1a1 ¢iasses 1N mat CI1eNCe { GI1CS. ¢ Cnidren ma Lrlk

11!3}1(31 ic\'els Of S g « ¢
L L C](]SSCB. Wh]le 11108t Of I.he tCE\Cl]ClS m t.h]'; }.)10 ram are
) ! g 4 E S[ dllISh a“d I. lg lﬁh) :lfLEI LllC HUPIL 1 ¢
dmltlfled 18 b]illl u 11 11 Op meniafion
e p SILON 22;““‘“‘WIHC1 YAt (‘3(1 b]hllgua] Lducatlo]i 1m (J(lll{(] ““““} O{
raia d c

.C‘ llCl'S hﬂv b i ted by ea 1 )] 8 Qi clari-
¢ Deen dir £ ini
‘ i : l 111(:(: ].Y h 3 d]ll][lls I'e tiOll to use b an. ‘1 f 5 i
> _: 10n ¥y notasa language 0{ il]struction ;
n}any 0{ [hese C]dS l
ass100 3 -
?; ESI I ] > WE ()Lmd a Cuitm‘{f Of “ {: O 1 >
. 51°¢ h g{)() U]g f.. hl IVII
: iO . < d]:-; {01 (-Xdin})lez h(_)]'SCpIaV madﬂ Up ]]]L]Ch Of thl’. (,13551'0 lS.
.a c s, .\ . . ' .
]Ej oulr 01_)56] vations in three ]_':SL ClﬂSSLS we loy ]
n l)i- ng . COy g 5aw o1 a



LESS-THAN-OPTIMAL SCHOOLS I L

aor fewer, working on tasle, The rest tailed, rested,
Girls gossiped. Boys traded comic books or put
heir favorite SOCCET stars; others gverturned
heads or challenged and even fought with
boys seated nearby. Joking and physical activity were ¢he currency that
carned capital—langliter and approval—ior the disruptive bays. Asked
about his frequent goofing off, José, a Mexican eleven-year-old, gold us: “1
fry to pay attention, but if the teacher starts talking in English, 1 kind of get
lost, and the pext thing 1 know I am thinking of something else oF doing
ot part of the class. Then I am lost and want to have

quarter of the students,
napped, 0F fooled around.
together picture ajbums of t
trash cans anto one another’s

something that is n

fun.”
The large concentration of Mexican-origin student

and Mexican culture dominated the ethos of th

s created a special dy-

namic, e school. BSL teach-

ers consistently drew from
backgrounds of students of other nationalities,
Guaternalan, Peruviaf, and Vietna
Graciela Fidel passed out copies of skeleton
Posada, a twenticth-century Mexican artist who drew skeletons as politica
statements about the inequities of the Mexican social system. When w
mentioned to her how many students decided to decorate their puppet
with the colors of the Mexican flag, she rep‘xied, “Oh, yes. Students like €
do things with Mexican themes, even the non-Mexicans” For exampt
Juiio, a boy from Pert, decorated his skeleton with a Mexican flag motl

e is a lot of pressurc o be ‘Mexican’ in th'

Ms. Fidel commented: “The
school. He has no identity as Peruvian, but as Mexican he could be reco

nized.”

Such immersion in Mexican cultur
the most common language spolen.
covers sported Mexican soccer-ieam color
changed pictures of Mexican soap-opera stars
ous night’s episodes of the shows. Quotes fro

channels such as Univision became the punchline o

example, a popular comedy cailed “Ay Maria, que punteria” (Hey M

you hit the nail on ihe head) depicts the life of an indigenous worman
exico City. In the newcomers class wert

rural Mexico who moves 10 M
eral girls named Maria. Often, when the teacher called on a girl 0

e was cornimon. Mexican Spanish W

s or Mexican flags. Girls
and talked about the Pre
m TV shows on Spat
f classtoom jokes.

Mexican culture and not from the cultural
including Salvadorian,
mese. One morning in late October, .
puppets (calaveras) by José

Srudents’ clothing, binders, and book 5
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Maria, the b )
OYs ¥ ‘ i
Chang;d °o Yj yelled, “Ay Maria, que punteria.” Other Mexican items e
i11C ili-flavor : ( y
e uded chili-flavored candy, teen magazines from Mexico, and
the sport i [ i ;
clis from blc sports section of Mexican newspapers. Some of thes ',tc
e available in g ic ' it
e il the nearby Mexican markets, but students or their fami}
” rs alse brought them directly from Mexico -
e enorm ial dist .
e ene }0}15 social distance between the immigrant children in thi
and white middle-class Ameri v
chool merican youth was d i
sive. From the point of vi f i e
sive, Lrom mid;, 11; of view of the Mexican children in this school, white
3 e-class vouth might ‘ Ps \
as well have been i i
sorne other distant ci ] j L e T o
city, rather than just )
just on the other side of 1
some ey e rather r side of the freewa
e ,;1 ! I\;}Iexzcan cuiture reigned supreme, supporting newcomer M y
an students became a sign idari V sce of
of solidarity and i
: rmembership and ¢
can stadents beean gn of s p and a source of
jml;; e t in student rivalries. Most Mexican newcomers made friend
e e friends
" : : ¥, an acceptance based more on regional and national ori 5
than on language X i e
dun on gE g ] For example, a Mexican girl and a Salvadorian %i 1
ool ont ‘ f
sarted school n the same day. The teacher asked them to introduce the&n
es to the class. T i i he
sones 108 fass. The Mexican girl got a cheer from the crowd when sl
. e way {r suadalajara, Mexi N
as from Guadalajara, Mexico. Nobody said anything when tl
en the

e al ad i i int 3 vl .
; VS QF a. gll‘l lntloduced ]’lel‘self as bting fr()l‘n San Vicente ]:1 g’llvad(
. lll reacltion wa Y i A Cld 100])1].
. as t PlCd] WE]CIlCVCI‘ new Ch]‘ld}'e“ came illl‘O ¢ llSS

. )l]llng recess, th(’.« Mexic’dli nEewComer was ll ld}‘ : g ‘ p .
. w ‘

. . : ‘ : [ a5 alrea tan(ll]g Wlth a groun Of
j ¥e Vlex]can gliis Whﬂe the S}al\"ddoriﬂn gil’l sat alOl’JC ona bﬁl‘ld‘l

2

“Yet over the year i
years we discerned tensions among the Mexican student
ents.

Newcomer ‘

| o : .

aod obed: youth, whom the teachers generally viewed as more studi

¢ edien Y mrereil o ious
d t, were mercilessly teased by their peers. Sometimes

dents were called “putoe” « . etimes these stu-

7 “maricas,” and “jotos” (di i
, and “jotos” (disparaging names for

homosex
! xuais) by more acculturated peers. During a visit to ohe ESL
YOOIIL, WE OVE 1 e i ek ol
_ing m,] " V(;)rhemd three Mexican boys who were sitting in the back calf
‘ ther [ » . ) . A
: v boy “pute” while he sat quietly doing his work. One of cti

. 1e

Iree eXPia 1€ «“ ’ 8 theisac I d. IIC d a3 e 10 [ ] 4
1 d. '] h(_ thlll& 15 'ha h S owar (4] t il] 1
'Ig 1%

Another said: “
! r said: “He doesn’t even s {
resi't even seem Mexican. He's giving us a bad name.”
< .

I]C WCOIner MCXI al f:, ants had LhEH owWn gllC'VanC{.S ab()ul t]
can mmimigt C N

more accultur i
g i
ated Mexican-American peers. Laura, a twelve-year old
-year old new

imigrant fro ic i i
it m Michoacdn, explained her dislike of Mexican-Ameri
: "Chicanas are stuck- - o o
o ,; : are stuck-up. I don’t like them because they feel they a
nd not Mexicans i eal
and not Mexicans, even if they are as dark as we are. Th ’ I
‘ are. They speak
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Spanish, but they pretend they speak only English and they don’t talk to

you if you are Mexican”

LEARNING FEAR

- “Slaying fugitive arrested,” read a headiine in th
reported that a murder suspect had broken into th
had been chased by the police inside {he campus for al-
rendered. This episode shook up everyone at
told us: “The police were here chasing a
1. We didn’t realize what was going on.
[ heard a lot of noise in the hall. 1
{ was going on. When he opened

e local paper. The article
e school while classes

Wwere i1 session and
most two hours hefore he sur
the school. A teacher, Janice Smith,
black man who came in the schoo
When my fifth period was in session,

asked a student 10 g0 outside to see wha

the door, 1 heard somebody yelling, ‘Get the hell back in the clagsroom and
lock the door. The boy came back and said that there was a police officer
pointing at a plack guy with a huge g maybe a rifie. Truly, it was the
worst day of my life” Armida, 2 (welve-year-ol

d Megican girl in Smith’s
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student was killed i far i
e 1(1111.2HIEO;;::;;I,Z;C?@T' The student was riding with
D e ank. ) raveling at high speed in a slow I:
e Suw;h; f:[ EZW:,Y v}vail. The stu'dent was killed upon imp:::];—;z
i ol o 1]a§ 1. ]:‘JLH‘ s.ustamed many injuries, was charged
A thec Sci uell m‘ his son’s death. The dead boy’s frieids
e Hem.t_wrenchi;] Ioo with banners that bore his picture, signa-
Then there was the scllgo;seisi?jz;flzjllzlf;c'[l()()llnamSl D
o , ' ent tradition of “Rice and Beans,” a re-
(«Bemi S rfl;cl 1;0:::8 Sof} ﬁghtnllg between Asians {“Rice”) and ij;alﬁs
i of T ;nd - 11 T ‘wmter day just before Christimas break, an
o Cmmse]m.»; O]s;ﬁ Jték@ out by the creek. Some Asian stud;.nts
o of o Menican o l ce L.old us that an Asian boy had beaten up the
e s o In<1m‘g';111. ,.'.winch l'md led a group of Mexican gitls to at
fac he o > ‘. aliation, Asian boys had attacked a gro g —'_
ys and girls. group of Mest

Afte L1 1¢ p € p
) III]CIPdi macde an anneunc 1€ VET hC i1 A
h ﬂ . 3 d - e to the b 1C ¢ d-

“That man came into the

dress system: “Fr

: : “From now on, any st .

ca bOY o take a 11, lly Sil.ld(' nts Ill\r‘OIVed ill ‘Rice and BC ’
ans’ or

“Beans and Rice, fever
e, whatever you call it, will be receiving a five-d
a -day suspen-

_ slon. Again, no more ‘Rj i
Cente g 1, lno:e Rice and Beans” will be tolerated on
: nvolved will receive a five-day suspension,” campus. Stu-

class, recalled the day’s events with the same fear:
school, Tt was so ugly. The teacher got 0 scared. She sen
look and the boy said that the police officer was outside with a huge gun.

We were all afraid”

Newly arrived immigrant students at
ps and by avoiding certain
airs, the bathrooms, and th

Quentin learned to manage fear by
spaces known to be especially
¢ natural creek in the school
students, but they congre

One ES teacher wa j-urionq 1h { lhe ]Jl’ll]CJ])'l ]-‘d 1C1 14 [‘:r u Cd 1hc
. £Irm ].11 - eli]s S s the ] b i 4 y V
ce anc eans to I'efel‘ 1o the J.ght funlill s i 1at d()i]]g $Q eg“_;r ‘

Hta)‘ g 3:'
3 g i g Yy
O ypc { l'y
L WE e at so
u rt .‘Jtude]
1o S,

dangerous: the st

yard, “The Creeld” was officially off-limits to

gaging in behavior that was harder to get away wit

gated there anyway en
i1 the school buildings: fipghting, smoking,

ing drugs. Never once did we see a school guard near

{welve-year-old Mexican girl, warned us, “Don’t go to the creek; the chol

go there O smoke pot or to be wit
over there” Cholos and cholas, as ganguafﬁliated youth are called, are said
dominate the creek, the site of ritualized interethnic fighting described !
freater detall later in this chapter. in the fall of our second year at Quent
Middle School, three African American male students allegedly mped
twelve-year-old African American girl at the creek. Two of the attack
he Quentin Middle School students, whiie the third 8t
a nearby high school.

r tragedy struck when an

the creek. Alicia,

were yumored o
pect was said to attend

Two months laten anothe African Ame

drinking, heavy petting, and us

h their dates. [ am better off if 1 dont g

[ b S 3 3y < g -
b()lh OY lﬂd glll& had b(_(_‘ll anOlVed m llllS 1 lest CplbOdC Of Ethlllc ﬁ 11[

g’ : a
4 b Jl 18, 4 at 311 l‘llObe INVOIVed h
n thdt th(,lc h d €CN S01Me 1)UL l[ld til ] i dd b(_(_]]

suspended. Som ( i
s oo istudlenls glorified these ritualistic fights, telling
1 “war” stories with exaggerated relish elingandre

On another raci
: r racial front, social barri
on al barriers betwec . '
onother reci| fron een black and Mexic i
N ‘splcmn, fear, and stereotypes. Many of the newc e
! 3 el Sl 1 o )
L und bt ﬁﬁ.uan American peers intimidating; they repc ; e; .
: ullying in the cafeteria, i : o when
‘ afeteria, in the bathr
anging classes, José said, “ ) ’ e bathrooms, and whe
e et {osé said, “1 don’t feel so good in schaot b:—:c‘u o
e school are black and some are fighters, Whe e oot
_ » they go by you and ¢ ’ o o
ake your stuff
§ away from you. Bl i
. Black chii-

dren att
tack ever ] the Chi
everybody-—the Chinese, the Arabs, and the Mexi
€ icans.”

In b i
oth inforn
1 'sati
- raigea taldconvelsalmns and structured interviews, newl
ant students . . l " )
udents shared their fears. Safety came up %po’ € . a;
spontancously
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arning. In one conversation, Regina, Alicia, Pablo,

ed twelve- and thirteen-year-old immigrants from
atened by fights, by people offering them drugs,

much more often than le
and Oscar, all newly arriv
Mexico, said they felt thre
or by sexual advances.

Regina: “There are a lot of drug users here and chola people. The cholos are

the gang members who kill people.”
Pablo: “The worst place is the bathroom. In the boys’ bathroom, when you

get in, it smells like cigarettes. The other day it smelled lile marijuana. -
Somebody offered me some. T was afraid and ran out”
Alicia: “1 knew this chola girl who went to The Creelc during PE. with a boy

and she let him touch her private parts >
Oscar: “The stairs are very dangerous. You can get beat up there any time.”
eir parents had come to view

Many Mexican immigrant children said th
e at risk of getting pregnant

the school as a “bad place” where children wer
or becoming drug users and gang members.

shat when I finish this grade, she is going to send

e o Mexico. She does not want me 1o go £o the high schoal here be-
the high school ail children became bad. The girls get pregnant.”
are afraid that ] might become a rebel, & chola, or a drug

Regina: “My mom told me

cause in
Alicia: “My parents
addict”
Regina: “My parent
member.”
Oscar: “My parents are
Pablo; “My mom told me that if T hang ou
to calt the police”

s are afraid that in this school I might become a gang

afraid that T might smoke marijuana.”
t with cholos in school, she’s going

During our two years at Quentin Middle School, we sww no sign of clear

procedures for dealing with the oppressive air of fear and discontent, Fol
lowing highly public incidents that traumatized the entire school popula:
tion, administrators, faculty, and staff addressed problems only super
ficially. A culture of silence engulfed the school after each trauma, Ther
<vas little follow-up after the rape of the girl by the creek or the boy’s dea)
father’s motorcycle. A few posters went up announcing that coun

s available for students, but when we tried to speak with th
violence, and grief we saw the student
d such discussions. When ¥
pe and

=

on his
seling wa
school leadership about the fear,
struggling with, teachers and staff alike avoide
told Murs. Tidel that her students seemed troubled by the ra
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death, she rationalized: ¢ )
o rationalized: “T dow’t know much about it About the rape, I
ard it was not a Latina gir P : & ,
e s not a Latina girl, but African Americans were involved AI};
c K1d wh - ki e . 2d, About
mon.lat 0 JBOLkClllled, ['don't know him. Actualiy, I really don’t know th .
-Latino] students. I never se Hese
' ce them, and I don’ jnt ;
s ' « mnteract
me, QMS students are the Latino students” with them. To
Mrs. Fidel’ rof '
Quentin M‘dsd lCOrSnmem reflected what we had come to understand about
1 e - ther . . < !
e somse o chool: there was a pervasive culture of segregation and
. community. Fear, anomie, s .
) separat .
were rampant. > separation, and disengagement

Putnam Middle School

Putna i isin “
. SOuﬂ}lﬁel\:1:16(31:%85?0?11]:3‘m Putnlam,” a small city in Massachusetts, To
A Atiamgzrco -lo~do)1‘es1dential towns; the eastern edge of the
e e e et icean. Putnam occupies fewer than twenty-seven
F pe;. quz rcee;;s.?ly sc—.ittled 1‘1121?'1 its neighbor (a population
A0 pe e o lie versus the big city’s population density of
peﬁiig] isia historic town, home o signers of the Declaration of Inde
pendence 211161;5021::: STl‘llel'écan pres;lde‘nts. Tt was first settled by immigrant
st Berons ;rad; Iil 1te1 ‘ as a towi in 1?92, and incorporated as a city in
gl oo gr,a m-tel am was an ag1‘1f:Lxlt111‘ai city that added fishing,
ey i Bt qu;rlymg over time. At the turn of the twentietl
oy Imigrant Shiom : cl:ly, Swede:il, Finland, Scotland, and Ireland
o work n pyrall $ and‘ gre.amte quarries, diversifying the origi-
population, At the beginning of the twenty-first century, Put-

nant’s economy remained sty
_ y remained strong, It had a slightly lower unemployment

rate (2.9 perce : : : .
(2.9 percent) than the neighboring big city (3.3 percent) and the state

- as a whole (3.2 percent)
} 3. ; many Putnam residents have att
lege or have a bachelor’s degree, e endedsome col

By the mid- y \
l.ivej}'a]% ;.Ezidpiii{i{:;{m?e numbers: of Asian imumigrants had begun to ar-
o thebdt o 15 ‘cemogfaph]cs. In 1980, there were sixty-four stu-
s (ESL/FJ?BF.),ngrmh as a Second I.,'fanguage/’l’ransitional Bilingual ¥d-
o TWCHJI. o ongainT representing .6 percent of the total school

o represent);nyea}rs a‘ter, there were 996 students in the program
A _Off e g aimost 11 percent of the total student population,
ers bilingual programs for Cantonese speakers (now 60 per-
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cent of all ESL students) and Vietnamese speakers (now 14 percent of all
SL, students), to comply with the state’s mandate for bilingual education.

During our study, the student body of the school was 53.9 percent white
(versus 77.1 percent statewide), and approximately 40.6 percent of stu-
dents were Asian {compared with 4.2 perceni across the state). African
Americans represented & smalier share of total enrollment in Putnam than
in the state as a whole (1.4 percent in Putnam versus 8.6 percent state-

wide); Hispanics also represented a smaller share (1.4 percent in Putnam

versus 10 percent statewide}, Thirty-seven percent of all students at Put-

nam were eligible for free lunch.
Let's set the scen¢. Built in the mid-1950s, Putnam Middle School is a
plain, boxy, two-story yellow»brick structure surrounded by athletic fieids.
The school door stays lacked, and students enter € masse when the doors
g. Visitors must ring the doorbell and identify them-

open in the mornin
selves through an intercom before the door is electronically unlocked and

entry to the school is gra
given the tranquility of the school’s surroundings: the neighborhood looks

nea, trim, and orderly. Adjacent

on small, tidy lawns; the streets are empty of people.

Enterin
from the light reflecting off shiny, stone-¢
the right displays a banner made from brightly
reads “Student Alliance against Racism.” To the
tion displays pages of student poetry and artwor
¢ hub into which flow the school’s corridors an

This central space is th
stairwell. Just off this central space is the main office, where all visitors

heck in. Receptionists sit behind a long counter runnin
isitors with a polite hello and courteo
¢ of their visit. Visitors are asked;

olored floors. A red-brick wall £

left, a freestanding parl
i on its three tall wal

the school must ¢
the length of the office, greeting v
inquiries into the purpose and natur
sign the logboolk.

The office is in a constant bustie as student
hurry in to check their mailboxes or make photod

round near the counter OF sit expectantly in chais

helpers run about fetch

and sorting, teachers
es, and guests mill a
the door.

With 580 young adole
ing level when students ¢
some walking quickly and other

scents in the building, the noise rises to a de
hange classes. Students pour out of classt
s bolting through the corridors. They

nted. These security measures gecm eXCessive,

blocks contain modest single-family homes.

g the school building, we step into a wide central space, bright

colored pieces of felt that
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only two minutes to rus :
rush to their locker
friends. and arrive at thei 15, exchange hasty greetings wi
o anda t arrive at their next classes, The air is filled with shouts bl- I;h
;3 . aui]t.s, punctuated by the slamming of locker doors n e
uring tho - .
princi '11gd' : S(f boisterous breaks, we oflen see the principal or assistant
pne p:i. ulectmg traffic, issuing firm crders to students to walk not ant
s standlin intense o . alk not r
bout 1 g m lntc;lsc conversation with a student, giving a stern | tun)
- the v - . ’ g a stern lectur
when the h;;e of mdjdm foui tanguage. At the start of cach class Perioitle
- s are suddenly drained, the qui N ’
¢ ; uiet hum of maffl i
murs thro ' . d muffled voices mur-
o debilgll ‘::&oscd doors. The hallway floors shine; they are amazinmi
o ris. A - ) . A 3 ol BV
doss. whici 18 C']‘”S of glazed tile and brick reflect light through the co g‘Y
) h are decorated with boards di i -
s displaying student ar
hoto collages of for o ying student artwork. Several
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that span d cultures. One by one, she d
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this class. It was a place where speaki .
where the student peaking English was not always ne
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W never a moment to spar s EO a7 o th ~
o ot 1 p <, M 3 '; nas 11d]<-8 1 [ ]JuSlﬂCS‘S to
k]l CXcSCl]y W[ltll 18 go]llg on 1 h(:‘l SC]]OO]. A 112111(15—011 ﬂdn]
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te have the Chinese students keep a journal in Chinese. The new teacher

cannot read or write Chinese, so she took it upon herself 1o read, correct,

and write comments on the students’ journat entries.

Because Ms. Cheng is conscientious and capable, the principal asks her
to help with larger administrative tasks. Following the administration of
the eighth-grade state standardized testing, both Mrs, Bonaso and Ms.
‘Cheng were occupied with collecting and reviewing student answer sheets,
They examined hundreds of student test booklets to ensure that basic
identification information had been entered correctly.

- Ms. Cheng worlss long hours, often well past regular school hours, Cne
afternoon, she explained modestly that she is one of the fizst to arrive at
the school each day and one of the last to leave, Parents have often asked
her if she would tutor their children privately in Eaglish; she said that be-
cause she has to set some limits on her working hours, she has deciined
these requests. She does make herself available, however, to tutor students
who are willing to come to school before classes begin.

Ms. Cheng also extends herself to help parents who have difficulty un-

- derstanding or conducting personal affairs in English. Once she accompa-

nied a new immigrant couple by subway to a downtown government office
to assist them with their Social Security papets. In addition, we learned
that Ms. Cheng plays a leading role in Asian student affairs throughout the

city. Whenever Asian students get into fights or there is an issue involving
Asian students, she is called in to help translate, interpret, and mediate.

Both inside and outside school, Ms. Cheng concerns herself with the

‘moral and character development of her immigrant students and worries
‘that they are subject to unhealthy cuttural influences. She notes how many
students remain unsupervised when they go home from schaol because
most of their parents work long hours in restaurants, factories, or hotels in

he city. Knowing that students watch a great deal of TV and have access 1o
wide range of information from the internet, she often lends students
ideotapes containing what she believes are more wholesome messages.
hese tapes include The Sound of Music, as well as Chinese-language dra-
nas that focus on the importance of family relationships. A self-described
hristian, Ms. Cheng attends church regularly and once organized a trip

0r Chinese students and parents to watch a play at the nearby Christian
Ollcge.

At Putnam, the students range in age from eleven to fourteen. While
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ost look awloward with or act

+s of the opposite sex. Chinese girls seek eacly other
congregate in the cafeteria, speaking Cantonese.
5, 100, sit and talk with each other in Chinese—sometimes alternat-
ng the more widely spoken Cantonese and other dialects such as

e or Taisanesc. Only those Asian students who have lived in the
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in the school. On & day we visited, two
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¢ while counterparts dressed and
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Boy
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ffice. There they take tests (hat assess their Englis
having limited English proficiency ar¢ a
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les the student’s schedule, provides the student wit
roduces the student 10 his or her teachers, and
the parents. Throughout the year,
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1to more adva

its racial tensions, they are
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ted that white stu-
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countries. F
sentful when Chi
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wide registration session,
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proficie

personnel service 0
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signed to schools with ESL classe

the only on
At Putnam,
and advanced.
of the English pro
ground. She assemb
school orientation, int
an initial meeting with

4 Ms. Cheng meet Wee

teachers an
o move specific students ir

ress and to decide whether t

heir native languages;

ool district attend a city
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ESL or mainstre: ;
o th:s;ldn :):;az:e; Sud.1 moves usually oceur after report cards are
{hat helps teachers gat C i Yff—ﬁl, students take an English proficiency test
Asian parents ¢ gniclﬁletieu progress.
tion classes as soogis o)sf :):Imt their children moved into regular educa-
parents insist that theIiJ' j .ie’.MS' Cheng said. Some of the more assertive
ately, even if their En 11'(?111 { ?le.n Pe moved into regular ciasses immedi-
hemselves and sant tghisl 1; -hmned. Many parents know litile English
lish as quickly as they Ca‘? ;hldrcn to help the family by learning Eng-
b Chinese, many parent .To ensur.e tha't their children maintain fluenc
weekends. s send their children to Chinese schools on th);
Ms. Cheng not
he Unied g{a;zeds :l;itd sciliu? sl.'ud?nts, including some who were born in
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the classroom Ht
: 55 progtam ’a?:z;:aie lzttic? progress. Most students want to leave the
e ronns o o <ﬂﬂp0551b1f, she said. Those who stay longer than
ot 0 e i th(e) gc-)od. about their schoolwork; only “lazy stu-
program because it is easier, she said,

S81'0 p i A 1 l( Y
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o thes l(lj}e(\:?i;l,ziliib\“_—lde‘ I'hese students may have felt emboldened
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lan boys chatt il gnos # to the video, while thr
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: emptied the contents of cad a novel, while
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aded real instr‘; ?’ one by one. Ms. Cheng told us that this teacheryol;ll‘l X
ction by showing videos, which bored the students ’]‘;n
: s. The
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day we sat in his class, he appeared unconcerned oF ablivious to the stu-

I to their facetious replies to bis questions.

students were fully engaged and absorbed. In a read-
e teacher filled the class period with participatory
ninutes of free writing
er. She used an inge-
4 the classroom. She

dents’ inattention ©
Vet in other classes,
ing class, a YOUng whit
and coliaborative activitie
while classical music played
pious strategy 0 help develop
would ask a question about th
1o whoever raised 2 hand. It was a
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took turns challenging each other to defi
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ole they wese reading th

5. She began with 2 few 1
{rom a radio the corn
attention and respect i
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fection and respecl. The same st
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o attend sessions with the tuto

udents who were loud and unruly in th
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This tutor was ind but firm manne
Only those students who appeared to Il
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{he students to color the objects according to diffe

objects that began with an “h,” bive for objects that began with a “p, @
g0 on. Students talked quictly o cach other in their native languages
find the right answers ot to exchange crayons. Strolling around the tal
and attending to students’ hesitant Finglish, she maintained an engag
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was able to keep her students’ attentio
peared 10 be in her thirties
oach, as well as with awal

Another teacher who n was
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sense of humor Like t
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erized by respectful and '
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| worksheets with pictuses of
¢ in nature. She would ask
rent criteria: yellow for
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Joking with the ¢ he i -
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high expectations for herg t Zt event. Like the reading teacher Shc§J hrcg
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Putnam has support gr

ent and social (lielvdii;?:]}:ts :il;;d programs that promote student achieve-
a peer-mediation program ti 1E.Se include a morning homework ccn'ie'
program called “Making it hat teaches conflict-resolution skills } ;
<elfesteem, attendan ng it in Putpam,” which aims to promote =;£ 3111( a)
Alliance against Rads;? \j,l;i achievement. A student organizati(;nuzllllzz
the building, meets we:zkl ‘je EOlgl-fUI baf“m" hangs in the central hl.:b of
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2 Most teachers in the school say that prepa-
me. Moreover,

nt students

averagé Jevels across the state.
eighth-grade test gobb
Ms, Cheng. She fears th
Lecause their English ski
al fear that low SCOTES
school, As it turms oub 67
ficiency on the high-sta
iy higher rate than mos

Jes up valuable class i
at many of her immigra
1Js are still at basic levels.” Both
among ESL students will affect
percent of the students per-
kes English language arts
¢ of the schools in which

ration for the
the test worries
will fail the exam
she and the princip
the students and the
formed at or above pro
test. This 18 3 considerad

we conducted research.
graphic work at
nt students. This

Over the course of our ethno
school adapt 1o the growing influx of Asian immigra
y white schoo) where students have ex-

change 18 occurring at a majorit
pressed unease with foreign languages and cultures. Despite tensions, the

school atlows students 10 express their
1 from each other’s diversity. This approach is ap

ages them 0 leart

between. classes and during cach lunch ho

ways of cafeteria freely speak i a variety of 1
ed events like Internati

through school-sponsor
bring in food from {heir native Jands and put on p

clerents of th eir cultures.

The school administration ha
tioning school environment by €
g learning. The school’
st teachers, staff, and students seem to hav
and school achievements are rit

Putnam, we watched the

at promotin
ment, and mo
the idea. Fngagement, learning,
brated in public events, classro0ms, and h
visible role in enforcing clear rules, and man
low her lead. Within individual classtooms,
¢ teaching and learning st
stration, the school asa
ocially and academically.
) face some of the greatest challenges,
Three ESL teachess in
¢ English language and Americal
esent source of kind help
ts. In the end, 00, the sti
o many Asiail immigra

students receive quality &
rategies. With an acti

struction using muliipl
whole challenges

and attentive school admint
of its students to grow both

For immigrant students, whe
school provides valuable suppost.

sequence help students learn both th

cure, while Cindy Cheng is an ever-pr
ents, teachers, and paren

guidance 0 stud
¢ school has welcomed s

have each other. Th

different backgrounds and encour-
parent
ur, when geudents in the Tall-
anguages. [L1s also apparent
onal Week, when students
erformances that shase

s cagefully built a well-structured and func:
stablishing and enforcing a climate aime
s dominant narrative is student engage
¢ internalize

vally cele
allways. The principal plays:
y of the school’s teachers fo

» structured ES
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Monroe High School

“Monree” is one of Boston’s most histori
e : : st historic neighborhoods. Origi
e e ii?i;f;ﬂ??;o: was 111c0t:porated inte Boston irf lg;i}glgill.lly
oty in i makicn I3 ;vcen two 1111Portaljt rivers, its citizens ﬁigured
A N nelg ;b early co‘lomal America. The attractive arcil'
e s D ‘1g orhood includes Federal, Greek Revival, ¢ 1;
Queen « During World War 11, its navy yard employed 5(; ((1)1:)?)
At the end of the nineteent
e e 1841{“)1: ;r;;t;elntll\]/[centurly, Irish workers escaping the potato
o Proston setll,e . 171] l.onroe in large numbers, driving the e-lj';i ;
Brglish Prowstant set M:Jo 1-]1(: suburbs. Today, a “townie” identit;f stielll
e o ;110(—:. Beyof1d the original English-lrish ten-
SR ]}; 1a‘s been reinforced by the relative isolation of
e fmn; Oﬂlg .1 )olxhood from the greater city. It is not unce 0
ron ot people her neighborhoods to believe that Mo i ) o
et nroc is a sep-
The neighbor is divi
] lmnygcmC 3:::31 :ziﬂy ;.s fimded .into two sections: one is elegant
et less_gr,;ce ;715LY]lSi.1 boutiques, and beautiful old~fashionec{
e oom g %1; section feat%u'es potholed streets, rundown
ot b i byk es, e;nd old 'tl'li)]&deckel' homes with beat-u
h 1. Thel'(f we ﬁlld th(‘,‘ (N;:gj(zz ;:z::ng“;;ass and low—inconlc popu}ali
B s ths ¢ 1 ing Development, one of t st
o pibli\:;?f;?i?ji in t‘hé U[inted States and the Ei)zu'gcst i?lnt;:cfi:helt?m
e houel g,' ll.ltb; to live there, tenants pay approximatel ’ w‘s
¢ 1n rent. Herhper

‘Monroe’s Trish have historical
et e B ally had tense relations with ¢ '
s (s;;ld o ;i ;1;9;1} :y ltown‘s. Its homogeneous white popLEilTictljndl?i I':la‘}‘
ntoes s oo (;.Slizzmgrants of color. According to the 2006 c‘en:%::}
ool f] 1§ 11§a1:1Y 96 percent white, with residents * | 5
, and Italian ancestry. There are very few l;];zllo
acks,
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Asians, of Higpanics. In fact, in 1988, the city’s housing authority began to
desegregatc the developments by assigning more blacks to Monroe’s hous-
ing development, but the locals resisted. In 1996, the U.5. attorney filed a
civil action suit against the housing authority for failing to investigate, pro-
r, and take action to solve discrimination and harassment against thir-
tenants from Trinidad, Haith, Nigeria, and St. Thomas, and others who
atino and African American, The tenants complained that their

physical violence,

ghbors had harassed them with racist graffiti,
and destruction of property. Racial tensions

tec
teen
were L
white nei
threats of physical violence,
are common {hroughout Monroe.
Monroe High gchool sits right next
g five-story building wit
as restructured in the 19
three years, antil early 1999, when it was fully
pal explained {0 US e school is divided inte th
Lower School. The Lower chool (ninth and tent
four “units;” s independent and can set its OW
and schedule. The Upper Schoo
a-career pathways, such a
ce and economics, and co

{o the huge housing development.
h the capacity 10 hold 1,230 stu-
90s but was 01 probation for
reaccredited. As the princi-

it js an imposin
dents. The-school w

s communication te
pference anc events planning, inad
hool is 41 percent black, 30 percen
te. Sixty percent of the student

school-t
justice, finan
dition to the core COULSEs. Today, the s¢
Latino, 20 percem‘Asian, and ¢ percent whi
qualify for free or reduced school lunch, an
come from homes where English is not the fir
fail the annual high-stakes state test of English lan

age go on 1o four-year colleges.
cading to the main door dominates the b

ationed at a small desk, but does not see
ing visitors oF challenging them.
reading a newspapen talking o2
ing to sports on the radio. As ofien as nof, we walked 1ig
d divectly into the classrooms without anyone greeling
or asking about the pature of our visit,

we find the secretaries i1 the main office U
times for entire class periods, before consider
¢ helping us make an appointment wit
us, they warm up, but we cannot help

st language. Righty percef
guage arts. Only a sma

percent

A large, litter-strewn Tamp 1
trance. Just inside, someocie is st
terested in either welcom

especially
ed the ostensible monitor

often observ
phone; of listen
past the desk an
requesting identification,

On our first few visits,
They make us wait, some
our request for directions o
principal. As they get to know

e Upper School and the
I grades), comprising

n academic emphasis
| (eleventh and twelfth grades) consists of ;
chnology, law and

a 50 percent of the student
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dering how par
parents must feel about thi
u Xd g
the school. about this reception when they first come to
The hallways '
ons Ce];b 1 y have no student artwork hanging on the wall d
rating student ; ails, no .
e Th ]% student achievements, no references to athlct', o
. The walls are bare, save fi ctics or special

_ are, save for some barely paint *

reads “Fuck you.” We ) rely painted-over graffiti ‘

tered with tl‘ish. N C; find our way to one of the two stairwells \il;ic?h‘ ﬂ;'al
< .ol e ‘ . : 3 118 -

o e, conmreant ents who .dlC skipping class, usually in grou ;‘, .

, congregate on the stairs to hang out—and t ps ot two
and gamble. and to deal drugs, drink
Across the street ‘ ,
ian bridge, are ) cognected to the main building by an elevated ped
¢ , are a modern auditoriuz : ‘ peces-
athletic facility is ditorium and the school’s gymnasi
e lc O ly is zive]l kept, with a roofed basketball couigty t : uu; the
a pool, an arge WO VO
Mom-(;e- zud, ct a large outdoor football field. Sports a,rc o C‘Yba]]
; lents, we are told b : ' e a prioxrity at
. a proud coacl :
for its renownea t ¥ coach, often cho ]
3 teams .. ose the sc
< hool because he eams. A Dominican student explains that he choS Lh0101
d . 8 a the
only place in th 5. ;”a“te& to play professional baseball. The court "
‘he . " "{§ are
b iviggant and C .moi where we see students of all races and nati IL’ -Fhe
The il d native-born alike, come together amicabl tonatides,
~ The Hbrary, in the mai ildi abhy
n building, is organj
boasts a large ¢ . g Is organized and well maintai
é oll Yol maintar
_ onqucuOﬁ . t!echon of English books, but books in other l':n ed X
5 5 heir abse ST , § Cl languages ar
the bilingual te);Ch l.r absence. The librarian says that althoughih: f’;ie
ollction, they dlzts to choose Spanish and Chinese books for ti1 l';s o
) id not respond. Th incin ] ¢ iorary
i ) . 'The principal tell has
udget for books is minusc - pal tells us that the ”
AT s 1s minuscule. Moreover, he says, 85 percent of thscll-:ools
ary hav - ) - Cthe
narily to uj; il e never been checked out. Students visit the libr ool
y R he COInprCI‘S' onc . ) < 'ary p]_»i_
here. Part of { ; ¢ in a while, we see student )
nere. of the reas : . ] ? students stug
ar hours: it do “rtdbon the library is so rarely used may be its ‘u?)’mg
. : ubles as a classroom and opens only s {rregu-
Jed there, uly when classes are sched-
The schoo] a0
: cafeter i ;
i Tunch, tonche fcx%a is big and, unlike the rest of the school, clean. D

. here ; (; ;fs attempt to maintain order by shouting at 1{’-1 - 1;. "

] s and staff e e h at tielr charges
terin ot .“.1 eat in their own space—a small room next d _"“Ugts-
We ; } re they can escape from students oor to the
We dread goi ; X ’

Ils r2 1‘ going into the bathrooms. The odor is - :

s rarely have toilet paper; soapisal overwhelming. The
Perand soap when we viqi’t B cause lu‘““'Y- We learn to bring our own
i deal ' sit. Because bathrooms are regularly the sit

ng and fighting, they are under surveillan(c gularly the site of
C.

ne



LESS~THAN‘OPT&MALSCHOOLS ' .

al, David Lee, interacting informally with stu-
mote, cold, and brusque. Students complain
hat he is careless

We rarely se¢ the princip
dents. He comes acrass as 1e
that he does not lenow them,
and arbitrary with discipline. One

that he screams & lot, and ¢
Dominican student confides that he has

no respect for Mr. Lee, explaining, “He doesiTt even femenber the names
of students who he has disciplined.” In one case, we're told, Mr. Lee forgot
that he was going suspend a student and passed her without comment
in the hall the very next day.
The immigrant students avoid the ineffectual Mr. Lee but ave drawn
to the competent and caring Monica Sandrini, a young Dominican wo-
rman and a proud recent graduate of a nearby Ivy League school. As the
| counselar, she was averworked the instant

schoal’s only Spanish bilingua
she started working at the school, but she has become an impoytant souice

of emotional support for the many immigrant studer
her. She remains highly invested in their emotional and academic well-

being. Be
portive services for immigrant students,
for TOEFEL, the Test of English as a Foreign Language tha

or preparalion
coliege applications. Even

nopnative speakers must take as part of their
1d ran an after-school program that tutored immi
he students i ow study named her as one of th
1 their lives. She even hetped one of our partic
of the white main

tually she organized ai
grapt students. Two of ¢
most important people i

ats find bousing. Soon word got oul among masay
1o go to for real help: man

{ to Miss Sandri

pa
stream students, 100, that she was the person

who had been assigned other guidance counselors wen
for help with their college applications.

RACIAL AND ETHNIC TENSIONS
Larly efforts to descgregate the city’s schools sp
e. The city’s desegregation was implemented in f

famously in Monro
High until phase 2

phases, though these efforts did not affect Monroe
gan in 1975. With strong opposition 10 “forced busing,” the commy
banded together through its local committee on education L0 voice—7
act on—its disagreement with the desegregation order. While not all ¢
dents shared the antibusing sentiment, most did, Protesters took 1
1 tension grew between outsiders jmposing the ruling an
fb

sirects, a
In anticipation of violent outbreaks on the first day 0

commiunity.

ats who gravitate to

fore Miss Sandrini joined the ataff, we saw no signs of basic sup- :
such as bilingual tutoring services

arked fierce battles, mog
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a convoy of poli 's f
Chﬂdmp)f . pt ; lice officet sﬂfollowed the school bus, filled mostly with black
o jnde,l.b; he school. Those images flashed around the country, |
o e s Those i eav-
i : e marks on the city’s, and particularly Monroe's, i "
T v Monroe’s, image and
Soon after, white resident
o tlt r, white residents who could afford to moved to other tow
snrolied their chi i - i e
ool bL;l children in more expensive, often Catholic, private scho 1r
e enin ‘ : . & hools.
put v orf busing, teachers and staff had believed that Monree High
] o i N . . . ¢
w1.1s weakest students, Busing, many teachers told ;
gravated the situation. el only s
At Monree High tod: it
Auner igh today, whites, blacks, Latinos, and Asians occupy se
: 1al sps igrant are
e 5 d< spl‘tces. Immigrant students, mostly Latinos and Chi 3 o
relegated to the bilingual g ot and
program. Decades-old patter i
e : patterns of distrust an
mue ;3:11)1; continue, Tensjon and disrespect permeate the schoot d
ment. est, students from di o
1 different gron i i
O tgr ps pointedly avoid each an-
v, we hear taunting and racial epithets and see pushing and
$ an

b 14 . g P . Y
JH ] lllg ]f‘lghtﬂl al]d t].‘l] cals 01 H()]CIICL are ever-present Olll on t]]e
3

school’s sports teams do students from di 0 o
students from different groups work togethe
d sther

congenially,

Administrators barely ¢
ators barely address these overt tensions, denying that raciall
y

motivated fights - with any {
mosvated | il;:u?;ui” Y«i:tla-ldny. {frequency. We see no systematic attempts
T Stzrndit“; tlle vmi.ence and noted several incidents of bul-
- ;f ch " s'31s s‘;lmply 1g1m.red. According to one white teacher
hho Js seemingl .v1o‘u‘s lF) th”e evident tensions, “This generation of
ed to being together,

; e b k «
g ].[C( 1 5 Quns ire more atiune e sCr
61015 (G O
]1 ua 1Cne a d C atiu d tot 5 GOl's

8 CO[T! .. 1 . Fere
Ovcrptlhe: ;Z_l:lhi}:;gl;m&‘ A counselor explains that white students, who
ot g A gl mcher mets: o whe i b o 5o o
I toge ache es: “The white kids have a feeli
ﬁ;i;ﬂlef:nazi lfxriltlhlzrl‘ae}at, %ﬁ(e how tl:le)’ walk around the hallczvi(;esl'h;i;f
kings_ ir own Lt )23::.3 .11‘1lth§ corridors .and they walk like they are the
e i Way[' «ThL ri; ‘m th; b‘lack k:ld:l;.” Another bilingual teacher
S blad.(g énd ¢ 1:.3 clear land visible racial divide among stu-
v vherely blac $ an .a. .11195, Asians, and whites hang out separately,
are not violent outbreaks, there is clear separation and

istrust”

the forbiddi
rbide Ack armi
s 11.1;;5; ractal dynamics adversely affect students who h
om different ethni s
ifferent ethnic backgrounds. A Dominican student tcl]:,(
5 1S
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on her because she hangs out with the black
¢ having a Latino boyfriend led ta tension
Puerto Ricans and Do-

that her Latina friends pick
girls. A white student says tha
with her friends. Several students explain to us that
minicans do not get along, because Puerto Ricans, who tend to be lighter-
skinned, “think they are petter” As a Dominican student tells us, relation-
«ywiul between Boricuas [Puerto Ricans) and Dominicans. My

ends tall about the Puerto Ricans, and don’t like me being
ivide between Dominicans

They hate Dominicans,

ships are
Dominican fri
friends with them.” This student describes the d

and whites: “Some white students are very racist.
and Dominicans do not get along with whites”

FEAR AS THE DOMINANT ETHOS
anversations with students and staff alike.

sound the fear of vinlence: when to be
w to cope with fear (always walk in
oms), and where it is especially
er notes, “Students disrespect

Personal safety is a theme of c
All define their school experience 2
afraid {going to and from school), ho
groups)s where it is safe (bilingual classro
dangerous (the stairways). A parent volunte
any of the ieachers and staff members, and {1 have seen|

each other and m
d hitting at each other and calling each other derog-

students screaming an
atory names.” Pushing,
the stairways, and on the

shoving, and punching are rout

common.

On a cold February afternoon
another. It happened the day of the school
eve of a school vacation. In a pattern that we came to associate with th

management of violence at Monroe High, the school dance was abruptl

cancelled. Students were told that the disc joc
d of initiating a dialogue bout the trauma and conse

¢ incident of school violence, the adrninistratio
e. The students, of course, knew very well wh
had really happened and were outraged by the administration’s lie. :

One afternoon, walking down the stairways, we witnessed a fight invol
ing two African American girls and two Latina gitls. The girls were hittin
punching, and kicking one another, surrounded by a shricking crowd.
(eacher standing a few steps away reacted by screaming, “That’s enough
When the fighting continued, the teaches approached the group
sereaming, “That’s enough!” The fighting stopped, and the group drifte

’s Valentine’s Dance, on th

last minute. Instea
quences of this horrif
chose instead 10 dissembl

ine in the haliways,

way to and from school. Weapons are not un- |

in 1999, one Victnamese student stabbed :

key had pulled out at the;

stil
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i(;‘lf\l’:;dﬂa‘l‘i as;alTl;ﬁz ,::,S though not"hing had happened. The teacher, too,
During oz;r intervi::rsnoi dlscuSS%OH' Th,ere WEIE IO COnsequences.
between the blacks in thea :1;21];21)11 1111'1] }pa;-tlcuiar commented on the tension
gual program. Faurteen-year-old Leocr?alildssf :n((j::ti;lail;‘:j -1‘:1 1‘he‘biljpf-
%f:lm’ sa;d the constant conflict between blacks and I"Iispaniclsclfllll;dl: 1;11;}—
f((;r f?;:?s)elf:?;?;:iidem eXplla med, that the rigradas (a Dominican ter:;
Jast vear b : . ays Wol‘rled him. He added, “This year more than
G}i’r]s : ecause n‘ame blacks have entered (the school]”
tom th,e (];OC;];\’S]I;CI:S ;l;oult) 1t.hls rs‘tcia‘l‘ tcn:l;ions. Thirteen-year-old Norma,
Latinos . . . they used tc];“l ic, said, “I think the blacks are racist with the
student, tW€1V€~ycz;1-~ol d Sst?;?ll;l 32 Slzlrc;bilédt ]Eeellfnlxle ugly things” Another
. i ollowing incident: ©
:;,‘lffeks 280 Ci.urmg gym class, a friend of mine from xilglii:f;iz?;r:&f an
al;gﬁfthzl Efillz ef; c:llzrtze ;egular program because they were talking EaZ;IY
learn Spanish. Those ltliclinfl;lzngfl;lstltzlfg i?k El;gliSh, and we tell them o
e ’ hey know in Spanish ar
words and they say them to get into fight , o >k anish are bad
general, though, girls were ]i:ss iikeiyﬁgﬁi 52;503)61-2;302 ;5?1?111; tlilcu'n.” I:I]
e esieged.

As a twelve-year- i el sai
- year-old Dominican girl said, “It is safer for me because it’
oys who want trouble and get into trouble.” e

C ¢! y = 0 .
source f1 ) ] I_Ilgh i5 l.h ﬁl 311 Sy‘:t(_ll‘,l N 3
A othe [N X1ety a VI( nroe J C [ dic ot

long after Septe
” i)b e Ecgt;mbe& 11, 2001, when tensions were running high, a cherry
mb exploded, and in an orchestr ’
; ; ated prank, three different
sounded simultaneousl i , e el o
sly, causing chaos throughout tl ilding. ¥

sounded simuaeot caus ghout the building. From
o Cla,sgeach]cnj;. v;fcm posted in the hallways, sometimes frying to conduct
< ses while keeping an eye on tl
a he alarms, sometir i

el clase heeping , nes meeting or do-
gi e pﬂelp WT k. After the prank, there were always three or fouf school
puards watking the halls, moving t

; g the students between clas

puans i : 1 classes, and follow-

g up and down the stairs. In spite of the new surveiflance, we still

1 , We 811

saw Stu{]c]ub cutting §5€ 1oy d a &
i) Cid\ SE8, W al]del ing 1 1]]{: 1] 1]) lld lli 111] il 1493 1([1,11{‘;
. 3 SJ alls, a o g (&)

Sl’udei‘l 5 i ‘hat va (} 1.9 ot £11-
8 Sﬁld lh: yanagalism SOlllEtiin(;S i‘l‘iggel'(td l'aLial tC]lSiOl‘l A C
.

t[ai An‘lﬁ]'. an stude £0 Jl( ie(l'{ 1A ) atino stude 1ts were always b T1C(
d iC [ 1
| I a [ Lat ; 11t eI'E WE
y < o

@€

One day s > sel L
y someone set a fire n the stairway between the fourth and the

ffth floor. Everythi
vor. Bverything could have blown up. They blamed us [Latinos]

en thougl ey i
gh we were on a field trip and did not do it. They blamed the

123
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e a is a brand some-
because they found a Goya can [Goya is a br

h Latinos).”

. N . 't ‘ ) 1
Ges associated wi N - oresed
Mo d surveillance made the students feel safer, blft al ppf wed
e ninican student confided: “It’s more salc

e ﬁ}“rtee”'year'?ld D(:v It's good . . . but i's also annoying because
Theres o o p'Ohcetl?ing‘. They've become tao serious, always watch-
v et pla’?’ O'l fi ar:f interactions between students and the new guards
. YO'L*}'. p;i ;eia;(ed. Students approached guards in a‘spontaneous-,
e surpmmg'y ceming respectiul and appreciative. Over t1mle, hovlve've:l,
e mfmnel,tjmt presence clicited other feelings. “It feels like a jail m‘
o g:‘ardt‘ Coc:]e;t said during the last year of the study. A parent‘ Voluntce-1
" 0]‘]"6 he dents feel they are always being watched, as if they are
add:d, rheli?t cri1;1es—~so much so that many students simply want to
ready to COM
get c?ut of there.”
Fear and violence folio
they felt especially yulnerable

Hispanic students

wed the students home from school. Many said
on their way home, when drinking, drugs,
nmon. A stall member shared her con-

- o3 @ 0
gb, ﬁl‘]d }_()b pla g lin were { ‘ . I
{ ﬁgllt tlldt was SUPPQSC d to tak@ P 1ace beLWLen two 11VE’11 gcl g
out a S

i one day, an event she was :
sers sometimes tried to get Vo
(rative silence regarding vioier{c :
4 Dominican student said with resi
» (we don't salk about that}.

beatin
cerns ab
after schoo
dividual teacl
ture of adminis
thirteen-year-o}
“De eso NO s habla

lved, we were struck by a cul

1 PROGRAMS | N
e and mainstream teachers and adminis

ision at Monroe High, While bilingu

e school’s larger mission, mainstreal

i ith specia! priv

| to see them as sheltered and overindulged, with specié 1:; !

tend 10§ § < ‘ S
1clude smaller student-to-teacher ratios. As 1 many

ili aff d
ch we conducted fieldwork, the bilingual s?aff” _:
“more caring [

Relations between the bilingual
are another source of div
s often feel irrelevant to th

trators

teacher
teachers
leges that i1

: o in whi
other schoals 11 fieldwork,
atino and Asian feachers ag “warmer and

ibe e hile characterizing mainstreann teachers’

i Igr students, w ¢
ard immigrant stud , namst e
W‘“C; } lg and tense” Over the years, and not just at Mon _
u [ o .
cold, harsh, ¢

1! 1 ‘]. s - -t - w' j 1 H <
( OftCﬂ saw Lat‘l O i 1Y lgl‘ﬂnt 3 tud(ﬂlts gleet teaclieiﬁ ltcl f;ls.‘;e"\s
y 8 . X $ y wereé morc al
H H g gae ville 'aChCIS, me
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hamper relationships between mainstream teachers and staff and the im-
migrant students, One bilingual teacher, for example, felt that the white
cafeteria workers were impatient and rude when immigrant students had
trouble understanding them.

The school has had a well-established Chinese bilingual program since
1979 and a Spanish bilingual program since 1981, 1t offers literacy classes
aimed at those newly arrived students who come with limited schooling.
In the literacy classrooms, basic reading and writing skills are taught in
English.

‘QOver the years of our stady, the structure and personnel in Monroe
High's bilingual program changed. During our third year of fieldwork, the
bilmgual facuity consisted of two counselors (one Latino and one Chi-
nese), seven ESL teachers, six Chinese teachers, and five Spanish-speaking
bilingual teachers, along with one Spanish bilingual aide. The director of
the bilingual program was a Chinese woman, By 2000, there were 115
Spanish and two hundred Chinese-speaking students. The Chinese group
had an almost equal mix of Cantonese and Mandarin speakers. The bilin-
gual program had four levels, ESL 1 (for students with the lowest level of
proficiency) to ESL IV {for students with the greatest competence). Place-
ment depended on the score on a language proficiency exam, and students
were expected to move out of the bilingual program in three years.

Though the bilingual program prided itself on offering electives that
mingle bilingual and mainstream students, those electives were open only
to students in the top two levels. Students at lower levels were assigned ad-
ditional ESL skill classes, leaving no room in their schedules for electives.

Sports remained the only activity that routinely brought bilingual and
mainstream students together. During the 1998-1999 school year, there
were fourteen immigrant students on the soccer team, seven on the volley-
ball team, three on the swim team, and nine on the softball/baseball team.

The bilingual teachers told us that they received far less attention and

fewer resources than the rest of the school. They reported that their pro-
gram was marginalized, their students rendered invisible, and that they
rarely met with the mainstream teachers. The head of the bilingual pro-
gram used the word “ghetto” to describe the bilingual program and regu-
larly cited what she considered evidence of second-class citizenship. When
the position of the beloved bilinguai counselor, Monica Sandrini, who so

tlessly and effectively advocated for her students, was cut for budgetary



reasons, the staff saw the move as yet another indication of the administra-
tion’s lack of support for its growing numbers

Monroe High School is characterized by raw ¢
violence, barren walls, and filthy stairways, many students choose to attend
ause of its celebrated athletic progra. It is a school in which academ-
ce defined by the pressures of statewide testing, a place where few
strive for scholastic excellence and where few adults seem to care about
learning of mentoring. The bhilingual program is the school’s only refuge
for newly arrived students, a place where students feel nuriured—where
teachers advocate for them, and where, at least for a while, they have a

skilled and loving counselor to look up
bilingual program offers academic rigor an
Jence for only a few of the Spanish-speaking stu
and the struggie students face when

curriculurn,
bilingual prograi place many seudents at a high i

demic failure.

1n this environment of squan
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of immigrant stucents.
ontradictions. Despite its
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d leads to educational excel-

dered opportunities, however, immigran
in the bilingual program inay be at a
and further social isolation.

reade High school

Reade High School lies in a small city in Massachusetts. With a popul

tion of approximately 100,000, this city is home 10 two prestigious unive

sities and two smaller colleges. lis residents are a combination of “tow

and gown’ folk: many are academics in the universities, colleges,' and

search centers that abound in the area, while others have jobs thai sup
derical staff, and s on,

the academic enterprise: janitors, .
Reade became a single schoot in the 1970s upon the merger of two ol
schools, a vocational school and 2 cassics-based high school founded

1648, 1t is the only public high school in the city and serves slightly fe
than two thousand students. The studesnt body, like the city, is divers
class and race. The student population is 35.9 pe
African American (including forcign-born black, many of whom ar¢
tjan), 14.4 percent Latino (many of them immigrants), and 7 percent
{again, many of whom are immigrants). About 22 percent of the sttt
are classified as having limited English proficiency.
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Kreyol, though many students speak these languages, “We follow teachers’

requests,” Janice Klein, the senior libravian, says. “We have catalogs from
{Haitian] publishing companies, but we don’t know what to buy. There are
no requests for Kreyol, not even for a dictionary”

During class time, students need a pass from their teachers to enter the
library. After the last period of the day, the library fills with students doing
homework, exchanging the day’s gossip, and socializing until closing, an
hour and a half later. The library staff does not seem to mind, though there
is much shushing,.

The school has after-school programs in athletics, arts, and cultural in-
terests. For example, several Haitian students in our project belong to the
Haitian club, which meets weekly. A Haitian teacher presides over the club,
and its board is composed entirely of seniors, most of them second-gener-
ation immigrants.

Reade was completely restructured after the first of our five years of

intal ith soap and
at Reade are clean and well maintained, with soap 2
The bathrooms ¢

fieldwork there. In the culture of the school, everything is divided between
supply. Mirrors arc intact, and the walls are free of

the time “before” and the “after” this tumultuous period of restructuring.
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"BEFORE"

From 1990 to June 2000, Reade was divided into five smaller learn-

ing communities—"schools within schools,” referred to as “houses”—each

ith its own management structure, pedagogy, and curriculum. In fresh-
nan vear, the students were placed in a house through a Byzantine process
f “choice” and “lottery” and tool most of their core courses in that house.

I

though the stated purpose of these separate houses was admirable—to

create smaller communities and respond to the individual needs of stu-

ents,” as an official pamphiet announced—there was a lamentable de

acto segregation by race, income, and national origin among the houses.

here was also a clear pattern of ability tracking.

The houses were physically separate, which made the school’s segrega-
n obvious. Walking from one building to another, or from one floor to
other, was like visiting schools in different neighborhoods. In the hali-
ys of the ESL-bilingual house, immigrant students chatted in Spanish,
rluguese, Haitian Kreyol, or Cape Verdean Creole, The floor that housed
- “basic skills” house and special-education students was the most aus-
¢, least decorated, and most poorly maintained. The “traditional” house
led like what one would expect of an urban high school: a great deal of
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public space was devoted to athletics; Announcements on bulletin boards
and n ne t : .

ot allowing them, in the voice of one critic, *to sink or swim.”

im.

gave updates on {orthcoming games and social events. Most striling was
the “alternative” house, founded as a pilot school in the 1960s by an emi-
theories of morality. Sitting on the top
it looked more }ike an art de-
¢ high school. Its walls were
h as science, theater, and

nent psychologist to reflect his . “AFTER”

floor, syl_nbolically the jewel in the crown,
partment in @ private college than a publi
adorned with student projects on subjects suc
community outreach. Students bustied about, working on projects or pre-
aboraie posters were displayed in a large coMnon
fveld doctorates

The architect of Reade's restructuring, Ellen O'Leary, was 3 i
from thc‘: start. She tocolk over Reade after the well-re ;rdedcon'no'versml
twenty-flve years retired. Coming from the academic icorid slpr]TC]Pa'l .
?ense of the school’s culture or secial structure. Brusque anc; a;: o 'htﬂe
1:11:1(]1?(1 h?rfrcdesign soon after ler appointment, seeking little n?ﬁi?tf’rzh;
«h(ous ; f’ ;:juiiizeljzs,{., or‘ s'tudents, and setting out to break up the school’s
et o1 ‘ dST. as she could. Teachers and parents alike com-
plain eary was tactless, authoritarian, and “undemocratic” He
s ;f;s(]fln,llftf:i :fzeeze out i‘l;elhighly educated parents who had been alcﬁvive :1:
cb 2 "~:many of them professors at local universities—uwz
tegllc dlsas.t-er. lhclrs.e parents, whose sense of entitlementszflljlsud;:cfl ) Su’ N
volvement in decisions affecting their children, were alienated and a(l)lsgr;m

paring presentations. El
area. Students confidently called teachers—many of whom
from prestigious aniversities—by their first names. When the house was
dismantled as part of the redesign, teachers, students, and parents alike
were outraged, concerned, and sad. The alternative house was the only via-
ool setting for famities who could not afford to send their

bie public sc
private schools in the area.

high-achieving children to one of the many

Although the dismantling of the system brought much protest and re-
sulted in the demise of a couple of vibrant and well-functioning houses,.
many teachers and students agreed that the distribution of students and
d previously been inequitable. Indeed, the num-;

academic achievement ha
ber of students [ailing courses was vastly different among houses. In the a

cernative house (where 52 percent of the students were white), 21 percent
of the students were failing a class each sciester. In the basic-skills housc
(where only 37 percent wese white), the failure rate was a whopping 51
Only one of the immigrant students i1 our study was in the elitg
d being there, she complain
¢ friends from other houses

Teachers were frustrated t iri
N ;Clb were frustrated that their input was scorned and skeptical that
his refo N
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B ;0 h _\‘ . > Ly, g 14 M I ]
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e Ti feet and enrolled their children in prestigious private s:cho 1
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percent.
alternative house and, although she enjoye
about having little contact with her immigran
She also recognized that she had much higher standards to meet: ‘T alw:
hey”—her friends in ot

o

have a project 10 rescarch,” she once said. “T
houses——don’'t have as much homework.”
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When immigrant students
into mainstream classes, they literally “crossed over’
another in a sort of mini-migration, This crossing metaphor was not:

_on the immigrant students, who looked to the “other side” with appreb
JiSL teachers were reluctant (o send their immigrant stud
feel Lost in what was seen;
restingly, many teacher

sion. Many
to the “other side,” worrying that they would

cold and alien mainstream environment. Inte
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transition, the new schools had yet to name themselves. They continued to

be called “School 177 “ghool 27 and so forth.
ismantled, Spanish, Haijtian Kreyol, and Por-

hallways of the bilingual building. After
re integrated; the sounds of immi-
¢ But the immigrant students and
cling lost in the new system,
rmth and rhythm of the
he system was disman-

Before the old system was d
tuguese were spoken only in ihe
the restructuring, the school felt mo
grant languages penetrated every -corne
staff from the bilingual program reported fe
The abrupt changes had upset the treasured wa
bilingual-ESL program. Teachers murmured that t
o stop bilingual students from connecting with each other
al faculty. Their students shared this feeling. “We don’t
have our own house any more” one Haitian student told us sadly. “It’s
harder to see the other [bilingual] iids” Students who had been main-
streamed also complained about the change, which made it difficult for
them to see their oid teachers. Soon, howeves, students and teachers began
finding new ways to recreate their old networks. “We have to make sure we
can regroup,” en ESL teacher said to us shortly before the end of the

tied precisely t
and with the bilingu

school year.

CREATING A SAFE PLACE AND FIGHTING INVISIBHITY
Although Reade is a Jarge urban school, the environment was peace-
ful, compared with most of the schools we observed. Though fights occ
sionally broke out, they were rare and quickly resolved. Students seemed
happy and well behaved. Regardless of race or ciass, many students favored
the popular “urban hip-hop” look: boys wore baggy pants, oversized jacl:
ets, and expensive sneakers; some girls wore fashionable tight pants
chort skirts and knee-high boots. The recently arrived immigrants usually
looked less flashy, but the newcomers quickly learned to dress, walk, ar
call as their American-born classmates did. '
While most teachers were white Antericans, many in the bilingual
some Furopean (Greek and Portuguese), and 8
e adolescents we worked with du

grams were immigrants,
South American or Haitian. Most of th
ing our sojourn at Reade were in the bilingual program and develop
warm, strong relations with many of their teachers. The teachers gre

volved with their students’ academic and social lives. They conside,
themselves different from the mainstream teachers and, as mentioned

lier, sometimes kept students in the bilingual program 1o protect th
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Relationships between Teachers and Immigrant
Students and Their Families
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By and lf‘"gef teddcd1 to arrive to the United States with'beimvmll's .lhil
because 1y € ean’t sment casier. As one teacher put 1t Ix.nmig;;m
made flassz:i?:tj;ea;i e mort disciptined, and value education.” Ma
have the

other teachers agreed with her:
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ant children come with the cultures and the val
.

. T : ation.
i for elders that are taught early, They value educa

family, and respect
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[ g e (.‘ly EOCU&C( or
1 f d lh'\’. a l()t Qf !.i'nl'nligl'dll? biUantS were ra lSCd o
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their studies. o
re tyying theiy pest, They are aware that their paI

N immirants kids a - et
Reeent I They don’t want to et it go to waste

ents have sacrificed & lot.

ot 1 have a class of onty pmmigrant students

E LI H can 10
Honestly, I'm B e | with this, T would be in heaver, because i

Recause i T only had to deal
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are no discipline problems, 1 have never run into an discipline problem with
thern. So it’s a pleasure.

Teachers often noted that immigrant students were more motivated
than native-born peers attending the same school:

There seems o be a motivation 1o de well because the [newcommer] student
they loolk at it as an opportunity and they are going to make the most of i,
but sometimes students who are second generation, or who are native born,
they sometimes are not as motivated . . . So maybe some of the students

from here take things for granted. [Immigrant students) look at it as a great

opportunity and let’s make the most of it, which makes my jolx easier; they
work harder.

You know, the immigrants, even though they don’t have much education,
they have such a willingness to learn—such a strong desire to learn.

The iminigrant students are the hungrier ones. They seem to be going for
the awards and the academics where some of your mainstream students, or

your traditional students, they are just taking their C and fleeing—you
lknow?

Teachers report, however, that as the newcomer students acculturate-—as

“they become more like their native-born peers—their behaviors begin to

hange for the worse ™
In the beginning, immigrant kids are more respectful, more disciplined be-
cause of stricter schools they had in [their] home country. Later, as they be-

- come Americanized, which takes between 3 to 4 months to a year, they be-

come unruly, Then they become like the American kids—they lack
discipline and [do] things to get attention.

Our ethnographic data highlighted extensive differences between the

newcomers and their native-born peers in a multiplicity of ways: from how

ey dress, 1o how they walk, to how they sit in classrooms, A percep-

ive principal mentioned how over they years he had noticed the pro-

lound changes especially as his immigrant students moved out of bilingual
tlassrooms and into the monolingual environment,

The new immigrants

Sli()yx’r up in very formal dress—some of the boys from the Caribbean even
twhite starched shirts during their first weeks in school. Everywhere

ce them, they are carrying big sacks of books. But over time they get
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zed. They begin by dressing dif-

ome moie Americani
ring baggy pants and un-tucked

ou see he boys wea
ating each other

the point. They bec
ferently—imore hip, ¥
shirts, sticking together imit
rying book packs with them; it is not cool” It
the school ethnographies, that the more accul

teased newcomer students for any social transgressions.
st the tip of the iceberg of acculturation. As children

Dress codes are ]
from the okd country come into contact with those from the new, they be-
alize new behaviors, mannes, and attitudes, including nega-

gin to intern

tive attitudes toward school and school authorities. Those who worty that
the new inumnigra Jturating should not worry. As in previous
generations, immid oday do Armericanize over time. In

the case of attitudes tow
ful what you wish for”

’g eyery move, and never ¢ar-
does not help, as we saw in
tarated peers mercilessly

nts arc not accu
grant origin youth t
ard school, howeve

How Teachers 5e€ |mmigrant Parents
While teachers tended to be qui

they did not ¢hink much of immigrant
ir children’s academi

ften absent and uniny
ult work schedules and 1

te positive about immigrant students
parents. They tended to see them a
¢ welfare and reported that imim
alved, without faking into cof
anguage barriers. judgme

aninterested in the
grant parents were o
sideration their ditfic
about immigrant parents were often harsh:

on’t support their children . . . Tven

| to checl and ke sure, you kinav, if they get a poo

or come even, We have Ope houses for re-
00 parents, Wt think it 38

Part of our problem is that parents d

just to come t0 schao
report card, that they show up»
We have 1,200 students, and if we have 1

port cards.
hat's what T meain, there isn't that interest there.

a pood year Sot
Another said: “dncation may not be the number one priority in
¢ impott

country but it is here. gometimes, I get the sense that it is o

them?”
Jeachers frequently comp
arents had for the

jained about the low expectations they th
immigrant p i children. With disdain, one confide
[ The best way for parents 1© support their children] is for them 1© bea
smodel. You want your children to be educated, you have to educate youl
nglish. Many pal

so your kids can do the same. The pest way is to learn B

1, this may be a ¢ase of “be care-
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never try to learn the i

- g)lfms ” i: Olil;}iif:m;;c In this community, many of the Mexica

et ‘isetcl when they come to the United States 17"01(' )

e e (hem.fmt 1(;:’ g%oal..()nce they get here, it is "missi‘en ac-

ey o here. 5 c- W .aa their dream to come to the United 91" s
ere are no more dreams. They go from pay;hzt}j to

Pa VC]]CC](. Thc)‘ dO ¥ av ave goals (&
e ! i 1ot \Uldelstﬂl'ﬁd lhd{ YOU l'.l'i et ] )
] e (¢] VE g0als i] OTd rto gO

There is a resounding ir Cop .

internalize their Valll;i:i).ny lm .these views. Children, most would agr
their parents. How, th(;n Cl;l:l udll:lg tho:qe about education—largely ﬁltfri
students “value educati();]” b :M(; l?concﬁc that recently arrived immigrant
seeim 1o be born from a lacl uf - 1.)arems do not? These misconcepti:) 1
tanding, The optimism iu ;od ineanmgful contact and cultural misund I_S
migrant students is l:no ; ! 6 rive that teachers see in the eyes of t;;e-l. .61—
and dreams. st often the result of encrmous parental sacrli{'”ilc:;

The Importance of Teacher Expectations

a pc U 1
1 ¢ pﬂl tic 1 Obl Tver L w ll d d
F]( tiW() < Jl ces 1 SCrve nie contact 1h indviauals

at all levels of the educati i

e tojﬂnit(;z ;cj;;c;ho;ml Enerz‘n'cllly-m--mfl'om students, parents, and

., Superin;endmfjsf :lmd dlS‘(.I‘iCT superintendents. In one‘n’n;et(--

e tion G{_immigraﬂ.t_Orim_lvmg a highly diverse district with a large
gin students, we asked, “What is the llar;ei(t:

hing about ;
our job?” Wit )
e bdiuy ; job?” Without hesitation he responded: “To get (i
cve thes iy ° s logett .
se chiidren can learn” On another occasi get the teach-
asion, we walked

nto a conversation in t]lC l‘CaChCI )3 1011
llgC in one 0{ Lhe lllldd]e SC] 0018

where the sty

. the students - .

cacher was aski )1:3 ;\’mc predominantly Dominican and Puerto Ri

¢ S 4 . )

hese kids? Wi 11 g her colleagues: “What do they expect fcan. A

$¢ Within th ’ ct me to do wit
e next few years, most of the girls will be p o with
’ C pregnant

nd the bays ar .
: ys are going to be in jail”'T
. ¢ in jail.” Thi
1d noddin ) his comument, met b :
g heads from the thr » met by knowin
rom the three colleagues she was speaking 'gllookS
2 e with, was

thbad }‘ail:’ﬂ & d W 2’ aders—ien- a eiev ”}"d ~0ldS
ll‘dcb Ch
W()Il 1]‘18 f\ 2 a S ten- ¢ nd 1
CVEN-VE .

Rhona Weinstein has beautif
sshape the od :ICI;HIZ:I:‘;)G‘(TL-]l‘l‘f‘ui]y demonstrated how teacher expectan
s thot o imemC«l.i;il‘u‘ljcnce and outcomes of their students.™ %he
hal exchanges between %1‘: dtthcl to be mlanifested in repeated inter];cl-_
chooh o e fif‘lls and their teachers and other adults i
ges that corrode self-confidence for those students 1:0;2
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“yre always driven and reinforced

these dynamics
d schools

in low csteem. Further

by institutional as‘rangements.”“ She argues that clagsrooms a0

cort students Mte those who are thought to be talented versus
re thought o be less so. These expectations are made based on

adividual student traits as well as stereotyped beliefs about

{for example, “Asian students are gmari or “f atino stu-

ve exlensive vocabularies, easily

dents are pot a3 Lright”). Students who ha
anguage of instruction, stay focused, work fast,

eXPLEss thermselves in the 1

grasp new concepts quickly, and turn in carefully completed homework are
viewed as moTe capable. Spudents are well aware of
herm. Well-regarded students receive am
jons and feedback
o sedouble their efforts.
n of these characteri

typically
those who a
‘jmpressions of i
their backgrounds

the perceptions that
teachers have of U ple positive social
mirroring (oF reflect
tlus are more likely t
wanting on any combinatio
ther become invisible in the s
these cirenmstances, only the mo

assfoOm OF are actively disparaged. Unde
st resilient of students will remain en

gaged.

We are sometimes 2
indeed our own children). Not surprisingly, as intel
toward a love of learning, but as realists, 100, we also recognize that in 0
der to thrive in the new global economy we all need to be lifelong learner
‘The optimal educational systémih, then, should build on children’s n

ools that foster cognitive enga

ral carly curlosity. Classrooms and sch
5 who are engaged, curious, and eager 1© learsn

ment—that 1s; student

the standard we have come 10 jook for. But in the schools where We
our student study participants, most of the teachers did
seern to have this goal. Only in one case-—among the
ers we formally interviewed«did a teacher characterize a good stude
we would: “Someone who is interested and engages with what is g

on . . . and {is} willing to push lherself] to the next level . .-

are curious.” Rather, when we asked teachers to define a good st
i Tng

we found that intellectnal curjosity was almost never s
finitions emphasized compliance:

cked 1o reflect on what we want for our students {o

lectuals, we are biase

countered

most teachers’ de

Attentive in class. 1oes nomework. Asks questions when they need he

polite,

One who follows rules, i8 punctual, does homework.

y about their capacity to learn and
» Giudents who ate found

stics, howeven tend to ei-
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My ideal st o
udent is just s
hard, tries to do thej ‘:"t bli)mcone who comes to class, is attentive !
ot - war
1k, comes prepared with their homework’ o (Sl
ework every day.

Do you ha
ve your pencii ¢
our | pencil and paper, your books, and dicti -
your homework? s, and dictionary? Did you do

A good student i
student is someone
ne who comes
8 to class prepar
prepared.

Has materials
ials read .
class than some(;nf): t(; waork, Never asks for a pass. Sits in a differe .
O task all the 6 who has mentally checked out. Has good at e
ask ¢ . . Has at .
ime. | don't separate behavior from academi attendance.
academics.

fac f 1 HLk 11~
lﬂd [ s

3 th‘ 1 Wh lh eI Or not \ludell Sl hOﬂ]e (4] l

f, we fo £l ether or nol s 3 d d work was a P "1

mary marker of how -

on between any 01:3;:5::15 gfaded them. Amazingly, the strongest corre
that they regularly com letl_];&?suTes and grades was the teacher’s re ;“
ﬂleir homework receivepd 1; tlhelr homework.? Thus, students w)nbpcl}(;
Completing homevork, ho uc 1- bettex: grades than those who did n 1t
o e achic\,em(;m twelve;lg, had little to do with performing well ol
e homerork 25 a -estls.- Hence teachers appeared to be overl ‘f’\“
e ent. Moreove, ;S V:ellldléat()'l' of whether or not a child was a y(;:

laces immigrant youth at '111((1{1‘3(1 in Chapter 2, emphasis on homefvo(;]
155 peers; mmigrant St:d ;‘ %éadvantage when compared to their middl K
(:)rt D d u'n.\s arc able to draw on far less hom g e e-
parents and friends than are their more middle 3\’01]( .
-class peers,

ence an overemphasi
hee an overs phasis on homework perpetuates inequiti
itaged and disadvantaged students . aues between s

NDERED EXPECTATIONS

As we den

; nonstrated in C o ] .

aps, do Cm“id;l” ?lm Chapter 1, immigrant boys, like boys fro

! siderably less well academically than their f(zl:m] ot
ale peers.®

her frustrations wit ' i
e 11;]1)2%1 bclhawors and the related expectations about
e e come 1o bele e, 1rfve much to do with this discrepancy in
s e g our study, we learned that teachers repoxt
ikely than girls to demonstrate poor or very ;S)(; ot
[ or at-

1 l‘ TeE e ]i}ey‘l 13 ) )JS (1{3 ionstrafe
58, v ] it
3 g WEIe Mo ( a () (6]
110 { S, whnereas girls ZIC {ra

1'or
very good attenti
) attention.” Teachers
A achers also reported that
irls to demonst ot -
ton” . ere more
ey den }1.11511211(2 poar or very poor motivation and *fgou
o o I ; l(jly than boys te demonstrate good or ve X mz
! [, o1mlar patlerns wer oo
ere reported for b '
for behaviors sucl
s such as
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compliance with teacher requests: 13 percent of boys were perceived by the
ccachers to demonstrate very poot or poor hehaviors compared to 9 per-
cent of girls, whereas 61 percent of boys compared to 77 percent of girls
were Tated as demonstrating good or very good behaviors. Teachers also
ikety than boys t¢ demonslrate very good at-

, and were more likely to complete home-

work. Boys, however, Were more likely to bave Very pooy ratings for cach
of these dimensions of academic engagement.” Overall the teachers per-
ceived the girls in a much more positive light than the boys. One teacher’s
response summarizes well the general outlook of many of the teachers:

. tend to be more willing to buckle down, do their

«Girls, in general .
work, get all of {heir homework in. With boys, Jots of imes, there is more

of a tendency to get di
behavior”

As we have emphasized throughout thesc Page
xperience of students. Again there is a gen

reported that girls were more}
tendance, very good punctualit

difference in the academic &
dered pattern-—-Doys Were more 1
than gitls in school-based relationships.
view data revealed that boys also tended to report more conflict wit

school administrazors and teachers than girls. Boys were morve likely tha
girls to repost experjencing or witnessing their male friends’ negative 1t
teractions with the security guard at school. Boys were also more Tike]
than girls to perceive schools as a “prison.” Fifteen-year-old Gonzalo fr0
El Salvador told us: “1AL school] I don’t like them taking glectronic devic
|pagers, cell phones] away, ivs ridiculous; {our school] is a closed camp
... They want to put cameras; we're going 1o be prisonexs . . - [Itis}m

good when security wants 1o catch you. They are sude and rough witl

students, The security often thro

1 Qur struciured student inter

ws you 10 the ground; not me, but 1

seen 1t

Leonaldo, ¢ to the qil

a fourteen-year-old Dominican boy, in 1espons
tion “How do teachers and administrators treat most students?” coml
“Bad. One time, a security guard threw 1my friend to the ground to 5
him because he saw My friend had a pen knife in his pants pocket. AnoQ

example is the teachers who always screaming ‘go to class’ and threat

you with SUSPGHd'mg you from school. They say all these yelling at YQ
¢ Similarly, @ fourt

erything s bad, if you taik,
year-old Chinese boy who later dropped out of high school 1esP9 d

if you listen to music, et

stracted, tO {ake as a role some anti-social types of |

5, relationships make 4.

ikely to report that they were less engaged.
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the question “ ; i
e oy mﬁ csi?OYOU not like about school?”: “Of course the securit
R p me and ask me many things, probably becafltsl:(l));
The interview data s :
 The intevie thi:g:]lslc; ;uggesled that boys experienced more blatant
T ool than g1 . -O,I example, when asked about his feelin ‘f;m‘
AT l.}ml;l,lum boy told us: “The school environm%fno'_'
o e cfichers are friendly, but some never let go lbf
et aciom agains, er;;c nics. What I like most is to share with fo ?
oo Jeam. Whet 1 theea\s-t ;‘; the teachers’ racism, and that somelzcap} :
s e didn?ttu enfs . . . When I asked a teacher to s c:: lﬁ
prore Sowly becase ‘undcrstand much English, he asked me iy 1
5. and told me that if 1 didn’t understand Ii:g\lﬁg i

- should just go back to Santo Domingo.”

Similatly, another boy reported: “Someti
: “Sometimes 1 don’t like some of my

teachers, One teacher used t i

feachers, e teacher Ii:cfnt;) .call me racial slurs in a joking manner. I used

e o by s e q; told him so but he continued doing s;) I k

SRR f\ : n.mch that once I acted like [ was goin -t gc')t

8 or eight days for it and he never got eveng rSplsilt

: The immigrant boys i st

ith sl ii SChOOly:} ll; lim strudy were more likely to lack connection

ool The b ),e‘ d .ported more hostile and racist experiences i
ppear to respond to these largely negative interacctifnlllz
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ich they worl and often steer students

they even actively discourdage coilege
g to do well

e school selfings in wh
jying. lnn some cases,
pursuing minority st
| context they are 1f. Du
admissions recruiter ¢

“happened MOTE often than 1 can count.”
owed that students were unlikely to turn 1o teachers,
¢ on getting into college.

Tndeed, our data sh

counselors, of other adults at school for advic
Only 28 percent said that they bad Jearned about b
apply to college from an adult at school. Indeed, ver
had accurate information. We asked them to tell us st¢
takes to go 10 coliege, but few were able to articulate the strategies that
most middle-class students of collegeueducated parents know well: “get
good grades, take honoss and AP classes, do well on the SAT, do lots
¢ activities, get good letters of recommendation; write

strong essays.” Many of the high school students recognized that good
grades were fmportant (93 percent), but very few were able to point to
other requirements for entry into a good college. Only 35 percent men-
tioned the SAT: 16 peycent recognized the importa
and just 7 pereent noted cither AP cOUrses,

tions of th
away {rom app
recraiters from
despite the schoo
League school, an

dents who are managin
ring a talk one of us gave at an ivy
onfided that this kind of thing

ow to prepare for and
y few of the students
p by step what it

of extra—curricula

activities;
x'ecommendation."5

of these students, community colleges oF juni

g college. Under the best of cireut

ult strategy for accessin
o-year colleges offer newcomey students the opportunit

lack of knowledge abo
e also offers the oppost
demic skills in a setting {

than the first two years of private college. Ideally,
dents can transfer toa fo

of college are completed, stu
the transfer rate 10 four-year colleges is surpr
sate for students who pursue this route is appallingly high, e
cially for students of color (including smmigrant-origio students)-*
Over the years, all too often we hav r of stud
who undergo a particular challenge as tbey end
move on to college. 1t s estimated that there are approximately 1

children under age eighteen who arc undocumented, with approxim
65,000 graduating each year from U.S. high schools.*’ Many of these
dents—who may have spent much of their lives here, have worked ha

For many
come the defa
stances, these TW
to overcome their
tive schools. This rou

Janguage and other aca hat costs significantly le

once these first two yeal
ur-year college: Wwhi
some do, isingly low and
drop-out
e encountered a numbe

high school and
& mi

nee of extracurricular
or essays or letters of

or colleges b

at how to get into more selec
unity 1o strengthen English
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school, and are eligi er

schao, and o ﬁﬂgﬂ;llirfjs ]Tilﬂ college b}f virtue of their accomplish-

e elv bcls encountering a jarring reality: these un-

documened s fm;n innusa e tc.) access state and federal financial assis-

tance o benele from I s.ate: tUI"El()ll rates; thus the vast majority are
eir studies.® Poignantly, eighteen-year-old Joao tolc}; LT‘:‘L

{ was broug R .
did very \:jfejli; tili)\i]ﬁiglllesz}l]le Ulnned States ... . when ['was seven years old ... |
bail team, the wrestling 12?,3 lill(ld wo%-ked incredibly hard, I was on the f;)‘o‘t-
well as treasurer of the ou‘ting (;Tfl:m]]i’]l:lcmssl‘f Ldeelm’ key cluly member as
science, AP Ameri ot . 1 was enrolled in honors Engli -
e 1o acc{)mp;li:]llljll]nu llzlélloiyland advan.ced French. I had wo;-]geg:i:;;l::;tl‘jcl’;
everything changed. 1 ]ndi) butwhen time came for me o apply to college
tend college but found ;)m- .XPCCiB'd tc') be able to receive a scholarship to aEtJ-
migrants aren’t eligible for l‘l?l my ).1.111.101- ){car of high scheol that illegal im-
to school, I have been st.uclhlL holarships. So while all of my friends went off
way to live the America d(- lln my hometown desperately trying to find :

an dream, a
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success for some - particl
e manyoiss:ﬁ p‘alt;.cquants. It was possible, for example, that
e Woula -<-_(‘)u d‘ interfere with students’ completing their
o ee st working and nolnc.sulz 1'11 fower grades. But when we analyzed the
nificant difference betwéc Wéll UI?g students, we found no statistically sig-
S Chﬂdr;lhe-two groups. Our ethnographic data re-
o ol t}-me; work kept them motivated; taught them skills
e Lo 1o 0 “,‘ . 111?55, self-confidence; and kept them from b ,\‘
unterproductive behaviors like gang life, drug useoi: t;-
, , or the
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e newcomer m-

student is being optimally educated, and where vulnerabl
rlocked and

migrants, who in fact need extra support, end up being “ove

underserved” academically.® These schools, as we demonstrate, are often

highly segregated by race, poverty, and language. It is precisely in such

schoo! contexls that we sce the American’s lack of commitment to teach
“sther people’s children™

As we learned from our ethnographies, imrmigrant students’ experiences
in schoo! are shaped by several common factors. First, the emotional tone
and academic expectations of a school, set by the school’s leadership, mat-
ter to students’ suCcess in school. Deeply engaged, omnipresent principals;

thoughtful counselors; and demanding teachers make a powerful differ-
lerance for in-

ence in setting a tone of respect, high expectations, and into
colerance. This is what we found in the Putnam Middie School—a culture
of engagement where there prevailed high expectations for all students and
a sense of collective ownership of the school.

The more toxic schools, by contrast, were deeply divided spaces charac-
terized by tensions and barricades. At both Quentin Middle School and
Reade we found no sense of school community, but rather a culture based
on divisions (between the races, between immigrants and native-born, be-:
fween more acculturated immigrants and newcomer immigrants, between
the bilingual program and the mainstyeam progran, between the admini .
tration and the teachers, between (he teachers and the parents) that fed a
«ense of apomie and lack of belonging.

1y these cases, immigrant students found refuge in the school’s bilingual
programs. But because of longstanding ambivalence about bilingualism 11
the United States, these programs are often far from ideal. They tend to be
starved for resources and lack up-to-date materials. Furthes, while newly
arsived immigrans students nearly universally found emotional suppo
and social belonging in these programs, we detected a certain Faustian b
gain at work: the tradeoft for social warmth seemed ali too often to b
lack of academic rigor. In many of these schools, too, this barrier was hi
{0 break through because the programs are divided physically as well as’
cially. Typically crudents in these programs did not shave classes, and tk
were no structures provided by the schools for healthy interaction
tween new arrivals and native-born students. Most Sften the program
different staff and students, who exhibited distinct hehaviors and att
1t

in school, There was almost no sustained contact between studel

LESS-THAN-OFTIMAL SCHOOLS

the bilingual progr : :

crained i p?(iuilii?: ;:‘id thelnmmlstream programs, which severely con-

with native speakers newly arrived students to practice their English

Most disturbing o .

pervaded many ff tfl;]];:;lg fhe- general violence and culture of fear that

plagued school we visited 00 In our study. In nearly every violence-

the school leadership W"ssc ,ql‘JNe found the same bad-fith arrangement:

cvents, sewell o denm‘c f(, 710(-1 often complicit in the covering u f
als of the problem. In far too many schools, moft zf

the day’s energy

was ed .
ooty Loft gy wa Fievoted to managing fear and stavi o
energy left to engage in learning aying safe, with litle
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