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e everything
specific action as a consequence

3) Provide a workable, realistic,
quence is specific and related to the problem — leaving the
group is related to being disruptive in a group; missing recess isn’t. Realistic
means possible for the child and teacher. Children can clean-up, wash off
graffiti, provide a service, give up a privilege, help rebuild ox mend, or find
nicer ways to say things. Teachers also need to think about what is practical

__if a child has to stay untila piece of work is complete, then the teacher must

be prepared fo stay with her or arrange for supervision. _

A workable conse

4y Provide a time limit

Hysothatchildrenareabletoresume P?Oblem_SOlving Class Meei'ings

It’'s important to restore privileges quic
their responsibilities and try again. A child who is not managing in the blodk

area loses the privilege of working there for the rest of the day, but tomorrow,
1 expect to see you show me that you can follow the rules.” We can repeat

consequences and extend the times, but generally there is an assurance of
another chance. (In some Cases, of course, a consequence is not effective with
a particular child. Nothing works all the time with children.)

5) Emphasize the language of #hoice” and “privilege”

“1f you wish to remain in this group, yot choose to follow the rules.” “You _
r stay back. Your choice.” “1f you - Children rapidly increase their teasing and picking V
on one another,

may come with us and follow the rules, O
want to benefit from my teaching, you need to do the assignments.” ' . | e el secret €uubs begln exclud; :
. : , excludin
_ Money disappears from coat pockets goners.

6) Use empathy and structure - . ,?Iasty messages circulate and graffiti‘appea: on desks

_ » Transitions become chaotic and e

L e : : and take too long,
is afraid to ride the bus because he has been taunted and teased
ase

Empathy ghows faith in the student’s ability to improve, and reaffirms that 1
like the person, even if T don't like the behavior. Structure sefs fimits and : : about everything fr . . )
ovides a way for children to follow ghrough. Explain what needs to happer, ' + Independent asgigrzﬁlemz ‘i;l‘;lyn?gg;o his fibilant speech.
: : although the children insi . careless, and filled with mist
' them in. ren. insist they have checked them over before ;iranl:flz

without apology or negotiation.
Eve.
ry one of these problems occurred in the course of last year and, pl
, plus or

minus others, each year that [ ha
, € ve been a beacher, Y i

E\r:ieﬁ:: tpl;swc!e a context for developing moral aﬁtﬂI::;lﬂsglntYnﬁd o
bt Su;l s:rt‘ 521&3:;;1 down and rant and rave, telling themngx;lll:;o ngi
e o ot appens again. And I do not mean that we enlistvfh
et aprudiiden tsg jja]rlli sxp;):}? the “do-badders.” If our goal is to givz
e out the problems they experi

Yeigss t:ge:;:t ‘tfl\nrfll’ii Feflect moral thinking, then we nee(j:{ aigf;;?ﬂ?:maﬁf oy
help Chﬂdre,n s ;1;; S‘I;s;:; V\Z;;)lte in Schools Without Failure, * G?\Fglrc]’ftm
e, ch roblems, to lie their wa  situati
heﬁa ’ Ckﬁlllg;)err;l (:Lhﬂcirf to solllve their problems or just te gi\?cll Lgf"s‘lft\;}?;ms’ -
oy Snildzen w rr:)olyctlzi a problem by manufacturing an E).a:usel bci’:ll ring

, Or providing an empty promise to the teacher sn; shemvlvl}ﬁgl
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childrén will become involved in prol?let.n«solving if_wczl egsix;i_
hem help in dealing with what matters most iy their lives. Thf1 eiiﬁr?ediate'
o und, the bus and the classroom have defzp and diare
theagiliég:?)mpéred to contrived work sheets, or abstractions children g
e vec
blings. i N
from soap operas and o?der si ole class in problem-solving hrovg
iically, we can involve the whole ough
splemﬁ It g one technique for dealing with the nasty messages, the talmn Cglass
e £ or the careless work, 1 use 2 problem-solving

' issing money, ' y
e k;i‘i? ﬁrﬁsﬁen largely from the work of Wﬂham Glassgr anislzficilo ¢
g::iku%s combined with other approaches I have tried and found suc .

shut up. But

Purpose of class meetings

i I each other and to solve

“The i oses of class meetings are to he p eac i

Thlil:;(; Tﬂtﬁr}im Nelson in Positive Dzsc:.plme. Wi]h?? (itzisﬁ;r(icggg :

V\T’Ehout F’ailure) describes class meetings as aPme whgrt}l tneleam ey

hole class in a non—judgmental discussion,” and ch t::'E: earn e i
::Man use their brains individually and as a group to solve the pr

in their school world.”

. . on
The first goal of class meetings is to generate honest discussion among

children, We must give permission for children to say what they really think,

not what they think we want to hear.
honest and open discussion.

i
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— e

A nonjudgmental tone is essential for

The second goal is to develop children’s capacity to solve problems. In a
‘class meeting, it is the students who must propose and choose the solutions
that they think will work, not the teacher. The solutions often work because
there js an investment in them working, not because they are so brilliant,
Other times, solutions will fail, and must fail. But a failure can produce an
even greater educational dividend — the process of revising and learning from
mistakes. “I'worry that there isn't time for failure,” one teacher cried. And that
may be one of the greatest failures of our schools — the lack of time we give
children to learn from necessary mistakes.

There are a few things that do not belong in any class meetings. Do not:

- Allow children to blame or accuse others '
+ Enlist other children to detect and identify wrong-doers
» Punish the whole class for the behavior of a few individuals

These tactics build resentment and suspicion, not cooperation. To involve
the class in finding a just solution is to enlist cooperative and collective
enterprise. “What do we need to do right now to keep our classroom safe?” is
a good question to initiate a meeting. “Who did it?” is not.

Rules for class meetings

These were developed by Franklin Mediation Center at the University of
Massachusetts (see Bibliography). Students agree to:

+ Try to solve problems

» Not use any put-downs — physical or verbal

+ Listen to each other and not interrupt

I present these to the class as the three impoxtant ground rules for class meetings,
but ask if they think we need others to help solve problems and speak honestly.
Sometimes children suggest the added rule of confidentiality, for example.

Each rule needs to be discussed, as well. For example, it is useful to tatk about
the possibility that solving problems as a group may mean giving up your own
ideas whenyou think othersare better. I have often modeled this, because children
can get into a contest over the owner of an idea. “Suppose I have a solution and
Terry has a solution. How should I decide what solution to use?”

I also role-play put-downs, like making faces, rolling eyes, exchanging
glances with a friend, or showing indifference with body posture. In class
meetings, children also learn to exercise vital social skills. It is important to be
aware of these skills, and to remember that they depend on a developmental
progression which involves maturation as well as experience.

Skills for class meetings

Children are Jearning to share by exchanging ideas and views., An important
aspect of participation is learning to use the “I voice,” rather than the “you




S

gice.” We help children communicate their own feelings or attitudes, rather
han criticize and blame others for the problem. Is it just the fauit of the lunch
ide that bedlam breaks out? Can this clags of eleven-year-olds move from
aying, “She can’t control us” to “What can we doto better control ourselves?”

When another group begins to discuss a problem they have raised about
.00 much noise, they initially say, “Some kids startarguing and talking as soon
15 the teacher leaves.” If the questionis redirected — T 1 like to talk, what can
[ do about it so that it doesn’t become too noisy?” — it exposes the genuine
need to have a time to talk in school. Then the problem becomes personal and
the “1 voice” is used. If we focus on the personal, immediate questions, we
sow the seeds of genuine participation.

Active listening is another necessary but difficult skill. It involves attention
to the meanings and intentions of what someone is saying. It includes the
ability to paraphrase or repeat back the main points someone else is making.
We use it when we teach children to have writing and peer conferences. We
call it “receiving the piece,” which means that you have attended to the
meaning and message another communicates, and told what you heard or
understood. :

In a class meeting, we are teaching (as well as exercising) vital skills in

cooperation and problem-solving. We willneed to be patientand encouraging.
Figure 5.1 provides an abbreviated list of social skills, adapted from The
Developmental Acquisition of Skills by Sarah Pirtle, which 1 use as a guide to
assess children's growth. I compare results from before & program of class
meetings with those after gix months. These skillshavea developmental base.
As children mature, they are better able to reflect, consider multiple view
points, anticipate the outcome of various solutions, and even control the
impulse to speak out of turn (although even as adults we interrupt too
regularly).

Class meetings — and the skills they require — take practice. Teachers need
practice in creating a comfortable and secure atmosphere. It's usually best to
start with morning meetings, or circle times, which focus on group sharing
and lively group interactions Tike games, singing, and personal sharing, Next,
work on developing cooperative skills and team work in academic or artistic
enterprises, in small or large groups. Teachers and children build familiarity
and trust gradually, through many group activities. Once you've established
some common ground as a class, problem-solving meetings can deal with the
tougher issues, and result in deeper bonds.

Class meeting procedures

. Meet once a week at a regular time
Meeting once a week gives children time to digest and reflect, and makes
the procedure special.

» Keep time
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Thirty mi V

maxﬁ); i niu}ft;i f;n;fizl; %[Z?f(l;;’ forty—{ive minutes for 6th-8th grade is the

: : 0 prolong a i i

e, | L te OP g a meefing when th i

. agny C%i Ider . o; Dt(:hf;mgh up an issue. But Jong megtings areed?flfsicc:ill?ts 1fOn

pany chi 50 they begin to dislike them. 1t is better to e

issuer X v.veek, with a fresh and renewed int come backto the
eet in a circle, not at desks " st

p ha e def ren Sit 1 C! 1a%kT
I ref er to V O]. Ch.lId i
. € 113 S for thls meeﬁng, rathﬂl‘ than on

iet 1:}1: a weekly agenda
eachers and children may put is
The teacher takes the role zfp” gateslllefpoerrl”the penda

She sets the tone, begi meetin
gins and ends the i
e sets ’ ‘ eeting, keeps the gr
pic and on the meeting rules. This includes szlecting glrllg ;(;S;Zflctl' ng
ing

Fz'gwe 5.1

BASIC SKILLS FOR PROBLEM SOLVING

K-3rd Grade
At these ages, children can:

. DB p gl g P
.
SCI].be I(]bleuls Oor ve nlfOIII!atIDll V\;lthout s, th—d()WnS )

blame
Give their own opinions in a group

Express their own vi

) views and thoughts (usin, “Ivoi

! th "

k&st_en Whﬂe another shares ideas or OpiniOHE o Vo)
amntatn eye contact

;Nait rather than interrupt
ay something affirming abou i
t the ideas or soluti
Accept more than one possible solution to a problzrrﬁ of ofhess

ﬂw 4 : :
( 10058 tile most or " solution to the plob em and then stic

4th-6th Grade
At these ages, children can:

-

3

Develop more than one i
1 solution t
Explore different points of view 2 problern

Anticipate different outcomes of proposed solutions

Evaluate the advanta i
logical reasons ges and disadvantages of solutions and give

USE active hStEIu P p
llg to ara hIaSe and Iecall the 1dea5 Of Othel'

Listen and res
pond to others empathicall
Agree to consequences and abidg by then{




everything.
ici jate
topics. Teachers need to have final say over whether atopicis appropria
s di i -solving, _
lass discussion and problem-so B ortable
i};scign other roles to students once they become familiar and comfc
i 8 meetings . o
yl“vl‘l;t:ciitass may wagnt a note-taker to record and sumrr’naﬁn:e, ora ‘Eﬁzsnges
read the agenda. Some teachers suggelst a student “affirmer,
encouraging feedback during the meetings.

Steps for problem-solving meetings

. Introduce the problem and review the rules

. Gather information ' ”
Begin discussion — “What do you need in orderto ...

. Propose solutions

;. Choose a solution

5. Choose a consequence

7. Close the meeting

Tattling and picking on each other

1. Introduce the problem and review the rules

- tattling and picki ther
“] have noticed that there has been alot of t.attlmg and ptalinégocr):‘meogz ;\12 her
lately. I hear complaints about r:ilzéle—calb?s :rr;ccl) r;em; B place o ple are
ing bad. I don't think this makes our clas .
iiiﬁfo t:lk about it in our meeting today. Does.ev?ryor‘xe agree tcoh t?tr ;gr\;f’or
on solving this problem, with no put—dow;\f 1Zr:d hi;err:g nt‘cé z:l b oth h:cwe \
d the circle. Everyone nods. If I know tha . )
h 1Irdg Fix?lr:tli:ilth meetings, I emphasize the decision fmd choice tlo attegd‘;mﬁi:g
tt?ere eople who feel they may have difficulty with thesle; r}: es :}1} wond
ratherp not parﬁcipate today?” Sometimes, a student leaves, butusualy
I with much better behavior. o e
thelﬁ?ﬁtz:f;eetings I may select problems from a hst. bralnts;tosz?t S'n;y(/) ulg
lass. T want to make sure that the content of the meeting ma g e
}Cae irlnmediate, real, and solvable. I tackle easy-to-solve proble

success and confidence.

2. Gather information

Begin by asking a specific question so that everyone has a'c:i\aﬁzf; :1?:1 r;;?;ﬁ;:,
| needs to be a question which focuses on personal 'Ob;ewde r?t A et
but does not make {or ask children to make) moral ]uthgenill Swe.r donot e
to ask if it's wrong to pick on others, partly because the &
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and partly because children continue to do it, despite everyone's agreement
that it is wrong. If I begin with the wrong question, the discussion can only
become accusatory or defensive, depending on whether you are a “picker” or
a “pickee.” Instead, I want to phrase an open question:

“We all probably pick on people some times or deliberately tattle,
Sometimes if 'm in a bad mood, I might begin to pick on someone, or I
remember tattling on my brother, if I wanted to get him in trouble. | wonder
if you could remember a time this week when you picked on someone or
tattled. Gerry, will you begin, please? Were you a tattler or a picker?”

At this moment the class chuckles a bit, but they are involved. As 1 go
around the circle, I find that most of the children quickly describe their place:

“Ipick on people.” :

“1 get picked on,” another adds.

“Both,” a number reply. The nods of others in the group seem to confirm
the personal testimonies. The honesty is striking.

“What makes you feel like picking on someone,” I ask next. Or, if a child
seems uncomfortable, “What's your guess, why do you think some kids might
want to pick on other kids?” When a child is reticent, I might say, “Would you
like more time to think? I'll come back to you if you raise your hand when you
are ready” A few children will hold back in the early meetings or have
difficulty expressing their own feelings, but may take partin finding solutions.

As you gather information, it is important to give everyone a chance to-have
a say. This is a time for only brief comments, not conversation. In the
beginning, teachers will often need to redirect and reinforce expectations:

“See, Billy is always bothering me and he don't listen when I tell him to
stop, so then [ tell the teacher,” says James.

“So, when you are bothered and the person doesn’t stop you feel like you

have to tell the teacher.” (Here I just rephrase the statement, eliminating Billy’s
name).

“Istop but. . .” begins Billy.

“Billy, let's wait on discussion. Molly, you're next.”

To encourage information gathexing:

- Go around the circle

+ Make questions specific

+ Narrow or refocus a question if a child seems unsure _
* Encourage short responses but not conversation

At the end of the information gathering, the teacher sums up what she
heard, and models active listeriing,

“I'heard many of you say that sometimés you pick on someone else and
sometimes you feel picked on. Alot of you said thatit’s a way to be funny and
a way to be cool, especially between boys and girls. T heard some people say
that they like making people laugh, but I alse heard someone say that they
think it's funny to get people mad. I also heard that mostly you tattled when
you ask others to stop and they didn’t. So you weren't listening to each other.
It sounds like i's hard to know when picking on people is just‘dumb’ or when




verything »

/ d about
i don't always feel goo ,
! y i1l think that most peop’le el good abeut
B;Ef ﬂ}fagr;tsAnI:Sa;sz]llthough a few think it's not a problem, just ‘comedy.
vhen i X a
E g i i mon themes.
:Il'carn}rt%ngigsgn at)t:ttudes about the issues ar}d to ﬁndat‘}:]e; ;(f(x)\ e tention
hiy se, it seemed that much of the taunting wasIn e sances
fi niacl'?e éontact, .parti.cularly with _tl'm;?ippom;e t‘:s':.seemed B one
t of actual hostility, an one
p mei;?lzm:\d?;;:rtr::nﬁng and the tattling both resulted from prob
two ren.

ith social skills.

3. Begin discussion

1t and want to be
i ‘i thi like each other pretty we '

: sodlindvs\flllllgf gs (ﬂi Eﬁsygzsiould need in order to bg more friendly and
iendly.

. pil i think they
K Pmkmngtlon‘c};:i)rlxJ discussion by asking the stgdents w;r:alj ;:;{a} sstion
1 frequed 1:31( order to work on the problem. It s often a e
e n'fie — what do I need in order to stop picking © ; > Ehii or stop
® iing, o hatever the issue might be. I. do not exp Bk i
attllng;ic()aﬁl;v know the answer. Questions give f'ocus, po
ectio i i on.
Z]‘ilrgcl::;on, and stimulate a parilculgr type of d;ic;‘zf:en”
The discussion that followed (in a group
f the joking in the group. ,
the"llliaglgf\eoshou{d be joking about someone els:ss;u b
b e 4 o ylmtlfa: ?(fo‘;cglli}lrc: you g(.)t ’em in the dog pound
#1 ike if sorneone says your clotne

g, yDu ].h.ke y ay 0 g 2 ’ y
OF SOIILet]:I.]II feel ou Wa'[lt to 5 S Iflethl'[l b d baCk but cu

i in’ back.”
should be able to just not mind and not say nothin

i ! sed to
he first two comments reveal COTCEINS w'1th rtttxl(i .laiﬁzfjegl?i :;-. ed o
j o bably a crude imitation of the “ranking” they ob: e and
]cﬁcif:if o gutylacking subtlety. The last comment goes @
c en,

COTLS] dEI S he ethi( like d()ll'lg
jati 1+:] What thE perS{m fEelS ‘ "
i i 5 Of retahatlon. It COI‘ltl'a.S " " )
“ sa yl Soﬁtl.ething bad back”) With What a pers(m Shoutd %(;\‘Shnﬂ I[l]lld )
&.‘IOWE ver, none Uf the Statements were phrased to answer kle at d() [ IlEed
J

ueston =11} I ve hl_‘ase(l “Ie slalemenls there W d QIniort.
q Vﬂ'l P N h ]
1 as some 15C 'E rt

Ou!IleallI O Epll need (4 t()P]I a j Al t ! air ways
4 4

h did.
of dressing? Try saying it that way,” 1 asked. Reluctantly Josep

S(!II[etI[] 185 WE k]l(} we Sll( )Lﬂd d() t hﬂl S5 dl elelltly but we eelhke dolng
“I.e & I.yway vvhy 15 t]lai H Iask'ed. Why do You feel a lltﬂE ]lke IIlaklIl.g
m .

the;e k%nd'i ?jigiefjﬁef for the children to be allowed to talk about the reality
gain, 1

Of theu |0k.“lg. mla!l.y agleed tltat it I!'.lad.e t}lEIII. feel smar t, or COOL or pOW eIfu]..
P : f
YOU. kIl()VV I\‘{lss Chamey 'l.f you Put SOIIIEbOdy dO‘NII good aIId ev e[’o!le
i 7

11, jmportant.”
laughs, then you feel, well,
: Ebofut taftling, there were numMerous

year-olds) focused on

mother.”

statements about children not

B
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listening to each other. “I tell her to stop but she don't listen to me. She only
listens to the teacher.”

“Can you think of some times when children do listen to each other?” I asked,
“ At meeting.” :

“In groups with the teacher or sometimes when we do something like a
project.” -

“Inotice how well you listen during those times, Would you like to be able
to listen even when the teacher isn't there? How would that make you feel?”

There was general acknowledgement that it would feel good, “Would you
feel important like Joseph was saying?” I asked. Most nodded. At that point,
the group was ready to “brainstorm” solutions to the two problems which I
stated as the “bad jokes” and “kids not listening to kids.”

“How do we start to have good jokes, and how do we get kids to listen to
kids?” The meeting had taken forty minutes and it was time to stop. I asked
if they would agree to think about solutions and bring them to next week’s
class meeting. I went around the circle, receiving a “yes” from everyone, [
closed the meeting by affirming the way I saw them use the three rules. “1
reaily liked your interest in solving this problem. It felt good that you were

able to share honest thoughts. I noticed good listening and there were no
put-downs. Excellent meeting, class.” ° '

4. Propose solutions

In the next meeting (or as part of the same meeting), I want children to
brainstorm solutions. Real solutions have to come from discoveries about their
needs. When we rush to solutions, or skip over the question of personal needs,
we usually end up with “we should” solutions, which tell us what is supposed
to happen, but do not bring us any closer to acting differently.

“We should all be nice to each other,” one child says. “We should ignore it
when someone says something mean.” But what will really happen? It's
important to help children look for real solutions resulting from a true
explanation of the problem. That often means prodding or questioning. “Give
me an explanation of how you could be nice to people, even people you don't
like a lot.” Semetimes it means framing a question so that children confront
the contradictions of wants and shoulds:

“You should ignore it, but you want to hurt back.”

"You should be quiet, but you want to talk.”

“You should be nice, but you want to ignore someone.”

Ifind that when children are able to explore these contradictions honestly,
they also begin to recognize possible solutions.

When the class is ready to seek solutions, the aim is to explore as many ideas
as possible and to suggest things without a critical response. I try to set an
experimental and playful tone, rather than a sense that every idea must be
serious. Good brainstorming needs a sense of release and ease. I ask children _
to say whatever ideas “pop” into their heads and assure them that they will




serything -

— e ———

to the ideas. ] write each idea on a chart. This is also kept
tes. If the brainstorming is successful, I move
¢ the solutions. If not, I may decide we need
o back to more discussion or postpone

be “married”
+ and lively, about ten mintt
to a serious consideration o
re time to consider ideas and either g

i a week.

in this example of picking and tattling, the children’s solutions involved
ating taxonomies of jokes — what was OK to joke about and what wasn't.
ot very complicated and | feared it would be unwieldy, but thinking about

\at was funny or hurtful was very useful, and endlessly controversial.

It is very tempting for teachers 1o offer solutions, but we must try hard to
4st. As soon as we give in, the children stop working, The teacher becomes
> solution-finder. We send the message that there is only one good solution,
e which is deposited in the teacher’s head for them dig out. For children to
i to solve problems, we must provide the structure and focus, but keep
ir good advice to ourselves, If there is only one solution, and it is ours, the
oblem is not a subject for a class meeting, It is simply a teacher mandafe,

\d must be presented as such.
5. Choose a solution

present two criteria for solutions. They must be:

Workable and realistic

In accordance with school rules
1 begin by going down the chart and eliminating suggestions. When we do

his as a group, the criteria are clarified. If there is disagreement, the solution
emains on the active list, which often boils down t¢ no more than three or four
uggestions. I will then give children a few minutes of quiet time to think about
he advantages and disadvantages of all the potential solutions. T point out that
»ften no single solution is perfect, but that they should try to choose one. Task
em to think of at least two good reasons for supporting their choice (rather than
ceasons for negating the others). After they've thought fora few minutes, I ask
someone to tell what solution they picked and their reasons for choosingit. Tstay
with that solution and ask if anyone else thought of other advantages.
I then move to disadvantages, modelling ways to disagree without insult.
These include “T think” or “It seems to me” sentences:
. I don't think it would work because . .. * instead of “That's stupid.”
. “lagree with the part about _but I don't agree about .
1t' s best to avoid linking children’s names with ideas. It snot George's idea but
“an idea,” which helps to establish some objectivity. If T feel that the children are
choosing on the merits of George, ot the merits of his idea, I will intervene.
After a period of discussion, the class may take a vote, If the solution istobe
binding, it needs a consensus or a unanimous dedision. “ We need a solution that
everyone feels comfortable accepting, even if it isn't your most preferred one.”
An advantage to seeking a unanimous decision is that it gives more weight toa
minority opinion, since one lone voice can hold up the decision. 1 find that

”
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children generally take this seri
eral : seriously, but if I beli iti
e this se A elieve that it
- Egth eis IC:;}EH :}1;1:{;&1 drrza]c;ntydmle” or speak privately towmrzzrtizeif o
h 3 n decided on this tattlin i ‘
i : g solution;
o ;v(;t;{lrcli f%littlestgr: ie;tcher if you had told someone to stop three times
] ne !
y0[11 2t Hoimg WTOnE to e says to stop you goita’ try to stop whatever
t's of primary im ' i
5 portance to specify ho i i
Yvo;fng..We agr?eci' that our solutionlfxzfras \:\gxﬁn“gnilé- know i the solution i
. There s less plc]fcmg on each other and tattling .
: Th:g 15 more fn'endly conversation and activity
would be fokes, but no jokes about bodies or family or clothing

TO judge otlr pI'O .
; gress, we designed rati .
checklist to be filled out weekly (%22 F?gusefa IS‘?ZE;ng checklistanda class rating

6. Choose a consequence

at appenS the SOlutloIl oesn't Oor 1 pe()ple on't eep to tl]e
‘,\H 1 E :1 Wi ]:’ f i 7 l

“What if people don't st
; op and
o [yOU? Lopeople dote P you tell them and then they're still picking
A’i‘l—;ﬁz ;Ircl)(l)::tldl tbe a consequence,” someone else suggested
; » 1t was important not to entertai ‘
. ain endless -if's.”
madz 1§2€zrt§m(ti to close the meeting — to sum up the deg:izt n:tj; s
» to remind children of their salution, and to su e oo
next woek mas opon ggest that the agenda for
In the weeks that f '
ollowed, the class behavi
wan i i , ehavior was not
pras el plféi feffr?rt a:;d improvement. The children seemed Pr};ﬁzf?fbtﬁ“}f —
of the mectins 2;;, ! as,;;;](llflés for their solutions to work. The cooperatiii ;;?ﬁ:
. ed over, and the t i
e % one of the room im
2 introduce other types of jokes and joke books into mogfl%‘gi:e?‘ho
ing

. and other parts of the curriculum. Th y especially liked finding out ab
ut about

puns and doodles, )

7. Close the meeting

At the end of the meeting, th npli .
e en . & the teacher compliments the cla is rei
e ioit;;:;ffﬁ;rtsh of tlie children to follow the rules, to listsesr.1 i?ier?gfoéc fs
Thow respe a;fter t li L;u ;s do brea.k down during the meetin’g, therlaja irsl e
oppert e & a It e rules stjll aren’t working, the meeting shouldoge
RN e y.t might say, “I see that it's hard for you to keep to yo N
S ement g mbxiv 0 ’lcry to solve a problemy; therefore, we need topsto YW'H
il see if th uiely ?gnct)s !22 ]t:;i ka%gnc!la for next week.” I find that chiﬁimr‘i
e far class meeting in a positi i
mee tog;}s:i sii)pi}ied rather than allowed to detericiate. TI})1e t:;:;wa)lr b o
nk about whether the children were having difﬁ(:‘l:llt;r\:"i}ol }t}[:S
. i e
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room, He had generally played with one other boy, but now he wanted more
friends. He was struggling for an “in” by doing favors or clowning for
attention, 5tifl, he was left out. In a class meeting, the teacher raised the topic
of acceptance. "I see a problem in this class,” he said. “Some people seem to
be accepted and some people seem not to be. What makes people feel accepted
and how do you show that you accept others?” he asked. The children were
very specific. He then asked if classmates should be accepted even if
sometimes they act like “jerks?” This question grew into an animated
discussion of ways we might all sometimes act “jerky” and things to do about
it without leaving someone out.

The topic of study habits and work is also fruitful. “How do you decide
whatis good work? What makes you want to do your best work or what makes
you turn in work you know is not very good? What do you need in order to
feel good about your work in this class?”

In general, material that is drawn from exposure to the media or older
siblings, does not usually make for productive dialogues — drugs, scandals,
or teenage pregnancies, for example. The children need to work from their
own experiences rather than vicarious ones. They also need to work on
problems that ave appropriate to their skills and conceptual development, not
ones that call for adult expertise.

But it may be possible to take these larger issues and redirect them into
meaningful topics. For example, when a class began talking about parents and
teenagers who smoke, I translated it into a discussion of “ways you take care
of yourself and ways you might not.” We were no longer talking about what
others did, but why they ate candy or watched scary TV programs. By
redirecting some questions, I have encouraged rich discussions about fears
and what kinds of things kids do when they feel worried or afraid.

Regardless of my intentions and skills, there are times when I become
frustrated and discouraged. [ am determined not to have one more meeting.
How many more times can Y discuss work habits or room clean-up? There are
times when I resort to more direct controk:

“No one goes home until the math is done beautifully and accurately.”

“The next time I hear a complaining voice, there will be no talking for the
rest of the day in this room.”

But I am stilt convinced that in the long run, my efforts to engage and
involve children in dialogues about the rules and the consequences of
breaking them are essential to developing their potentials for ethical behavior
— especially when the teacher isn’t watching,

Fighting in échool

"I get you after school.”
“F'1t see you Iater . . .”
“Wait till you try to walk home , . "




erything

he issue of fighting seems worthy of a separate discussion. The hint,
sicion, threat or outbreak of violence is disruptive to the order and
ity of school life. Responding to it as an issue, rather than reacting to
ticular fights, may involve a problem-solving class meeiing or &
ader, school-wide approach. Punishment is the most prevalent and
jitional response, but it is not an effective deterrent to school fighting.
tentions and suspensions are more apt to produce defiance than
ymission, and fighting may even increase. A student retwms to the
yground angrier, more isclated and more responsive to taunts from
ars. A student returns from a suspension even further behind in school,

;re vulnerable to academic failures and feelings of inadequacy. Rebellion
nore likely than cooperation.

1 walked by a fist-fight, outside of my school, just after three o'clock, one
y during my second year of teaching. I was in a hurry to get to the subway
d get home, so 1 ignored the fight. Truthfully, 1 was afraid of the fighting
ildren — they were almost as tall as 1 was, and perhaps as strong.

For the next five blocks, an elderly man followed, accusing the teachers of
jt caring; about the children. “You call yourself teachers?” he jeered. Thevoice
hoes still. It was one of the hardest things T had to learn — to stop the fights,
rging into the crcles of riled children and sending them all home. Then, 1
suld do it with kindness, putting an arm around a fighter, clucking about the
rinkled clothes and mussed hair. Even now, when street fights are more
npredictable and Jaced with the fever of drugs, most children are only mildly
ssistant to interruption. There is tacit permission to fight if we ignore the
sreats we overhear, or allow fighting to go on outside the school yard. “Y'll
et you,” mumbled by some fifth grader, within hearing of her teacher, is a
ommunication to the teacher as well as to the enemy.

We can use logical consequences to cope with fighting. The whole system
hould be discussed, put in writing and agreed upon. The more the student
wody has a say in deciding the systern, particularly for fighting, the more likely
hey are to follow it. Peer-mediators, systematically trained in mediation
echnigues, have been very effective in settling disputes and decreasing fights
luring lunchtime and recess (see Bibliography). Lunch and playground aides
vould benefit from mediation training also, not only so that they wouldn't
\ave to wait for teachers to refurn from breaks, but because we need o
smpower all school personnel to make the community’s standards consistent
and effective. .

1tis possible for the faculty to draw up a series of steps they are comfortable
with and then to submit their proposal to students for suggestions and
ratification, It is essential that students agree to follow these steps beforehand.
For example, to agree thatifa fight starts, they will have to take a time out and
then accept mediation. The-contract may be written and signed by all students
and parents at any point during the school year. :

Systems have many variations, but should probably include the following

steps:

e
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1. Declare a time-out

Students are se
parated and removed fr
e ' om the scene so the
their L:é);lgols anccii take tlme_to stop and think, Itis importan’t)trlfaatnc11‘1?1251);r n
themsewegigle i;’lld. mlomtored, not just sent out into a hall or off ‘gn
. to another place i '
y apemsel place in the school. Y

y w. ]

A l()W “!e!li O 54 ]lat !1appe! Ed a.nd explaul What the? Ileed to get

A Ongb . US P y str . BE 11 g hst n hea
1 etier e both em ath aIld ucture V\iﬂ ng to e Eild I

what each student has to sa
y, butalsobe imi
the ruIe:s of conduct the class or school aprzz?ired oo imitsand preserve
3. Help with a plan precapon
Both si i

- g ailc(iie}fezi'Ed Irtlo compromise and agree. After students say what the

agreés nd hea what the qther person needs in order to get alon, K

agress to, g}uﬁi ;ﬁzkwc;‘lr; :; ll}:»yt }?O‘igg one thing that the other ne%d?:cA
4. Mako o e oth sides get one thing they want,

It Sh()uld. be both Verba]. ar ld I]..tte 1 “t) 1 stiad
. W . ents neEd 0 Sigr\ lt.

It the agreement is b
unambignous. is broken, the consequence should be clear and

This type of a system will n
. . ot stop all fights. B ieve it-wi
fights and the fires that fuel them, rather thagn escaliieI t’;:elrlr?v;lﬁ oy

help children choose th ini . OF Kok
help < e the tools of bargaining over the practice of knockiig

“Pretzels”

I i i M

ﬁrzf;fatzg Cl.l;;ztlz:js, tmany years ago, to develop stronger social skills in

A ash eaching, This class was particularly feisty and reckl ;

fday dids ;'nfi nsj ;Vltt ;ut;ezrs, tattling and teasing. And, inaddition, asp e?si
ated and bullied classmat ; Enount

thet i es out of lunch treat

obs;v?;:d t;m?(ll change. _The idea of “Pretzels” was actuz?I;’ fr}gyigrr Odugd

obsert §Cke eefn bartering powers of some of the children (”Givep me th d

Wiuiampclaszg: T%L; Te{ }tlfi'lm } and b()i( reading the book Reality Them;y ba;

. . ue pro i i
occasions when I have used(ilt f01l') grzzp l:ifiiiitllr‘ig for i clase and. on ofer

Geals:

Help chi identify
p children identify and name positive social interactions
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vide a safe and concrete form of appreciation when children help each other
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cedure:
Class circles up one time a week for thirty minutes.

Teacher passes oul ten pretzels sticks to every student in the circle.
Going around the circle, each student may make two statements,

each accompanied by an appropriate gesture;
. The first thanks someone for helping or for a special kindness that

week. The student then offers a pretzel as a thank-you or token of

appreciation.
. The second teils about a hurt of upset caused by someone in the
class. The child making the statement then collécts a pretzel asa

token of apology or reparation.
ies: _ :
Everyone needs to take time to stop and think in order to recall a special
kindness or hurt. -
We may only talk about what happened during this week.
We may only talk about things that happen to ourselves.
We use a “tagger’s choice” rale. If someone thinks that you bothered them,
it is what they feel, so you pay. You do not argue.
wPretzels” is confidential. That means that you do not talk about what
happens in the Pretzels activity with other students in different classes.
“ill you say to your cousin in the fifth grade” 1 ask, “Guess what
happened in Pretzels todayt'?” '
“Pratzels” is over when everyone has taken their tum and the teacher
announces “ Pretzels is closed.” Discussions are finished. _
When children had difficulty keeping to the rules at first, | exempted them
from the group, allowing them to observe but not to participate. In some
cases 1 set up a “pretzel bank,” which accepted and paid pretzels on behalf
of non-attending children. In all instances, after one Or two times, students
asked to return to the group and acted appropriately.
___'_‘__"___v___,_.__;————v———-'**—"—'—
Using, “ Pretzels”

My introduction of Pretzels to the class emphasizes my positive goals for the
class.
“We are going to beginanew activity, which has a kind of funny name but
is really for a serious purpose, It's called ‘Pretzels’ and pretty soon you will
find out why it has such a funny name. Pretzels is a way for us to learn to be
friendlier and kinder to one another in school, which I think is very serious. I
believe that in order for us to do our best work, we all need to feel safe and
ood in school, and teachers can't make that happen alone. Only when we do
it all together do we make it safe and good. That is what 1 want us to learnand
that is why we are going to try this serious activity with the funny name.”
“Rirst, | see people actin friendly and kind ways in our class. I see people
help others open a thermos that is too tight. I see people help someone to spell
“ahard word. I see peoplesay nice things like, ‘Tlike your drawing of the house.’
Who else has noticed nice and friendly comments ot actions?” '
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The children respond and
e chil | the teacher rec i
healgmgf _Ways We Are Helpful and Fnch;;ds respansesona chart with the
‘ G?ﬁi?ﬁzis Si;f;l:z shlares her jump rope with me when I ask.”
. o play a garme with imes.” '
HJDhn lets me hold his marl%ers.” her sometimes.
Robert gives me some of his cookies.”

“People !
it ple help you when you don’t know some things and they tell you
After brai i i
dontityt ;:;r;st:;xx??gthelpf‘ul, fr}lendly behavior, the teacher continues on to
identify th thicaum eracjclons. Someﬁmes, Lalso notice ways that you hurt
name_camnpé aynd 2 y or with your wprds. I see people push in line. 1 hear
pame ca ling anc leasmg. I notice tattling and bossiness. What do ym; notice
jhatwedain this c ats?;'oom that hurts other people and isn’t kind or friendly?”
i Hurtgga }sltso oi}’1 achsationsl I list on a chart, under the headzlll
AR ac | ”t er .key words, such as “unfair,” “teasin g’
;" “bossing,” “bullying,” and a few examples for eaéh. &

“Sometimes people sa
P . . y they hold seats and ’ #
Kids pick their friends to be on teams.” you can't hold seats.

: K?ds say bad things about your mother.”
. Egs take your stuff and don't ask.”
- r2 :;3; z:;xtjfes:ﬁpli.td if you don’t know how to do something right.”

. _ arts, reviewing :
ané;j};e e e otk ()11?;;:‘1’8- Ways We Are Helpful and Friendly”
o yoi %}?ii}_lis ;?allz:ip{i:c;ilhz:l’ "1 sag emphatically. “What is your goal? What

, o ) :
think?” I ask different children d%rgctl;nd fle to ben schoplf What do you

Eventually, i
briendiy y; everyone responds unanimously, “Our goal is to help and be
Ithe i i
L dl?l (EZ?;;!}I‘[}E }fiih]id.ren the steps in Pretzels. The children quickly proposed
2 mod some(m;_- v ch involved hoyv many pretzels were given out. They felt
O e fe(\)i x}rsg hurtful, t-ney should pay more. So we set up a scale
e e ng or ca]]gng bad names, but just one if a person i
g when Sty tea;e, or something was an accdent. °
hapr o o }?1'11‘ der Pretzels, I felt that it was arisk. [ wasn’t sure what would
happen when chil en 11:\Crlere sm.gled out consistently for hurtful behavior, I
wasn'tsure if Childl‘wou be an increase in resentments and retaliation. I aI:%o
wasnit sure if chil ;an worjlld be too intimidated by the bullying to be ellble to
Compﬁmer;ts tost i/il v;;ornefi that there would be far more complaints than
comp ts and thank-you’s, and that Pretzels would furn into endl i
. fns, with litHe affirmative relief, e Enpe
o II;VT:; ;Ef;thi ;A;d k?i 'éeacher mode]ing and reinforcement, children came
e paSSingo ki and.- friendly contributions of their peers, The
A gf vler e pretzels, and often volunteered extras ”’ca!ise shz
o oade e fee goo‘d. When I was crying.” They were highll obs
obe very speqﬁc in their comments. Clearly, they enjozed tﬁzé;li];
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jving praise and seemed motivated to receive it from others. -

Ay fear that some children would be singled out was accurate. Martin, for
mple, went into “deficit-pretzels,” if there was such a thing, Robert and
e learned about negative numbers, as well, since the other children weren't
jtant to identify their behavior. Srikingly, Robert, Martin and Elise quickly
dup, til empty-handed of alt pretzels. It was also evident that hostilities
re decreasing rather than increasing. The class seemed more appeased and
rtin, for example, appeared to be generally less aggressive.

Pretzels marked changes for me, as well as for the class. I recall paying
artin a pretzel one week for helping me clean and set up the paints, Other
{ldren followed suit, so that Martin received a number of pretzels for helping
hers out. Some time later, he exclaimed, with obvious pride, “Look, Miss
ramney I got six pretzels this week.” And then he did a funny thing. He went
er to another child and handed over his pretzel stash. “FHere, you can have

ese. 1 don't like pretzels,” he said.
¢

1 Chapter 10, I describe another group Process, “Center Circle,” in which
hildren identify and name social interactions in a format that is safe and
appeortive, Other gestures replace the exchange of pretzels, But for this first
rade class, the pretzels were both gift and payment, a logical consequence of

ne's own choices and actions.

Summary

[ use logical consequences based on two assumptions. The first is that this
approach is valid for all children and will work for all children. Tt is not
restricted to the highly verbal, high-achieving or socially adept populations.
Tt may take more time with children who are more impulsive, or by history
more troubled, but it preserves the integrity of the child. Their direct and
essential involvement in solving problems is as central to the process of

growth and healing as sun and exercise. .
Second, it is not a process that occurs in a vacuum. It depends on a
students. Teachers work to set

responsive collaboration of teachers and
boundaries and limits, give structure and responsibility. Sgndents plan their
actions and think about their choices. It is a process in which both students

and teachers make mistakes and, ideally, grow because of therm.

Small Things — Time-Out

w— ) “Why do you think kids go to ti "
Cause, like you aren’t following the rules . . .and I pu;g}fe; st;zgggy?”

Seth, age 6

. “What's time-out feel like?”
Like you've been bad. And you wunna;f be good- "
Anne, age 7

“Should you have tim }
vy L e-out in your classroom?”
es, If you dzfl;l t, everybody would be out of control andoggzn
whatever they wanted. They'd just wrestle all d.szy'.'g
Jamagl, age 8

“What's the worst thing about time-out? "
“You gotta sit, sit, sit.”
Steven, age 5 1/2

“Time-out” i
e out’ ::eogfetie.lrt ofa system-of 'logical consequences. All children, in th
oty e o 8 lx;gs, e>’c’plore limits, test boundaries, lose control alct o te
o o r);ectl forget ’Fhe very r_ules that they uttered just ﬁve’minu:1 ’
0. Used cor mist}:; 11<r1 congamatlon with other techniques, time-out can heles
es and test the Hrnits well withi : s 1
ther . 1 tes ell within the i
rols. It is a system which is protective, and at the salE: a;iI: I;Tl(())f adtlllllt
ws the
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