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g k and by test-
indivi ducts of groupwor
ing some individual pro ‘ upw i by test
?valutitéléits for their grasp of the baS}c concepts LheO%L ccalil oy
mg‘S designed to teach. Properly de.mgned g1 oupv\;m :cn
gele majgr gains, even on standardized achievem
uce .

A WORD ABOUT TIME

i i how
aking detailed plans, it is necessary to esumate
muc?lfifrl;l:l gzl:tiﬁgphase will take. How much time vf\ni”l Ezfl :}fegfi
ining? Will the students hane time fo st
roumork oo ience after the orientation? If the orientatio
FAA elxpenthe students will be frustrated by having to
Eod the t?o Oni;k too early, or there will be no time ‘for wrapci
o gl'oupvf"ou work for 50-minute periods in mldjc?lle a;e_
o Plannmghgois igparticularly challenging. Teachers olten &
S'?COndﬂTY o Oone eriod to orientation and a general warnl} P
Cn%?vitg/d'lﬁﬁ(;;edevot}z: the second period to the (girglléptz;)r?,pz; ggg
ith th 1 indivi e pOTEs, an
s pl‘eparazzg ?«:frg*;iiflﬁ;gg a realistic time schedule‘
;Orpézzin;?:::;l S(and sticking to it) is an indispensable manage
0

ment tool.

Giving Everyone a
Part to Play

Here are two Hlustrations of

groupwork in which students
play different parts. The first ;

classroom using complex instruction. The fa
the activity card with instr
garden.

cilitator is reading
uctions on growing a salt crystal

Facilitator: “What kind of changes do you see? Write what
kinds of changes you see on your worksheet. If the base
dries up add 2 tsp. of water and 1 tsp. of ammonia.”
OK? Do you understand what we are supposed to do?
[The group smiles and nods. The facilitator places the
activity card face down.] OK. What is the name of the
center? [Group laughs. Several members raise thejr
hand, and the fadlitator recognizes one girl.

Girl: Salt Crystal Garden?

Lacilitator: You gotit. [P
rects the materials
manager lays out
badges to the facilit
up, and the checke

sheets are done.]

Materials Manager: Who is the reporter?

Reporter: Tam. [He takes the role badge offered by the mate-
rials manager. The group spends about five minutes
looking at the pictures on the activity card and working
with the materials.] Hey you guys, before you begin, 1
have to write down the answers to this question on the
reporter worksheet: What do you predict will happen
n this science experiment? And don’t Just tell me what

uts card back in plastic box and di-
manager to hand out materials. The
the materials and hands out role
ator, the person in charge of clean-
r who checks to see if all the work-
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' i hy you made this
dict. 1 have to write down why _
(;:dli)(i"t(ion [The group, hesitantly at ﬁrsk‘)n but }r:ioret;::y
’ i talk about how
itedly as they go on, begins to tal .
giienki;alt crystals will form, just Jike in the picture.]

i i . am
The second illustration is from the Wn?eg rep(.);twoofra{( :cel m
inni i 1 teachers. One of the pat
of beginning high schoo ‘ ! O ever
nctioned as oDserver
¢ teacher and the other fu - : r
Fhreport'mg on Mike Leonard’s class in Geometry, 4 lower trac
is

mathematics class.

Ti dents who appear to Te-
is is a casual and friendly group of stu !
E?ésvirseial to each other and to thew teacher. Mr. Leonard begins

i ight’ ork. This
“the lecture with a short review of last night's homew

i ’ an over-
work covers skills needed in today’s groupworkl.wl—‘leLi;s;:lard er
head projector; the class has many questions. M1 wd (hen
goes over the assignment. Each member has at least one eq

I he or she must find three ordered pairs in the

ine for whic .
?ilitlilsr? gi;:v the graph of the relations, find the slope of the

the
graph and find the y intercept of thf: graph. Th_e grl\?;;pLi;i; ar(ei
responsibility of writing an exp}anzition of they = ,h d‘.:Sk onard
has placed graph paper and a straight edge on €ac
CIaSSi-Ie now reads and explains information writterla onf tfhel’{??;ﬁ:
i i ted in the role of facit :
his includes a list of behavnqr§ expec ; ‘
E)‘ilakes sure everyone participates; (2) makes sui“? tasi( 1% cc;r;?_
leted in 20 minutes; (3) gots help from teacher if enfire & p
t apswer a question.
Cann’?hz groups C]iiziv-‘: heen prearranged so t}.}fit stu’dentls a'lrzaliy
i iv location. The facilitator's role is a 1o
know their group and their ) SOl e et
i c; ' facilitators are given lags to 10
tating onc; and today’s ey
i [} has the role of grap
spef:ial function. One person e meatly
i e set of axes and labe :
B e J-eonard a dents to get into their group
Next, Mr. Leonard asks the stu i ‘ o
i i hat he has trained his stu
d begin work. It is apparent t : !
:vriall be?orehand’ because it takes less than B.h mmulie f(;); caél ;:et:le
i - i d in the task.
to be In groups and involve ‘
df({)litis Ocertain ;éi:udcnts are still unclear as to what t:hgL tai:clé
%olvelz, but other members explain it to them. Al}i the ts_}l.llaj1t ;?r o
inly in their work. Even those . Le
tainly seem Lo be engaged in . ! that
i “ Itv weak” seem 1mMve
d has described as “academically .
zgtlive. Some students need help in understanding how to fi

ing 1i i atjo
ordered pairs and in graphing lines; they receive explan

dents play,
task that the activit
ow the work is to be done. For exam
for understanding of the activit
lating scientific thinkin
‘o these as the “how”
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from other members of the
leading, but as time goes by t
directing and “facilitating” a

The students begin by
and by cheosing someone
then move into their separ.

group. The facilitators start out by
he other students are doing as much
s the person assigned to that role.

clarifying the task among themselves
to play the role of the grapher; they

: ate tasks, working out their |

points. The graphers are interested jn pushiig evei'l;;;i“:sscg;c}
Plete and pass the graphs on to them so that they can finish their
_]:ob. In tiie last phase, the collective group discusses an explana-
tion, while the graphers produce their summary graph. The as-
signment is done in ;

twenty minutes. Mr. Leonard now
the board the graphs from the

the equations on the board an
estingly,

puts up on
groups—all are correct. He writes

d proceeds to ask questions. Inter-
seve_ral groups are able to give variations on the correct
answers. This takes ten minutes, and there are still five minutes
left to hand out a review sheet for the test tomorrow and an evalu-

atiog qlii?e)stionnaire on the groupwork, {Kinney & Leonard, 1984
pp, N ' ¥ 3

EFFICIENT AND EFFECTIVE GROUPS

How do the groups in these two illustrations avoid problems

of nonparticipation and interpersonal difficulty? The secret of
their success lies partly in their teachers’ careful
preparation and partly in the way members
specific to do. When each person’s job is give
accompanied by a list of expected behaviors, group members
have been “assigned specific roles to play.”
satisfied with their part in the group process
ferent roles and/or jobs to do; such groups ¢
smoothly, and productively.
of nonparticipation or domi

planning and
have something
n a name and is

Members feel very
in groups with dif-
an work efficiently,
The use of roles alleviates problems
nation by one member.
piex mstruction, notice that the roles sti-
such as facilitator and reporter, are not parts of the
y card describes. Instead, these roles relate to
ple, the facilitator is checking
y ¢ard and the reporter is stimu-
g and discussion about the task. 1 refer
roles. In addition to playing a “how” role,

In the case of com

_zzf.eryone must function in the discussion of the task, in the cre-
Aton of the group product, and in filling out an individual re-
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i * ” roles, the teacher dele-
S d;J:Slb‘tﬁlrlsm glr;tn;fo?c;\ge tasks thgt the g:achgi
G gl"OUP. II::: ing the group on task, insuring gooh ;:)(1:1 !
Or;jl:il(?;gyc?rc;zizing and clean-up, and summarizing w
{)Z:n leal,*ned for the class as a w-hole:  oart of the job, there
When each group member 18 dO}ng par! the Job, Lo
i vision of labor. Mr. Leonard’s assignment 1§ a oxcellent ex.
B s dent has to do one equation, but the r oults of
e, e'aCh o iecessary to the final product. When a apeecta_
?11 gq;;;io(?fst?;eassigned task has a narlne ?\rjlvci igeg;fil;eiﬁer >
o i ita” t” role. s
o e bEhawfo :hi ;gl:}t)’i a:\;?;nment as opposed Fo h?:' ;lflz
e Sl;b;;r;c;b(())ut its business. The graphir tieagr(:;ﬁ:f ot
Fvha i lete the tas
o e raqutio C*O ad gr it into one final product.
o i fqgg::(;l czrrfbigr:ss}) :lllis with th_e"‘hew” role toof i
NO_U_C@ e :kes sure that everyone part1c1pates,-,set;f o1
fi}llCﬂl‘;llté) Eovl\;hgegl done on time, and seeks the teacher’s help
that

Nnecessary.

“HOW” ROLES

: ipsure a
: i uCtion helped to 11
. 3 . 4 complex nsiruc
I'he roles used 1n

track
. . . roduct that was on
discussion and a group p only one person

h;g(il;)qrr Etlili:lye By having a materials manager,
a .

ABSToOom s =
e(l O MOy h()u th€ C] gathEI 111g con truction ma

' . The clean-u .
tena?s ‘fo; Eﬁ)ivir?llig table so that the teachers did not have to
in wipin

i ter the children. pose students
Plﬁk u(?uflﬁtfll;)t r(eead the instruction card and saw to 1t that peop
who ¢

iring the
i orter, by requring :
] ir roles. Finally, the rep I
e avou thelrd'm ss what he would report to the class, ene_
Lpr based on a thorough exchang

hole group to .
‘:ured f thoughtful presentation

of ideas.
Leadership Roles

[ Jeaders.
There are advantages to the use of lea

1d of work, there are very few leaderless groups. When on
wor ,

The facilitator helped those students

executive decision-makin g right
stands that the facilitator does n
or the content of the discussio
functions such as seein
the group on task and away fr
sure that the group makes clea
has allotted. Facilitator roles
tasks and classes.

In the adult:
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person s an appointed leader, there ;
ence among the members than in lead
status order is clear (the leader is in charge); the leader is seen
as legitimate, that is, backed up by higher authority, When every
decision does not have to be made by consensus, the group’s
operation is quicker and more efficient.

The teacher has it
group leaders for eac
more, the teacher ha
group leader has the
group,

From an educational
has some drawbacks. Gro
with each other and may

s less jockeying for infly-
erless groups because the

well within his or her Power to appoint
h of the collective task groups. Further-
s the authority to say exactly what the
right and duty to do with respect to the

point of view, the use of a strong leader
up members may have very little to do
simply respond to the leader’s direc.
tions. If the task involves a group discussion, a strong leader is
likely to dominate. Members will tend to listen more to the
group leader concerning the content of the task, even though
other group members may have more valuable ideas. Further-
more, if the leader is constantly saying whose turn it is to talk,
the amount of interchange between group members is greatly
reduced. A leader with the power to direct discussion and to

make final decisions will often cause the group to give up and
to let the leader do the whole task.

Limited Leadership Techniques

How can a teacher gain the efficiency of a leader without

sacrificing the active learning that takes place during creative
interchange? If the leadership role is properly structured, one
can have the benefits of creative interchange and the efliciency
of a leadership role for a short- or long-term task.

A facilitator who acts as a limited leader is not a boss with

s. Everyone in the group under-
ot have control over the decision
n. Instead, the roje is limited to
g toit that everyone participates, keeping

om Irrelevancies, and/or making
r decisions in the time the teacher
can be tailor-made for particular
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' dvantage
:mited leadership role has the a ge
Th'e ey ‘gf s:;ilez:)};?member is in charge of the grottrlﬁ pr{;s
e hoe hecadded advantage of preventing status 151 : hggca_
% dommina 'en by members of the group x'vho 'h_av}f Vlvga e
an fiomlzstt:ﬁl st’?nding. No doubt something in the way
emic Or a

is
[ ell-trained leaderless group
free and B oo o dlieeg;sions in designing groupwork,

i but like so many e Lt
gﬁven 'uz, tradeoff in the relative advantages and d
there 1s ;
of each strategy.

p L
RES(‘:AI Cll on cOom 18){. 1INSiT LICUOIl haS delllonstl dted t]:lat }le

' king together
ilitator he rate of talking ?nd working
i o fa?ﬂ\llt atzjzlifkoolsézté)f:\ll\fhen the facilitator asks i zzr;ggg
fngfrilailds the ac’tivity card, the gr(iiuijoo;;er; gélg;}%at s
i ¥ f what they are supposed o : :
dlscuss%on of V;fg)]at Ptds?f conversations will talfe place asstliilggiz
tc?eiy Wléldeglihg people are not lefs on their own (&
eliver

with the task.

Group Harmonizer

; al conflicts that
. an ease 1nt€1"p€TSOl’1 d
roup harmonizer can & S E members, an
1 is.:x Cgan bg attentive to the feelings of {ndl;i;%]iiliscipliﬂe tl’lem'
arse, omise
a0 hers 10 COMmpT harmo-
encourage memb > adapt the har
cgi’ieq to help maintain the group. You cans Th}:youngest o
; 17 1" role differently for different age .gmt},p bl; on other’s ideas.
dents may only be able o comment favoribly on SERES Eag
?rir;tsvgsgon of the harmonizer role tk‘l‘(z)x.tl.:\fe us;/al o eare com-
- : ies:
- ng responsibil N .
cludes the follow - s”; encourag
SChO('ﬂ 1tl?on lines are open; do not allow “put downs";
munica

positive TESpOnSes.
Roles for Older and Younger Students

groups who have the task of synthesizing -

O luction: ten or oral report, an excellent

individual productions into a writt e e s
- Tized role is that of summarizer (0T 8y
specia .

mariZel (Jlk W il d I h O [ l)d er 11 fr()nt 0{ 8

t‘ kle g/I()llP, 110tlng 1({3}’ 1(1(:35 ll‘f]dEI dlSCLlSSX()Il.‘ Ille SUI!III\}B.I 1Z€1 :

1w n i II!Ele}y 1reCcOrd g, ! « O 1 o
9] ¥ ]ﬂl hC o] ‘ShC ie IVES L“ 1Irre€ lCUdIIL 188 ues
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and highlights disagreements between ideas that will need to be
resolved. The advantage of this role is that it tends to deperson-
alize disagreement; the argument is between ideas rather than
between individuals who proposed the ideas. The group gains
objectivity, and those who are unwilling to say negative things
about each other’s ideas face-to-face are able to be objectively
critical when faced with ideas-separate-from-persons.

Another useful role for older students is that of resource
person, who is responsible for helping the group to use the ma-
terials relevanc for discussion. 1 often plan a lesson around a
mini-lecture accompanied by a handout concerning the major
concepts. In the groupwork task that follows the lecture, the
groups are asked a series of questions that requires them to use
and to apply the concepts. The resource person uses the hand-
out, often searching out answers to questions raised by the
group during the discussion. In this group design T also employ
a facilitator, a spokesperson, and a synthesizer. In other designs,
the resource person can look up relevant information in refer-
ence works and/or the textbook.

A recorder can provide the group with 'notes or a diagram
from the discussion. This is particularly useful in helping indi-
viduals finish their reports as well as in creating the group re-
port. The recorder can also make sure that everyone completes
an individual report.

"The reporteris a frequently used role for younger and older
groups of cooperative learners, but rarely achieves its full poten-
tial. Unless the role is properly developed, the reporter strug-
gles, in the final minutes of group activity, to think of what to
say. ‘The resulting product may be so scanty that the class has no
clear idea about what this group discovered. Or the report may
bear little resemblance to the actual conversation of the group.
Teachers often complain that reports are boring and repetitive
and that the class is restless and inattentive.

For a successful report, it is necessary that the reporter hold
a discussion with the group about what is to be said. T he group
may decide that several people should participate in the report.
The reporter who lacks self-confidence or proficiency in English
may request that other group members accompany him or her
to the front of the room to assist. If the group product is a role
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play or the presentation of a concrete construction, the reporter
may act as announcer or narrasor, briefly summarizing the acuv-
ity to introduce the presentation o the class.

In a study of the reporter role, Ehrlich (1991) experimented
with stopping the group for a formal discussion similar to that
held by the reporter ‘i the first tustration in this chapter. The
reporiers were given a special worksheet and time to discuss
with the group the answers Lo 2 set of questions 1n preparation
for their report to the class. The enhanced reporter’s job was to
encourage the group to think and talk together, and as a group,
to answer questions on the special form. These questions were
timed at the beginning of the task, in the middle, and at the end.
They were designed 1o encourage science-thinking behaviors.
For example, the group was asked to specify their predictions
for the science experiment, their observations, the inferences
from their observations, and the extent to which their predic-
tions were supported by their observations. Fourth-grade classes
receiving this treatment Were compared with classes using the
same curriculum and techniques for cooperative learning, but
with no special preparation or worksheet for the reporter role.

Classroom observations revealed that students interacted more

frequently when they used the reporter form than when it was

absent. On a criterion problem»solving task at the end of the -

year, groups from classes that had experienced the enhanced
veporter role demonstrated more science-thinking behaviors.
These behaviors included asking thinking questions, requesting
justification, predicting, hypothesizing. inferring, and conclud-
ing. Ehrlich felt that fourth graders were the youngest students
who could manage these challenging discussions questions.

Young children love to play roles that entail clear responsi-
bilities. Children preparing 2 salt crystal garden at the start of
this chapter illustrate the set of roles used by teachers of second
through fifth grades for Finding Out/Descumbrimients, a bilingual
curricutum designed by De Avila and Duncan (1980), to develop
thinking skills. The system of classroom management I created
for this approach was the initial version of complex instruction:
heterogeneous groups of four or five children assigned to each

of five or six learning centers. All classrooms use facllitators::
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teachers select
; rom the other r .
oWl situations: r roles on the list below to suit their

. Sef Sto 1t ¢t
I C%[tlf(lla? llat EVEIrvone gals tlle Ilel h.(. (8] ] S]le
n(:‘edé: 1o dO t]le R 15 Tre pOIlSlb {OI Seeklll answei

10 questions withi

n the group; tea .
: ; teach s
no one in the group can helg er 1s only queried if

Checker: Makes su
) re that everyone has fini .
Sei- bv;i?()-riiShfa et, answering all the quesilisoié1 ished his or her
lezllrnis rl1 (‘i'SPOI-ISIble for setting up all thf:- materials at th
child Cag Cen'ter. These are stored in such a wa fh t. ?
ures hgl;astgy tgzﬁn iccess to the materials need):ed ?Dtic‘i
. ell the child which materi: e
Glmztipde? and where they will be plzu:edmdterldls will be
-up: Is responsible for putti o
Saf ta ng wiping off the table}.Ju tng away materials properly
-5 ] . .
SJLH{?)CZ& is r;sPonmble_d'uring tasks involving heat
AUl of ges for supervising others and for notif o
of potentially dangerous situations etiying

Reporier: Isres 4
. ponsible for telli .
during the wrap-up. elling what the group found out

DIVIDING THE LABOR

There are s
groups and betw(:eeman.y ways to divide up the work withi
the teacher’s imagi n groups that the actual limit is set onl ]l;n
let me pre gination. 1o provide an idea of tl oy by
o present three examples he possibilities,
onstructive cont -
Johnsons (quii:]}? jz?llrovel S:g}_;, developed and evaluated by the
- s nsen, & John
son, 1985), illus ’ son, 1981; Johnso
“what” ro;;g_lllr?;;i‘atlelsf:‘a ‘method in which a;ljelabo;;tfci()hn}
. s 4 shitting divisi . s¢ of
higher level di : g division of labor successfully f
onge Sml;vclfdlscussmn leading to conceptual un ;jsatiullg. foster
Yo constructive cont rstanding. In
- ntrovers dent .
PeETrson gro . . ¥, students work - i
pairs hzvizp.ss ver several classroom sessions. First gilom four-
Pareé opposgin ee-lzl pm\,’lded with relevant infornnflatiowrll)e1 -
sing sides of a debate concerning conservatio e
n vs.




DESIGNING GROUPWORK

24

economic interests on the proposed reintroduction of wolves
into Minnesota. Within the pairs each student played a relevant
role, such as farmer or rancher. Second, the pairs presented
their opposing sides. The opposite pair was motivated to histen
very carefully because the third phase required the pairs to
switch sides and argue, using the information that had been pre-
sented. In the final phase, the entire group had to arrive at a
consensual view of the issue and to write a group report. In
quality of discussion and on a test of understanding, this method
was found to be superior to either conventional debate or simple
discussion groups. _
A second possibility is the expert technique: Divide the class
into groups with each group asked to prepare the answers 1o 2
different set of study questions. Students are told that they must
make sure that each person in the group will be able to function
as an expert on the answers 10 their set of questions in the sec-
ond phase. For the second phase, divide up the experts 5o that
there is one expert for each set of questions in each group. Then
instruct the group to go over all questions, with the resident
expert acting as discussion leader for his or her set of gquestions.
This is an adaptation of Aaronson’s Jigsaw Method (1978). 1
would recommend it only for classes where students are fairly
secure in reading skills. Otherwise, an “expert” may experience
public failure because he or she cannot really master the study
materials.

As a third possibility, break up the task so that each person
plays a different and complementary roke; a technical group
such as an airplane crew or an operating room team operates in
this way. People work together very closely, but each has a differ-
ent job to do—all examples of “what” roles. I used this method
with success at the Center for Interracial Cooperation, a sum-
mer school where students made movies in interracial groups
{Cohen, Lockheed, & Lohman, 1976). The roles were divided -
into camera person, director, story writer, actor, and so forth
Over the weeks of the summer school, each student played every
role. For the interracial situation this technique had the great
advantage of teaching the students that if given the chance 10
play a specialized role, different people can make very different.
and creative contributions to the group.

you assign and will be wilki
oot o Jnd e willing to play them?
of roles:
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Dividing the labor and the use of *

cial problems. The first is th i

cal i that of getting hel

e ;ir;g;t glliz;y thebl}‘ specialized role uzaide}zl.foMrail; tEEZIiOHS

already shown SP;"O_‘ 1em by selecting those students who h ers

ey shown }? cla taleots for particular roles such as stave

" pjgeonhohn' However, this strategy has the unfortunate eﬂ? o

e geon thm% gp}f?f;fnznni 3?} ?llowing them to expand thzti::

of maintaining group interactio{;le;eghaZSZ;?:Ejlfg: li)lf ﬂ; y thzﬁ
ideas. If

) g J’ )

what” roles have two spe-

EICChIl]q € [((Hlsl]‘l(l]kf I()VEISy ises |U!CS Sl]lilas
ue o

P ¥ p 5 i 1S t 1
com 1( mentar airs o US written mater 81.5 a[1<1 o bulld a

case. Thus, a poor ]
reader could recej i
o hara _ ; celve assistance. Secon
ra[espe iy s;;lr;rgsgratglg ]phase in which everyone c((i)ll};;ilt)}oe
- ually se a final re 3 i .
o inating Ieobos port, thus solving the problem
In the second example, the ex

fance 1o sy en pert group provides assis-

who i
e any membe © 15 not confident of playing the expert

! phase. The :
merbers i neconny group rehearses some of its

. hUS no one VVIlO 18 LIppO'SGd to 1)( €Xx-
I 5

as experts on particular questions i
iv;flork together as a leaderless group innt}il% second phase: they
g fi'xchange of 1deas. st place, thus insur-
n the third example of th i
which the rof _ _ € movie crew, the task is i
extonsively Wisi ivgo{; k very interdependently. They must ir(ljtl;;:qu:
et attemnpts at £ I;ily work and while they view the results‘gi;
one is pigeonh ing. Moreover, the roles rotate s 1
geonholed as an actor or as a camera person o thatno

w }’ e

‘ There
o ; are thre
o0 insure the effectiveness of any assignmen(z
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1. Make your assignment of the job to a specific member
of each group public knowledge—everyone must clearly
know that you have given this person the authority to act
as facilitator or reporter.

9. Specify exactly what the person
posed to do.

3. Make sure that ev
supposed to do.

playing the role is sup-

eryone knows what the role player is

Try writing out the prescribed behaviors for each role on a
ard and post them on the walls, This will help to clarify
the role; it will also make everyone understand that the facilita-
tor (or any other role player) is only doing what the teacher has
directed. When this is done, even the meekest student will be
willing to step forward and be a facilitator if you ask, and group
members will treat that person with respect.

Strong, clear assignment of roles is particularly important
for leadership roles. Suppose the facilitator tries to quiet down
‘ omeone who is doing 00 much of the talking: I think the
group understands what you've been saying; we need to hear
some other ideas.” Unless the target of this remark understands
that the job of facihtator involves giving everyone a chance to
contribute, he or she is likely o view such a remark as a personal
insult. The object of all this clarity, specificity, and publicity s to
have group members understand that the leader is behaving in
4 certain way only because he or she is expected to do 80 as part
of the job. :

1n selecting siudents for leadership positions, don'’t try to
pick people on the basis of “jeadership quality.” Give everyone
a chance to play the role of facilitator at one ume Or another.
Because teachers often believe that few students have the capac-
ity for leadership 1o
student or the most popular or athletic student. Natural social
Jeaders are also picked for a very practical reason: Teachers are
sometimes afraid that unless they win over such students, they
will be a source of trouble during the groupwork.
It is true that unde
conditions only a fe
to do as they say. But the conditions in groupwor

large ¢

les, they tend to pick the most successful -

. classroom, this

r ordinary classroom and playground

w students are capable of persuading others.
k are different
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in important ways. The facili
ship in an i ‘ aalitator does not have t .
o glay :r; H;ﬂ_)fli”mal group. Instead, he or she ha(; ?)fert leader-
e condfi)ti (t):il croleina 'speciﬁc group by the teac}i: aﬁzgned
in the classro sa s_tudent W:lth ordinarily low or middl'n -nder
he role s o] Ofn will have little difficulty in guidin g status
exly prepai eeéngy and publicly defined, and if studeﬁt? ag b
i . or any skills that will be re prop-
w1dfir xlfflem;:;y of students can be excellem.:: zfl;ilceilc:tafi?gr(see below), a
portunity to play such . 5.
to the v such a role 1s a much-
meek itf:;gs :rf in;a:my students in the classr001rxlicwfvh12)ea‘?;leeSe;boost
» mild, ompetent. It is ially i cn as
et th especially im .
Eeous(l3 Cgaaence to b lay leadership roles; ver)): fewpoizt}am that girls
e & Nyemcf; fz}fs llzaders by teachers or by peers (%ocsicire zlponta-
the role of faciiitatif)i'nvzggg girls w:lfre given the chani;:e té)};?;);
that oi ) ) erative learning, I .
e flal”lli :«)fe;*e Just as h.kely to be seen as Iegde:sa;s{ lt:-985) ound
0 play a le;ld}(; a }flew mm(.)ri.ty students, appointing O;ZS' fWhhen
powerlassness 1;; 1p role is important in combating the o e
ke themmelocs eg may feel in a classroom with few Ster;fe o
tors of thei and in a school with few téachers or e
A e1r racial or ethnic background s or administra-
e .
ercilitnns ;1 ;olox'litéms student attempts to play the role of
the role z;wa 1 some‘tlmes Se€e group members lik He ot a
rence. and bY 31'1(:{ play it themselves. Watch out for flf'a y take
Count’able o ‘E‘ 1cz:u.eful not to let it happen. Hold st (;S .
everyone is lvp aN)'/mg their own roles. It is easier to dout] f?’ms -
the group. Thzf;l ;r:)gu E; I?c'rildge indicating their particulallfbj:)vél {j::
to be doing what, everyone else knows who is supposed
1f you let the gr '
. group choose thei
o elr own rol ;
give whatever they perceive as the most dﬁi{:‘i’big?gzlv evend
é power-

ful role to t
o the student wi i
ith the highest .

want to rei _ ghest status. Since "
1nf0rtce lgl(:‘ status order that already existyo'u donn

15 obvi . XISES 111 you
everyone gels a cha‘rf;l(?euig ;IOt a good idea. Make it clearytha:

rotation of j A ay every role through ¢ .
Jobs. The easiest way to do this is throu%gh SL}I;SEemamC
he use of

a (.llalt des(]lbf:(l 1938 t}]f ]d [ Ch.a[)t X i erc tl]e lab(:l ! TOWSs
( h1 € ) wil S Ol
W,

represent the vari
arious roles. Student
tematicall : oles. students can see that :
: y moving their name card down the chaZtou ctl}l;e o
with each
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each tme,
- assignment, so that they play new 1;,21:;
nleg glgok??he other. members of the group may
althou |

DEVELOPING ROLES

. who use co-
Roles have become very popular with tejzl frf:its and when
" learning. However, on 11y dassro'versitY I often find
operative Foups in My oWn classes at the mm1 W,hy does this
I ]:l?tse?spige are not playing the. assligne(i;;ye;mre around the
that p fail to check, as
s often fal - d. Also, students
happen? Teacher Jes are being played. Y
her or not role ' he new and differ..
room, on Whet d ble to behave in the d
1 omfortable and & e much more de-
don't fedsc ccified for their position. Roles take
Wavs g ) magine.
enlt Yenf;md learning than teachers im ge it takes to develop
v OPI;: cunger the student, the more m hildren have had
g and skills for these roles. Younger of rolcs than older
darltyl g experience in Playmg 4 varlety_ elated to drama;
much te S and adults. Playing these roles 1Sdr'.ﬂtrd phrases to get
Smde? S it helps if students have some S_tariDoes everyone un-
e ccl) 1 ;or example, a facilicator can say, 1 n ask if everyone
starte 'd the activity card?” A harmomzex ;:ched- In an inital .
derStglK about the decision the group has r some scripts under
ile'els siori of roles, the class can ie\’elofzo practice these new
15CUs ? ) d chance .
. : e a S
ion. Students ne ‘ are n group
your qwectso you can have scudents pretend they
hehaviors, - : d
: e their roles. . d reinforce
and pracﬁlcer;ore these roles must be discussed an
Further ’

le are:
; ion. Observe how peop
in the wrap-up following each session round the room.

€ move a .
playing their roles and take nptesb z:lss g{(l)xi) O otes; brin o
1se i lass discussion : s D o
Raise issues for ¢ fon based o e pec
es illas . b
I A ragien, Wi egies down and.
B ei?a?nitive strategies. Write the newtsgea; f%aid it
i:‘ome'czl1 practice opportunities. And do no
provide

€ g
Elyltlg Ltlf 1T I()lES a[l(l to aSk ll‘ [()UP to

take care of this problem.

Training Facilitators

1 1sCus
ator to ensure a rich discu

it ;
Suppose that you want 2 facil have a clear idea of what

sion. Typical fifth graders do not
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good discussion is, nor do the

y have many tactful strategies for
persuading group members t

o change their behaviors. There-
fore, unless you are sure they have the skills, it is wise to train
the potential facilitators to carry out their jobs.

Wilcox (1972) demonstrated that it is possible to train fifth-
and seventh-grade students from inn
successful facilitators. In her study,
trained student leaders were significa
dents in groups with untrained stude
untrained student leaders were high
good as groups with trained student leaders while the tech-
niques of others left much to be desired,

She chose student leaders who were nejither the most nor
the least socially powerful members of their classrooms. Those
students selected as trained student
ol helping the group in meeting th
group discussion: Give everyone a
ideas; Give different ideas. During
groups leaders were told the followi

er-city classrooms to be
students in groups with
ntly more active than stu-
nt leaders. The results with
ly variable; some Iooked as

leaders were given the johb
e three criteria for a good
fair turn; Give reasons for
the initial training session
ng:

.

“There are different ways & person can be a leader.
people have different ideas

leader. Some people think be
what to do practically all th
leader means letting ever

Different
about what it means to be a good
ing a leader means telling everyone
¢ time. Some people think a good

yone do just as he pleases—not interfere
with their fun. And some think—and this is my idea too—that a

good leader is in between these two. I think being a good leader
means being part of a good group—talking with the other mem-
bers-—letting everyone tell his ideas—being just like the other
members—so long as everything is going okay.

. Butif things are not okay, then the good leader knows how
to help his group. When wouldn't things be going okay? (Children
may suggest, and if not, trainer roentions the silent group, the
non-participator, the monopolizer) If someone in the group
never gives anyone else a chance to talk—or if one person doesn't
talk—a good leader can help by asking questions—or reminding
the big talker that someone else needs a chance. We'll talk about
how to do this without making others angry. But remember—the
good leader uses these ideas only when they’re needed. Most of
the time the good leader js Just like everyone else in the group

listening and taking turns talking.” (Wilcox, 1972, p. 145)
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i aders how they could get the
W LEheatI: igevilrti}tletrkil; ’lli:lig students ther} role-cli:alaysg) a
S s FO 2 e;eas they would lead. They were dlreclt(e t(r)n beg
e iil'lccussion after about five minutes a}ndhas H;}ele -
the giloge llli)w well they were doing by the criteria on
to e .

gestions chart.

o : o
Note the way Wilcox stressed a limited leadership role, s
ote

i articu-
hat the student leaders would not b‘?cf)me;}? mn{.r;iﬂt;-fre they
'1-afly in the area of the final grlous degls;l(;rxli:lor Ey making a spe-

nize undesirable leader be - lish

“{Olﬂd ) eic;l) ggﬁz but there are less elaborate ways }tlo ag_;?;?gates
c;la'l trali:‘r;ctigve. O’ne might role-play the leader L\:) (iay this role.
e discussion, or ask one of the students Ph overly
o gmup'gilt tape ;ecord a simulated session with an

or one mght .
dom”.}r}?n:fiii}:i:ognly way to train facilitato1's.hﬂowlev§;, éllt ja(;ﬁ

15 1 -y defining the role

} importance of clearly " 1 dents,
illustrate t;?r:mrijew skills. Regardless Of'the a.gc_e oli 'thg Zt;clarity
fullj prg"lljﬁ:torgshould always wry to achieve thls‘ tlrtli facilitators
thedu;ls 1d stop to analyze whether or not appomnted 12

and shou

¥ he role.
have the skills necessary to carry out the

LONG-TERM PROJECTS

o1 1O -Ler I)I Ie(:t 118 PO Slbl Lo use lf: d Il S TO S
3

for selected phases. Keep in minc
no formal leadership and no f;hws
in terms of interperspnal relatlglns
required. They are likely to exhi
person dominate; thg grc_});:gn(zz
rapple for dom .
EEZiiislgadzﬁless groups is recommended.
If the project is long-ter
stages or phases of the tas
problem s(;)lv;ng :
aleaderless -
?;lr\iebeneﬁt from combinations s
roles for different group members,

d that consensus groups with
ion of labor are very costly
and the level of social skills
bit status problems \‘vhere onfi
status struggles in which severa
Therefore, only short-term use

m, one possibility is to pull out th(?sz

k in which exchange and creatl;fn
— M v ¥ 1] C

are most critical. These par ucularf ts};agesoject

' ile all the restof the p

X tructure, while al .

i of division of labor anc} special

luding leadership roles.
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Recall that creative mterchange will not be accomplished with-
out some sort of special training and socialization of norms for
behavior during group discussion.

‘Two of the stages of a long-term project that benefit from
creative interchange are the initial planning session and the in-
tegration of the final product, Obviously the project’s outcome
is largely determined by the depth of the analysis of the problem
and the quality of decisions. If the students are discussing a so-
cial studies project on Puebio dwellings, their final report or
presentation is only as good as their analysis of which important
materials are to be gathered and which activities are to be car-
ried out by individual group members. At a more advanced leve]
of scholarship, if the group is asked to do some library research
on one aspect of a particular theme in order to write a group
paper, the quality of that paper is dependent on the initial intel.
lectual analysis.

In addition to this primarily intellectual reason for desiring
a thorough and open discussion of the initial plans for the proj-
ect, there is an important social-psychological reaSon for mak-
ing everyone an equal and full participant in the initia] planning
phase. Unless members feel that they have a strong stake in the
decisions made, they are likely to lose motivation when difficult-
ies develop in carrying out their tasks. If, in contrast, all feel that
they have had a fair chance to contribute to initial plans and
have accepted the group’s decision after arguing the issue fully
and accepting or compromising in some reasonable fashion,
there will be fewer if any members who let the group down by
failing to do their jobs. Other members will feel free to say, “You
took part, and you agreed that this was a reasonable way to do
the job. So now you have to do your part!”

When the pieces of the final product have been assembled,
the group is ready for another phase that requires an open in-
terchange. A leaderless group can be used once again at this
time. Particularly if the group has been through a period where
members have been on their own, researching or creating mate-
rials for the final product, the group needs to learn what each

- member has found out. Although some of this process can take

place through reading and examining the production of indi-
vidual members, major intellectual benefits come from evaluat-
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ing, analyzing, and synthesizing what each person has learned.
This discussion can cause the group to look at the problem in
new and different ways. Integration is a challenging task intel-
lectually as well as interpersonally. Criticism and evaluation
from others are never easy to take, but they are essential for a
good final product.

During the miuddle phase, when the labor has been divided,
people can go about their business in a fairly independent way.
At this stage, it is desirable to have a leader who acts as a center
for group communication and who keeps everything moving
forward.

Group Investigation

Group investigation, developed by Sharan and Hertz-
Lazarowitz (1980), is the most sophisticated method for long-
termt projects using planning groups, division of labor, and
“how” roles for group management. Repeated evaluations in
heterogeneous classrooms have shown that it is particularly ef-
fective in teachinl concepts requiring higher level cognitive
skills and in producing more cooperative and altruistic behavior
(Sharan, Hertz-Lazarowitz, & Ackerman, 1980; Sharan & Sha-
char, 1988). More recently, Yael and Shlomo Sharan (1992) have
prepared a book on this method for teachers.

In group investigation, students act as creative research
scholars, producing their own knowledge. In order to achieve
these goals, they must work together closely. Good group pro-
cess is nsured in various ways: building commitment to the
group and its project, use of division of labor, and group process
skills. If your objective is to enable students to create their own
knowledge, and if you have been successful on short-term tasks
with skills for group process and with the use of “how™ roles and
the division of labor, you may wish to plan such a long-term
project. Be forewarned that group investigation demands the
combination of all these strategies as well as skillful support and

The Teacher’s Role:

Letting Go ang
Teaming Up

Question: What is i
_ your most important ins
o W . portant insight about -
g you wish you had known duringg your ﬁriz:;faf:\}rl
. 0

hands-on activities, and Inquiry in' the
et o ¢ to learn to step back
‘ ppen. (Paul Martini, w, i tah Schon]
science teacher, Woodside, Ca]i}orr?ic;j&de High Sehool
Groupwork chang,
upy g¢s a teacher’
ar€ you a direct supervisor of stud

srole dramatically. No longer
that they do their work e

ents, responsible for i
‘ Oor insurin
xactly as you divect. No longer is it you§

what might be done about it.

Thi
1s does not mean thar you have given y

P your positi
ssroom. On the contr et

supervision by the teacher.







